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Response to change: “The heart that loves is always young” 
 Throughout her narrative it was clear that there is embedded a sense of cultural 
involvement and identity of greater complexity. The complex nature of her relationship to 
the Aboriginal community is underlined by this need for authentication of the cultural 
experiences of her childhood, and her insistence on telling the truth, as she sees it 
despite others inaccuracies. Her viewing of the importance of insisting on historical 
accuracy was illustrated when she declared to me: 

We need also to accept that our culture is a living thing that has grown out of the 
interaction between the past and the present. We ask no more than the basic human 
right of being given the opportunity to determine our own future. 

I understood that self-responsibility was critical for her in her own enunciated modus 
operandi: 

I’m game for each year of my life. In my own way. I feel you’ve got your own life to 
live. You make your own decisions. You don’t go to anyone to make your decisions 
for you, do you? You’re just an individual and you’ve got to act like one. 

Characteristics that are integral parts of her positive way of viewing her life experiences 
include determination, involvement and a demonstrated passion for life. She explains 
further that: 

You’ve got to have that passion that you can do these things, and that you’re going 
to do it. That’s very important too. You set your mind to doing these things and you 
do them. You don’t stop and think, “Oh, can I do it?” No, you can do it.  

Her positive attitude to life is exemplified by her feeling that she is lucky. It is clear, 
nevertheless, that her involvement and self-control over the efforts she has made in her 
life have often influenced her outcomes. As she asserts: 

I feel wonderful wouldn’t you? I’ve never got down Paul, I’ve never let myself get 
down. I’ve always looked on the bright side of things I think not the bad side. A lot 
of people think oh no… I always look on the good side. 

Auntie’s story stands out for the integration of past, present and future. She sees the 
past, particularly her childhood with its powerful cultural influences, as being salient to 
her process of identity development. Her perception of Cape Barren is as a place of 
symbolic and perhaps mythical significance as a representation of the cultural ties to her 
people. She describes, in her autobiographical writings, her visits after many years of 
absence and the experienced re-connection with memories of the people in the place. 
She warmly declared to me, “Cape Barren I think is important to me, I want to go back… 
the heart that loves is always young”.  

 

Reflections: “There’s always something new for me to do” 
The intended focus of this study is on agelessness. For Auntie, the influence of age has 
not altered her choices, beliefs, or actions. Embedded within Auntie’s narrative is her 
attitude towards age with striking disregard for, and stated lack of age-related conformity 
to stereotypical expectations of any age. While she says she doesn’t feel any age on a 
daily basis, when pressed by a direct question she, after some thought, felt her age to 
be twenty-seven to thirty-seven years less than the chronological fact. She does display 
resistance to occurrences of observed island lack of longevity, with age of death often 
being, as she observed, around fifty. Interestingly, the traditional respect shown to 
elders, due to age, within Aboriginal communities is not regarded by Auntie as being 
significant by itself; her deference is for the individual regardless of age. 

Auntie’s re-creation of her identity is a central notion of her narrative. Her attitude to 
change and new learning is that of a vibrant learner unaffected by age. Her view of 
herself in undertaking change, whether within or outside of her control, is demonstrated 
by her regarding herself as having the qualities necessary to confidently respond to new 
situations. In listening to her narrative, an enlargement of understandings of her lived 
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agelessness was established through epiphanies and the characteristics developed and 
demonstrated in response to her recounted life experiences. 

While being strongly influenced by the past, Auntie has not allowed herself to be 
stranded in that time period, but has continued to value her present experiences by 
asserting that she is part of a living culture, as well as continuing to plan for the future. 
She commented to me that, “There’s always something new for me to do, yes, so at the 
moment life is wonderful for me”.  

Embedded in the narrative of Auntie is her efforts in self-constructing her identity through 
her understanding of the distinctions between herself and others through the collective 
interactions of her livfe. This negotiation of identity could be perceived in Auntie’s visits 
to the old people on the island, visits that I see as influential in her later involvement in 
the Aboriginal community. Wenger (1998, p.157) discusses generational encounters as 
being transformative in identity. He submits that, “If learning in practice is negotiating an 
identity, and if that identity incorporates the past and the future, then it is in each other 
that old-timers and newcomers find their experience of history”. 

It is posited that Auntie is an agent of change in her own and others’ lives. The 
inevitability of change is accepted and responded to by the her in terms of what is within 
her locus of control and what is not. Salient influences on the shaping of identity, such 
as self-understanding emphasised through lived authenticity, and self-reflection from 
notable memories, are utilised as a basis for change.  

 

Conclusion 
Auntie’s resists the dominant view from other’s on the life experiences on the island. Her 
response to change and adversity, in particular, are influential in her negotiation of 
identity, and approaches to age and agelessness, and in the development of 
agelessness resource characteristics. As Auntie emphasises, “I love living. Life is so 
important to me, and I feel as though I’m going to go on and on and on. I’m not going to 
get old.” 
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Abstract 
Globalisation has increased competition among cities to offer a specific product in order 
to appeal tourists. One of the most important alternatives to globalisation consists of 
setting up “theme parks” by redeveloping some neglected areas and by transforming 
them into a tertiary area.  

In this paper we will focus on the “Plan for restoring the Islamic wall”, which affected 200 
people (40% of the population of the area) and anticipated the demolition of 16 buildings 
and the reuse of 17 construction sites. The project was supposed to aim at the 
restoration of the Islamic wall. However, the real goal of the plan was to redevelop a 
residential area into a tertiary one by getting rid of the neighbours (‘demographic 
cleansing’).  

The main aim of this paper is to show the discursive strategies used to form public 
opinion. Specifically we will look into how the authors of the plan use discourse to justify 
a redevelopment initiative and the discursive resistance that residents, residents’ 
associations, intellectuals and engaged citizens opposed with to the project, to their 
protest actions and to the dialectical relationship that those citizens established with the 
institutional representatives forming a kind of “public sphere” (Habermas 1989). We are 
particularly interested in showing how metaphors structure our perception and 
understanding of reality and help promote and legitimise the ideological viewpoints of 
particular groups.  

The data for this study consists of articles form newspapers, campaigns organized by 
the residents’ associations and round tables. These discourses are analysed through the 
combination of the approach of critical discourse analyses (i.e. Fairclough 1992, 1995, 
2003; Chouliaraki and Fairclough 1999 and van Dijk 1995) and conceptual metaphor 
theory (g.g. Lakoff and Johnson 1980, Chilton 1996). 
 

Historical background 
Globalisation has increased competition among cities to offer a specific product in order 
to appeal tourists. One of the most important alternatives to globalisation consists of 
setting up “theme parks” by redeveloping some neglected areas and by transforming 
them into a tertiary area.  

In this paper we will focus on the “Plan for restoring the Islamic wall” in València (Spain), 
which affected 200 people (40% of the population of the area) and anticipated the 
demolition of 16 buildings and the reuse of 17 construction sites. The project was 
supposed to aim at the restoration of the Islamic wall and at the construction of some 
houses and public equipment. However, the real goal of the plan was to redevelop a 
residential area into a tertiary one by getting rid of the neighbours (‘demographic 
cleansing’), since the type of equipments that were to be set up in the area was not 
specified at all. 

The neighbours, who were neither asked nor informed while the plan was being drafted, 
gathered in associations, organized debates and round tables, launched awareness-

                                                 
52 Research for this article has been undertaken as part of the Project GV05/213, funded by the regional 
government of  Comunitat Valenciana. 
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raising campaigns for the citizens, wrote press articles and proposed an alternative plan 
that was sustainable and respectful towards both cultural heritage and neighbourhood. 
Throughout the campaign they were anonymously menaced, their houses were qualified 
as chapapote,53 they were bought and sold again three or for times by different building 
societies and their message was labelled as protest song. Eventually, in 2004, they 
achieved that the plan be withdrawn and a new plan be put forward, which is respectful 
with most of the existing buildings and keeps the population. However, up to now no 
budget has been approved and no schedule for an action plan has yet been proposed. 
At the moment, the only activity that can be seen in the affected area is that of the estate 
agencies, who buy whole buildings, try to throw the inhabitants out through some 'estate 
mobbing' and resell these buildings for twice or three times the original purchase price. 
 

Constructing reality through metaphors 
For a long time metaphors were seen as a rhetorical device and more specifically as a 
matter of poetry. Today, however, many cognitive linguists recognize that metaphors 
structure our perception and understanding of reality and that we define our reality in 
terms of metaphors and proceed to act on the basis of these metaphors. 

“When we signify things through one metaphor rather than another, we are 
constructing our reality in one way rather than another. Metaphors structure the 
way we think and the way we act, and our systems of knowledge and belief, in a 
pervasive and fundamental way” (Fairclough, 1992: 195) 

In other words, metaphor is a salient feature of discourse whose function is twofold. 
Firstly, it helps make complex issues understandable to the public, and secondly, it helps 
promote and legitimise the ideological viewpoints of particular groups. Thus, metaphors 
are ideal instruments for constructing consensus and public opinion. 
 

Metaphors we live by 

Most of our metaphors have evolved in our culture over a long period, but many are 
imposed upon us by people in power (political leaders, religious leaders, business 
leaders, advertisers, etc.) and people who get to impose their metaphors on the culture 
get to define what we consider to be true (Lakoff & Johnson, 1980: 159-160). One of the 
most salient metaphors we live by is the metaphor “argument is war” which is why we 
often talk about arguments in terms of war. Although there is no physical battle, there is 
a verbal battle and the structure of an argument (attack, defence and counterattack) 
reflects this.  

Another salient metaphor we live by is the sickness/health metaphor. But the most 
interesting thing is that both metaphors have been related to each other for a long time. 
In the 19th and 20th centuries, for instance, medicine has evoked military metaphors 
against disease to promote the idea that illness is an enemy to be defeated and to 
engage people in a common cause, namely, in a treatment focused on medications. And 
vice versa, military operations are seen as hygienic, as a means to clean out 
fortifications, and bombs are portrayed as surgical strikes to take out anything that can 
serve a military purpose (Lakoff 1991). Both metaphors are still alive in our culture and 
have an important role in understanding complex matters such as foreign policy. 

In the last decades the enterprise culture has spread out among these metaphors and 
nowadays we talk about war and illness in business terms. The patients have turned into 
clients (Goldbloom 2003) and the war is seen as a transaction with costs, namely, 
casualties, and gains or well-being and security (Lakoff 1991). In our point of view, there 
is indeed a “hypermetaphor”, the business metaphor, invading both the metaphor of war 
and the sickness/health metaphor or overlapping them. But the fact is that we often use 
them in contexts where there are two opponents or a transaction from one person to 

                                                 
53 Oil spill that reached the coast of Galicia (north-west of Spain) and caused important environmental damage 
to the coastline. 
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another one. The Plan of recovering the Islamic wall allows us to show how these 
metaphors (the sickness/health metaphor, the war metaphor and the business 
metaphor) arise together and function as a powerful device of constructing consensus.54  
 

a) The sickness/health metaphor 

Technicians and institutional representatives use the sickness/health metaphor both to 
defend and attack the plan. The pro project technicians establish a doctor-patient 
relationship with the affected environment to justify the urban operation. This way, the 
proposed plan is seen as a therapeutic solution, namely a surgery, to a disease.  

The anti project technicians use also the sickness/health metaphor, but this time, they 
use metaphor to make neighbours aware of the consequences of the operation, namely, 
the expulsion of the affected neighbours and the redevelopment of the area into a 
tertiary area without neighbours. For those, the expulsion is seen as an extirpation and 
the redevelopment as a metastasis.   

For the Pro project people, the diagnosis is focused on the area rather than on the 
neighbours, who are not mentioned at all (they are avoided) or are named using generic 
expressions such as tissue and hence treating human beings as objects. In a few words, 
the medical pattern represents an insensitive paternalistic model, focused on the 
disease rather than on the person or patient who suffers, the neighbours. 

(1) “[…] at the time it seemed to us that there were some town planning issues. I 
can’t now go into the diagnosis, I will come back to it later on […] A 1960s 
architecture which has now completely deteriorated. Let’s say that there are 
some heritage reasons and also the old city wall itself. If we walk through the 
old quarter (barrio) today, it is hard not to see everything as fragmented – and 
what is more, fragments in a state of severe deterioration […] No, there is no 
such social engineering here, but what is true is that the characteristics of this 
concrete tissue are ones which have contributed to the negative image of the 
neighbourhood […] (Juan Pecourt, Pro project, Author of the plan, Round 
Table). 

On the other hand, the treatment is seen as a sanitising by means of a delicate urban 
surgery although it entails the demolition of several buildings and the expulsion of their 
neighbours.  

(2) “The redistribution suggests the cleaning up or sanitising of a district in social 
and economic decline through the delicate application of urban surgery that 
both respects and adheres to the existing environs.” (Project. “Modification of 
the PEPRI of the Carmen in relation to the Muslim city wall” 2002). 

On the other hand, for the Anti project representatives the plan is a matter of major 
surgery as it entails extirpation and amputation of urban tissue and metastasis and it is 
carried out by means of aggressive tools (knifes and chisels instead of scalpels)  

(3) “But, in addition, I think they travel little, or rather they travel badly. They are 
incapable of seeing and learning from what is happening in the rest of Europe 
where, some years ago, they almost completely abandoned the idea of 
operations of major surgery. That is to say, restructuring on an overwhelming 
scale, a widespread form of intervention that has been employed to drastic 
effect in the Cabañal. (Fernando Gaja, Anti Project, Round Table). 

(4) “Although it is not acknowledged, the applied strategy is based on what is 
known as the lineal metastasis formulated in the 1950s by Oriol Bohigas, 
which consists of a traumatic restructuring, amputation and extirpation of 

                                                 
54 The data for this study consists of the urban project outlined by the technical specialists, opinion articles 
published in press from 2000 to 2005 and round tables where architects, urban planners, archeologists and 
neighbours have been discussing the project forming a kind of public sphere where citizens deal with matters 
of general interest and express their opinions freely without being subjected to coercion. The original data are 
written/spoken in Spanish and Catalan.  
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urban tissues.” (Fernando Gaja, Anti Project. Round Table). 

(5) “It is about working with the scalpel, with the chisel, and leaving the butcher’s 
knife for other activities.” (Jorge Palacios, Anti Project, affected resident, 
Levante EMV). 

The Anti Project representative also focuses on the neighbours who are referred to as 
patients or sensitive tissues, but also as clients (an example of the so called 
maketization of discourse, Fairclough 1992). 

(6) “For the more enlightened and eminent urbanists it is about a surgical 
operation that tries to kill the patient. The patient, in this case, being the 
hundred families who would have their houses expropriated and would 
witness the destruction of the economic and social fabric that keeps the Barrio 
del Carmen (old town) alive.” (Reported speech from the Newspaper Pueblo). 

(7) “I believe it is important, when one is working with such sensitive material, to 
always be aware of what is known as the ‘caution principle’ and the 
irreversibility of the interventions. Urban interventions are largely irreversible. 
(Fernando Gaja, Anti Project, Round Table).55 

(8) “The neighbours are not a passive element in the interventions, they are the 
client of the interventions” (Fernando Gaja, Anti Project, Round Table). 

To sum up, recontextualisation of medical discourse into technical language in general 
and urban register in particular, make citizens perceive the planned urban intervention 
as a necessary measure to be taken, on the one hand, but also as an operation that can 
kill the patient and the square, on the other hand. It will depend on the metaphors used 
to define the plan. 
 

b) The metaphor is war  

Some metaphors are so naturalized within a particular culture that people find it 
extremely difficult to avoid them in their discourse, thoughts or actions. That’s the case 
of the so called “argument is war” metaphor or the metaphorical construction of 
argument as war. Though there is no physical battle, there is a verbal battle and the 
structure of an argument (attack, defence and counterattack) reflects this (Lakoff & 
Johnson, 1980: 4). This kind of militarization of discourse is also a militarization of 
thought and social practice (Chilton 1996).  

The other intervening party, the neighbours affected by the plan, places the urban plan 
in a situation involving conflict, and thereby recontextualise the situation into a world of 
war. They use the words fight, attack, defence and resist to describe their situation and 
actions, they organize barricades and they claim the plan to be withdrawn.  

(9) “Participation of the citizens now . . . El Carme at war!” (José Luís March, Anti 
Project, affected resident, headline from Levante-EMV, 28.2.2004). 

(10) “We are fighting and we will continue to fight, and the administration had 
better that it too has a fight on its hands.” (Josep Campos and Toni Picazo, 
Residents association, Levante-EMV, 3.5.2004). 

(11) “The battle has started, articles in the press, meetings, symbolic barricades, 
referendums, community suppers, petitions.” (Josep Montesinos, Anti Project, 
affected resident, Levante-EMV, 28.2.2004). 

(12) “Throughout these years, the problems have continued (red-light districts, 
drug dealing, noise pollution...) In spite of all this, the neighbours have 
resisted.” (Josep Montesinos, Anti Project, affected resident, Levante-EMV, 

                                                 
55 There is an implicit metaphor in this paragraph, namely, a metaphor that is not explicitly present in the 
discourse but is entailed. If we talk about sensitive tissues to refer to the neighbours affected by the project 
we do not talk explicitly about patients but we can draw inferences because in medicine we often match the 
words sensitive and patient to describe people whose body or mind are especially receptive to some 
medications or treatments. 
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9.3.2002). 

(13) “RIVA attacks again” (headline, leaflet). 

(14) “Mrs Mayor. We are defending one of our human rights, the right to a home. 
We are defending our homes, our families, our old people, our right to live our 
lives with dignity. We hope that our local council and our mayor will defend the 
same rights.” (Josep Montesinos, Anti Project, affected resident, Levante-
EMV, 4.4.2003). 

(15) “It has been announced that the neighbours are going to reject the plan and 
demand its withdrawal.” (Josep Montesinos, Anti Project, affected resident, 
Levante-EMV, 1.1.2003). 

 

c) The metaphor is business 

Another example of naturalized metaphor we are hardly ever aware of is the business 
metaphor. As Fairclough (1992: 195) points out, people are not only quite unaware of it 
most of the time but they find it very difficult to escape from this metaphor in their 
discourse practices. It is what he calls the marketization of discourse, which entails also 
a maketization of thought and practice. The business metaphor is above all used by the 
pro project party. We can find words such as low activity, substandard vs. potentiality, 
improve and beneficiaries to describe the current, real situation and the outcome of the 
situation.  

(16) “It’s true that the attributes of this concrete network have, for the reasons that I 
have given, contributed to the very negative image of the neighbourhood, and 
also have led to a very level of activity completely at odds with the district’s 
potential. One has to think of the area’s value as a cultural image, and also 
through its central location. It has a heritage of buildings, but many of them 
are in extremely bad condition and, here, extremely bad conditions mean 
substandard conditions of the basic facilities with many reasons to improve 
the situation, to improve it for the honourable people who live in the district 
[…]. People, but particularly neighbours, must be allowed to participate in the 
process. Particularly neighbours because they are the ones who are going to 
be most affected by the operation if it turns out well and equally if it turns out 
badly. (Juan Pecourt. Pro Project. Round Table).  

(17) “But the area that we’re talking about, being the epicentre of Muslim Valencia, 
has never realised its full urban potential.” (Juan Pecourt. Pro Project, 
Levante-EMV. 16.2.2003). 

(18) “The activity that one sees nowadays in the old quarter [pictured], is low-grade 
and of poor quality.” (Carolina Járrega. Pro Project. Round Table). 

The authors talk also about costs, balance, damages and about good business that can 
arise by means of this operation. 

(19) “The first impression is one of large, unoccupied spaces in most of the inner 
courtyards of the blocks, which permits an intervention with lower social 
costs.” (Project. “Modifications to the PEPRI of the Barrio del Carmen in 
relation to the Muslim city wall, October 2002). 

(20) “The displaced have not been ‘disadvantaged’; consequently an excellent 
balance.” (Juan Pecourt. Pro Project, Levante-EMV. 16.3.2003). 

(21) “This is proof that they viewed this [the affected neighbours of other plans 
carried out in the old historic quarter] as good business.” (Juan Pecourt. Pro 
Project, Levante-EMV. 16.3.2003). 

But the most salient business word and indeed the alleged goal of the plan is to assign 
worth on the wall. The authors don’t speak about recovering the wall, but they refer to 
the operation in terms of worth. 

(22) “It’s about re-establishing the worth of archaeological elements. And when one 
talks of re-establishing worth and value what it means [ . . .] Assigning worth 
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to archaeology is not about the rehabilitation of a particular and placing it in 
the middle of a park of geraniums, but placing it within the context that gave 
the original piece its meaning. Through the intervention with the four blocks, 
what we want to do is assign value to the physical existence of the element.” 
(César Mifsut. Pro Project. Author. Round Table). 

(23) “If one wants to assign worth to the Arab city wall, one cannot intervene just 
50 or 100 metres away, even if some of the buildings are empty.” (Juan 
Pecourt. Pro Project. Levante-EMV. 16.3.2003). 

 

Idiosyncratic metaphorical expressions 

Each of the metaphorical expressions we have talked about so fare are fixed by 
convention and is an example of conceptual metaphors or what Lakoff & Johnson 
(1980) call metaphors we live by. These metaphors are pervasive in all sorts of 
language and in all sorts of discourse, not just in language but also in thought and 
action, as the language is metaphorically structured: “Because of the pervasiveness of 
metaphor in thought, we cannot always stick to discussions of reality in purely literal 
terms” (Lakoff 1991).  

 

In addition to these cases, which are part of whole metaphorical systems, there are also 
idiosyncratic metaphorical expressions or image metaphors. These metaphors have 
been described as a special ad-hoc case of metaphor seldom used to conceptualise the 
abstract in terms of the concrete. They stand alone and are not used systematically in 
our language and thought. In other words, these imaginative expressions or image 
metaphors are not involved in everyday communication. We have found in our corpus 
some image metaphors. The most salient and polemical one is undoubtedly the use of 
an ecological disaster in Galicia, namely, the use of the word chapapote (‘tar’) to refer to 
the buildings leaning against the Islamic wall. 

(24) “This will only be achieved through a change of image which does away with 
the tar of the developomental brand and which looks for an agreement of the 
–necessarily  current with a past that can now hardly be guessed.” (Juan 
Pecourt. Pro Plan, Levante-EMV. 16-2-2003) 

Another instance of what we see as an example of idiosyncratic metaphorical 
expression is the use of the word cançó de protesta (‘protest song’) to describe the 
claims of the residents, which means that they are behind the times, that they represent 
other times and are against progress.  

(25) "There has been more reaction: drawings of hawks on the walls threatening 
the neighbours, a  ‘falla’ criticising the administration with echoes of the 
protest songs of Ana Belén, with its calls of ‘we shall not be moved’.” (Juan 
Pecourt, author of Pro Project, Levante-EMV, 16-2-2003). 

But the most interesting idiosyncratic metaphors are those used in the urban register to 
hidden the destruction of the urban layout. It is well known, that redevelopments of 
neglected areas often lead to demolitions of buildings and to the destruction of the urban 
layout by opening broader spaces. However, there is a strong regulation that forbids 
such destructive processes in the old cities, as these quarters are the history of the city 
and have to be protected in order to preserve the collective memory. Thus, the urbanists 
try to avoid words such as destruction or demolition and instead of these they use 
metaphors like emptying and sponging. 

(26) “And it seems to us an opportune moment to empty those interiors, of which 
more than 80-90 per cent is taken up by patios, to allow access to these 
spaces and to be able to view the old Muslim city wall.” (César Misfut. Pro 
Project. Author, Round table). 

(27) “Normally, terminological confusion is symptomatic of a greater far-reaching 
confusion. The proposals for Valencia, like those for Barcelona, from where 
they originated, are often described as spongings. But they are absolutely not. 
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Although these operations have proved resistant to a general identification 
and definition, I think that these types of projects can be labelled as 
‘restructuration’.” (Fernando Gaja, Anti Project, Round Table). 

The former paragraph is very interesting as the speaker, an anti Project representative, 
unravels these strategies of naming that aims at masking the reality. And the same 
speaker uses the word emptying as synonym of destruction and demolition in the 
following paragraph. 

(28) “The unrestricted growth within a demographic paralysis can not take place at 
the cost of destroying the most fragile urban fabrics. It is self-evident that 
large scale emptyings lead to the demolition of the structure of those spaces 
and accelerates the process of social and demographic deterioration, the 
depopulation, the ageing and the transformation in the economy of a district.” 
(Fernando Gaja, Anti Project, Round Table). 

Such metaphors (emptying, sponging) are typically used in the urban register, where 
they are quite conventionalized, and they have not reached the media registers or the 
general language. The media use transparent words such as demolition and destruction. 

 

Final Remarks 
If metaphors structure the way we think and the way we act, it is reasonable to assume 
that metaphors play a central role in the construction of social reality and therefore they 
can change reality, construct consensus or public opinion. However, there are some 
differences in the way we perceive metaphors. Conventionalized metaphors (idioms, 
conceptual metaphors or metaphors we live by) are commonly assumed as natural ways 
of naming the reality, as they are pervasive in all sort of discourses and languages. 
However, idiosyncratic metaphorical expressions (also called image metaphors) and 
less conventionalized metaphors do not and they can lead to a discursive subversion. 
This is the case of the innovative metaphors tar and protest song, drawn upon to 
describe the affected buildings and the protest actions carried out by the residents. Both 
metaphorical expressions led to the following reactions: 

(29) “On the other hand, the editing team dismissed the neighbours’ actions as 
songs of protest, their legitimate right to defend their houses as ‘confusion in 
the streets’, and their buildings were described as fit only for demolition and 
not worth preserving.” (Josep Montesinos, Anti project, affected resident, 
Levante-EMV, 28-2-2004). 

(30) “The term ‘chapapote’ [tar] has now come to be used to define those 
constructions to follow, a term that wants to find a parallel – from our point of 
view, not appropriate- with a totally different problem” (Press announcement 
from the “Colegio de arqueólogos” of Valencia) 

And the same happened in the case of the metaphor delicate surgery. While the term 
operation is assumed as a natural way of naming the redevelopment of the affected 
area, the expression delicate surgery had a subversive effect and arose a set of 
discursive reactions: 56 

(31) “We are aware of the major management difficulty, not of an economic kind, 
which implies opting for ‘minor surgery’ and the dialogue and compromise of 
the neighbours” (Miguel Ángel Piqueras, Anti Project, Residents’ association 
Amics del Carme, Levante-EMV, 21-02-2004) 

Summing up, instead of constructing consensus image metaphors or less 
conventionalized metaphors can have a subversive effect as it happens in poetry, where 
the reader does not remain indifferent to these image metaphors. On the other hand, 
conceptual metaphors function as presuppositions and they are not contested or 

                                                 
56 See also examples 3, 4 and 5, as there is an implicit allusion to this innovative or less conventionalized 
metaphor. 
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reactivated by the opponents to counterattack or show disagreement. 
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Abstract 

This paper is an attempt to explore how participants’ cultures help construct their identity 

within a language pedagogical context.  The paper is organised and developed around a 

theme of students forgetting to buy a Reader in a Hong Kong secondary classroom. 

The discussion is based upon a video-recorded episode, in which a class of 15-year-

olds was having a Reader lesson.  Both the teacher and the students were ethnic 

Chinese sharing the same mother tongue and cultural heritage.  The recordings form 

part of the data sought from a 3-year case study in two Hong Kong secondary schools.  

In this study, six English class settings taught by two teachers were involved and around 

180 students participated.  In average, two to four of the eight English lessons ranging 

from coursebook, listening to writing were observed each week for one school year.  In 

addition to the video-taped lessons, the data corpus consists of classroom observation 

notes, teacher and student semi-structured interview scripts, informal / opportunistic 

conversation with the teacher and student participants and school documentation. 

While culture tends to be seen as a barrier to educational innovations, this paper 

focuses on how cultural values are used by the participants as a resource in the formal 

instruction interactions.  The paper will show, triggered by a possible teacher-student 

miscommunication, how at one time traditional cultural ideology was invoked as a 

resource to safeguard the teacher’s identity, and how at another time students invoke 

traditional cultural values to thaw a possible teacher-student confrontation and, the 

teacher and the students together, to create a harmonious learning environment. The 

discussion will also involve an examination of how students make use of their limited 

language resource to renegotiate their student identity with the teacher. 

The findings seem to suggest that language classroom is a platform that is co-

constructed by all participants, both students and teachers, who bring along cultures of 
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their own perspectives.  The investigation provides insight into how teachers and 

students capitalise on Chinese cultural values in the discursive interactions and how 

they engage in identity construction in the language classroom. 

 

Introduction 

Studies of classroom discourse can be dated back to the forties of last century.  Despite 

researchers’ interest, lacking audio-recording equipment seemed to have hampered the 

research in this area.  Following the audio-recording technological advance, the 

recording of ‘live’ interaction in classrooms has been prompted. 

In addition to the fact that classroom situations provide a neat and tidy parameter for 

study (Edwards & Westgate, 1994), it was also found that they can be very rich.  Erikson 

has rightly reported: ‘much classroom interaction is far messier […] children stumble 

over each other in conversation.  They may complete each other’s clauses and turns at 

talk.  They may take turns away from each other.  The pullings and counterpullings, the 

ebbs and flows of mutual influence in the conversation, are not just between one student 

and the teacher at a given time but rather among many students – sometimes among 

teams of students – and the teacher’ (p.32). 

This paper is an attempt to show how some Hong Kong Chinese secondary school 

students and teachers invoke some Chinese ideologies to construct their identity.  By 

Chinese ideologies, I refer to the ones developed by Confucius, who lived at the Period 

of Spring and Autumn and the Period of Warring States (770BC-256BC).  Living through 

this period of social disturbances and intellectual diversities, intellectuals, including 

Confucius had promoted very diverse moral and ethical thinking and ideas so as to 

restore peace and stability.  The basic ideology of Confucianism is to advocate a 

harmonious society and to maintain social order.  This is what Confucius called li (rites).  

Stover (1974) defines li as: ‘Right conduct in maintaining one’s place in a hierarchical 

order …’ (p.246).  Within li, there are five ‘cardinal relations’ (lun) that govern human 

relationships.  The five cardinal relations include ‘duty between emperor and officials, 

love between father and son (filial piety), distinction between husband and wife, 

precedence of the old over the young, and faith between friends’ (trans. Lau, 1984, 

Mencius). 

In addition to faith, influencing such relationship as friends, colleagues and classmates 

can be said to be favour (renqing).  Hwang (1987) defines favour as ‘a set of social 

norms by which one has to abide in order to get along well with other people in Chinese 

society’, either by means of frequent social contact and exchanges, or of offering help 

when needed (p.954).  In other words, if one offers a favour to another, the recipient 
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must have to do something in return sometime in the future.  There is a Chinese saying 

that ‘if one gives you a peach, you should requite his favour with a plum’. 

The means of favour and face are major ways of influencing Chinese people in a mixed 

tie, including classmates, teachers and students, alongside relatives, neighbours and 

colleagues (Fried, 1969; Jacobs, 1979). The inter-personal relationship of this type is not 

as strong as that of parents and children, of husbands and wives. According to Hwang 

(1987), ‘both sides of a mixed tie know each other and keep a certain expressive 

component in their relationship’ (p.952).  In order to maintain the relations in a social-

oriented Chinese community, favour will be considered when offering assistance or 

granting favour.  

The interactants in a mixed tie could not express themselves as freely as if talking to 

their parents, close friends, or spouses. Favour and reciprocity are the concepts of 

maintaining Chinese social relations, and of when to offer assistance. 

After having a brief look at the classroom discourse studies and the Chinese ideologies, 

I shall introduce the study.  Then the findings and discussion of the video extracts will be 

followed.  The paper will be ended with an appeal for capitalising upon local cultures as 

a resource in language classrooms. 

 

The study 

The video-recordings to be discussed in this paper have been taken from a 3-year case 

study in two secondary schools in Hong Kong.  In total, six junior secondary class 

settings taught by two teachers and about 180 students aged between 12-15 have 

participated in the study.  The teachers and the students are ethnic Chinese sharing the 

same tongue – Cantonese, and cultural ideological heritage.  Two to four English 

lessons were visited each week for one school year.  The lessons being observed 

include coursebook, listening and writing.  The data corpus consists of classroom 

observation notes, semi-structured interviews with the students and the teachers, 

opportunistic conversation with the participants and video-recordings.  Some school 

documentation, e.g. timetables, worksheet, test and examination papers have been 

collected as primary data. 

In the discussion, the names of the participants, students and teacher have been 

withheld.  As a replacement, while the teacher is referred to ‘T’, the students are referred 

to ‘S’ plus a number, for example, S6.  The gender of the participants is used arbitrarily.  

For the sake of discussion, the teacher is male whereas the students female. 
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Findings and discussion 

In order to nurture students to become proficient readers, many Hong Kong secondary 

schools have chosen some simplified Readers that are to be discussed in the Reader 

lessons.  In many cases, students are required to buy and read certain parts of the 

Reader in advance of the lessons.  The lesson in discussion was the first Reader lesson 

in the Second Term of a school year in January.  Since the title and the story-line of the 

Reader has little impact on the classroom discursive discourse, the information in those 

regards will hence be unexplained here. 

At the beginning of the lesson, the teacher had already noticed that some of the 

students had not brought (or not bought) the Reader to the lesson.  Time had been 

spent on reprimanding of the students.  The teacher-student exchange here is about 

whether the teacher had reminded the students to buy the Reader before the Christmas 

holidays. 

Excerpt 1: ‘Buy the book before Christmas’ 

 

T: […] Again you haven’t bought this Reader.  Have I asked you to buy it before Christmas? 

S3: [unintel] 

T: Yes, yes, I have.  {The teacher turns to and addresses the whole class.}  Have I asked you to 
buy the book before Christmas? 

// Sss: Yeah! 

// Sss: No! 

T: Don’t tell me that I haven’t asked you and I remember I have written the title on the board.  
The point is that you haven’t copied it down.   You’re sitting there doing nothing. 

S6: No, you haven’t 

T: Don’t argue with me, S6. 

S6: No! 

{The teacher looks unhappy and stops the conversation.  The teacher puts down her book and 
picks up another one.} 

 

 

The teacher’s question ‘Have I asked you to buy the book before Christmas?’ may 

however contain four messages.  They include: 

 (i)The teacher had asked the class to buy the book;  

 (ii)The teacher had not asked the class to buy the book;  

(iii)The teacher had asked the students to buy the book before Christmas;  

 (iv)The teacher had not asked the students to buy the book before Christmas. 

Some of the students might have been responding to any one of these messages when 

some said ‘Yeah’ and some said ‘No’. 
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Regarding the teacher’s statement: ‘Don’t tell me that I haven’t asked you and I 

remember I have written the title on the board. The point is that you haven’t copied it 

down.   You’re sitting there doing nothing.’  It might have carried as many as ten 

messages. They might include: 

(i) The teacher had asked the students to buy the book;  

(ii) The teacher had not asked the students to buy the book; 

(iii)The teacher had asked the students to buy the book before Christmas; 

(iv)The teacher had not asked the students to buy the book before Christmas; 

(v)The teacher had written the title of the book on the board; 

(vi)The teacher had not written the title of the book on the board; 

(vii)The students had copied the title of the book; 

(viii) The students had not copied the title of the book; 

(ix)The students had done something; 

(x) The students had not done anything. 

The student, S6, might have responded to any one of the above ten messages when 

she said ‘No, you haven’t.’  S6 was the only student who responded to the teacher’s 

statement particularly loudly.  S6 might have meant that the teacher had or had not 

asked them to buy the book.  She might have meant that the teacher had or had not 

asked them to buy the book before Christmas.  S6 might have meant that the teacher 

had or had not written the book title on the board.  She might in fact have felt uneasy 

when the teacher put the responsibility on the students.  She showed her feelings and 

different opinions.  Her feelings were strong.  The teacher also showed his strong 

feelings by responding ‘Don’t argue with me.’ This signals that S6 had said something 

inappropriate and been rude to the teacher.  The teacher was not happy.  The teacher 

might have treated S6’s response as a challenge to him, and he could not accept S6 

arguing with him.  Conversation means that ‘the range of things that counts as 

“appropriately” “sayable” and “meaning-able” […] in regard to a given topic or theme 

(e.g. schools, women’s health, smoking, children, prisons, etc.) (Gee 1999:37).  I 

interpret the teacher’s response as an attempt to ‘create a moral regulation of the social 

relations of transmission/acquisition, that is, rule of order, relation and identity’ via 

‘pedagogic discourse’ (Bernstein, 1990:184). 

Through examining a wide range of ‘classroom texts’ that cover ‘a range of subject 

areas’ from kindergarten classes to secondary ones, Christie (2002) suggests that 

teachers tend to use ‘implicit expressions’ to maintain what teachers think to be 
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‘acceptable pedagogic behaviour’ when students become older because they 

understand ‘those behavioural routines that are acceptable in a particular teacher’s 

classroom …’ (p.163).  The comparatively ‘audible and consistently apparent’ dimension 

of ‘establishing […] acceptable [classroom behavioural] patterns’ to be found in a junior 

secondary English class in discussion, in my view, could perhaps be attributed to 

teacher’s invoking some traditional Chinese ideology.  Wilson’s findings report that 

Chinese children are not expected to express hostility, especially towards the authority 

(1970), which may be affected by the traditional Chinese child rearing practice.  Children 

are very often treated in terms of whether their conduct meets some external moral 

criteria, rather than in terms of sensitivity to their needs and feelings. 

In the excerpt, S6 said ‘No’ a second time.  This might have meant that S6’s intention 

was not to argue with the teacher.  Alternatively, S6 might have been insisting in her first 

reply that she was responding to the teacher’s statement ‘Don’t tell me that I haven’t 

asked you and I remember I have written the title on the board. The point is that you 

haven’t copied it down.   You’re sitting there doing nothing.’  S6 was anyhow not 

conforming to the request of the senior and did not seem to be bound by some 

traditional Chinese ideology.  S6’s reiteration suggests that she was trying to ‘redefine 

the local power relations in classroom discourse’ (Kendela 1999:157).  This scenario is 

further telling evidence that students negotiate with the situation and the teacher. 

This excerpt suggests that there might have been some misunderstandings in the 

interactions between the teacher and S6, the occurrence of which neither the teacher 

nor the student had noticed.  There are other research findings which show the 

existence of teacher-student communication problems.  Thirty-eight in-service teachers 

of English were asked to reflect on their classroom practice via reviewing their own 

audio or video-taped lessons (Tsui, 1996).  One teacher reports:  

I asked the students to prepare their story in advance before the class.  It was a total 

disaster because only a few of them had done their work.  Most of the students did not 

even read a line in the chapter…I was pretty angry and I even wanted to punish the 

students.  But later I found that the students did not do their preparation work because 

they did not understand what they were supposed to do (p155). 

According to Littlewood (1981), a successful communication process requires senders 

to verbalise the messages adequately and receivers to understand the senders’ 

meanings. 

The lesson continued and the teacher guided the students through the story.  The 

teaching was however interrupted again when the teacher noticed another student, S9 

did not have her book.  
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Excerpt 2: ‘Are you sure you are doing the right thing?’ 

 

T: John, any other, the bus driver, any other?  {The teacher suddenly notices that S9 does not 
have her book.} S9, where is your book? 

S5: S9 has lent me her book.  I have asked her if she wanted to share the book with me but she 
refused. 

T: {The teacher turns to S5.} You’re not required to read.  Return the book to S9! 

S5: Are you sure you are doing the right thing? 

S10: The female protagonist. 

Sss: Katie 

T: Who is Katie?  His [John’s] wife, right?  That means, they are couples.  Can anybody tell me 
where they live?  It is mentioned here. 

 

In the section of ‘Buy the book before Christmas’, I discussed how the teacher 

questioned the students about not bringing the book.  This time, S9, who was found not 

have the book, was supposed to be punished.  S5, trying to defend S9, said, ‘S9 has 

lent me her book.’  From the traditional Chinese ideology point of view, S5’s defence 

could be interpreted as an example of favour and faith between friends – one of the five 

cardinal relations within li (rites).  S9 lent S5 her book.  In turn, S5 defended S9 from 

being punished. The teacher instructed S5 with ‘You’re not required to read.  Return the 

book to S9!’  I interpret the teacher’s instruction to mean that the teacher might have felt 

annoyed and frustrated by many students not bringing the books as discussed earlier.  It 

was especially so when the teacher earlier asked one student, S3, who had no book, to 

share with another students.  S3 replied, ‘I don’t want to read.’ 

In a teacher interview, the teacher expressed his opinion about students’ motivation in 

learning English: 

TEACHER: That’s why the Principal keeps asking us to motivate students.  I don’t know 

how to motivate students.  Don’t ask me to do so.  It’s really frustrating and I don’t know 

how to motivate students.  I really don’t know how to motivate others because I motivate 

myself.  Rarely Iwas motivated by somebody else. (Teacher Interview 6) 

The teacher’s opinion is shared by the suggestion of the Hong Kong English language 

syllabus that students’ motivation is one of the difficulties of English learning and 

teaching in Hong Kong.  From the start of the lesson, the teacher had already spent 

some time on handling the matter of telling the students to ‘buy the book before 

Christmas’.  It seems that this matter had been settled.  While the teacher was patiently 

leading the students to his expected answer, ‘Katie and John lived in New York’, he 

discovered that S9 did not have her book. The teacher might have made a mistake for 

which S9 was supposed to be punished.  S5 in fact was the student who had not 

brought the book.  Therefore, it might be the case that the teacher’s embarrassment, 

impatience, annoyance and frustration were being revealed in his response to S5.  S5 
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might have been surprised by the teacher’s instruction.  In contrast to my earlier 

discussion of students’ ‘little voice’ (2004), S5 hence queried loud and clear, ‘Are you 

sure you are doing the right thing?’  I interpret the student’s query to mean that S5 

wanted to learn and she could not learn without the book.  She did not feel good about it 

either.  S5 therefore queried the teacher’s decision. 

Wilson (1970) observes that Chinese children are socialised not to express hostility, 

especially towards authority.  The teacher in this excerpt seemed least likely to accept 

S5 arguing with him.  S10 might have understood that students are not allowed to 

express hostility, especially towards their seniors and hence she attempted to direct the 

teacher’s attention from a possible confrontation situation back to teaching by providing 

a response to the teacher’s earlier question ‘any other [character in the story]?’  S10 

replied, ‘The female protagonist.’  Some other students showed their support by saying 

‘Katie.’ 

S10 and some other students were trying to initiate and renegotiate the classroom 

interaction patterns.  Their initiative might have been a coincidence, and it might also 

have been a manifestation of favours, which were aimed at helping one another.  They 

helped S5 out from being punished anymore by the teacher.  The initiative was 

successful and teaching was resumed.  

The students’ suggestions of ‘The female protagonist’ and ‘Katie’ might have hit the 

teacher’s expected answer.  The teacher’s attention was diverted from classroom 

management to teaching again.  Instead of demanding that S5 should not read and 

should return the book to S9, the teacher continued the lesson.  In the rest of the lesson, 

the teacher did not mention ‘forgetting to bring the book’ any more.  I interpret this to 

mean that the teacher did not want to have any more confrontation. 

This excerpt of student thawing a possible student-teacher confrontation seems to be an 

echo of a collective intervention exercised by a class of Mexican students when they are 

asked to supply a kind of answer that is in line with their teacher’s expectation.  The 

students refuse to comply by producing three kinds of answers, which Kendela (1999) 

lists: 

1. verbal denial of the requested answer, gradually lowering their voices; 

2. use of whispering as a form of resistance and refusal to participate in the 

public space; 

3. silence as a response to requests for participation.(p.150) 

The researcher then summarises that ‘with [the students’] interventions, [the students] 

are able to confront institutional authority  […]  the power asymetry shifts over to the 
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students’ side, as they manage to alter the roles and local relationship’ (p.156). 

In this ‘Are you sure you are doing the right thing’ case, traditional Chinese ideology 

might have become the students’ tool or resource to bring about harmony.  It is noted 

that juniors might rarely have chances of this kind in the negotiation process in a 

hierarchically ranked society.  Perhaps the wish for harmony by S10, shared by the 

teacher and some other students, avoided a confrontation. 

 

Summary and conclusion 

This paper is an attempt to show how participants make good use of culture as a 

resource in their discursive interactions in a Hong Kong secondary English classroom.  

The data in ‘Buy the book before Christmas’ indicate that the students might not conform 

to the will of their seniors.  The teachers’ attempt at being dominant may further confirm 

Kendela’s observation that in some cases, the teacher did not accept different opinions 

from the students (1999; also Tong 2002, Chapter 6).  The excerpt also indicates that 

the teacher-student oral exchanges were stalled by a communication problem that had 

resulted in some misunderstanding.  While the student did not appear to conform to their 

senior’s role expectation, the teacher intended to solve the problem by invoking 

traditional Chinese ideology, which inhibits children from expressing opinions before 

their seniors.  The teacher thus achieved a dominant role in the classroom.  The excerpt 

of ‘Are you doing the right thing’ suggests that, also invoking such traditional Chinese 

ideology as giving favours, to help one another, the students execute collective power to 

resolve teacher-student confrontation - and that although the teacher might have been 

frustrated, and also had the power, he did not invoke traditional Chinese ideology as a 

classroom management tool at the later stage.  As it happened, the teacher and the 

students made compromises and worked together to construct a harmonious classroom 

environment. 

The study shows how teachers and students capitalise on Chinese cultural values in the 

discursive interactions and how they engage in identity construction in the language 

classroom.  The findings seem to imply that language classrooms, or classrooms in 

general, is very likely to be a ‘local cultural platform’ co-constructed by both students 

and teachers, who bring along their own perspective of ‘large national culture’ (Holliday 

1999).  I wish to end this paper with a call for an appreciation of the complex classroom 

discourses by adopting both quantitative and qualitative research approaches. 
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Abstract 
In 2001 the National Health and Medical Research Council (NHMRC) established the 
Xenotransplantation Working Party to provide advice on the scientific, ethical and 
technical issues relating to xenotransplantation research, produce guidelines for the 
assessment of animal-to-human transplantation trial proposals, and consult widely with 
the community about the issues. 

This is a critique of the public consultation process conducted by the Working Party, and 
the persuasive influences encoded within two documents: Animal-to-human 
transplantation research: a guide for the community and Animal-to-human 
transplantation research: how should Australia proceed? 

The claim by the Working Party that ‘the public consultation promoted a high level of 
community engagement’ is not a sustainable or acceptable analysis given the issues 
involved in xenotransplantation and that the topic is new to the public. 

The documents prepared for public engagement and discussion of the issues 
surrounding xenotransplantation exist ‘within’ the discourse of science. By being 
confined within this discourse, they are not able to adequately address the significant 
issues for the kind of public examination that these issues warrant. There are other 
‘discourse’ fields that should also be engaged, such as sociological, philosophical, 
ethical (beyond the narrow presentation provided), economic, environmental, narrative 
and cultural; including traditional and critical perspectives. 

The critique of the processes and the documents shows a contradiction between the 
terms of reference and the processes for review set out in the documents. The problem 
arises around the work of determining ‘acceptability of proceeding’ and ‘proceeding’ with 
trials. These processes should be kept separate by process and time, but are conflated 
within the documents. 

The embedded strategies employed within the discourse of science which restrict more 
transparent scrutiny include the grammatical metaphor of the scientific experiment 
encoding control and ‘factual’ knowledge; the rhetoric of inevitability of proceeding with 
the trials; the rhetoric of science as ‘salvation’; the rhetoric of panic; a rhetorical process 
of qualifying dissent; and use of pathos to focus on individuals under threat of disease, 
which is not balanced by the logos of the potential threat of the species. 

The field for expert consideration and public consultation around the issues of 
xenotransplantation needs to be broadened to included discourses that have some 
separation from the dominance of scientific discourse. 
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Xenotransplantation is a word that has not ‘transplanted’ into Australian usage, despite a 
public consultation process carried out by the National Health and Medical Research 
Council (NHMRC) from 2002 to 2004. The etymology of ‘xeno’ (Gk) is the relationship 
between the host and the guest, where the guest is a stranger (Concise Oxford 
Dictionary). The three main processes relating to xenotransplantation will be described 
briefly. The analysis will examine the adequacy of the consultation process and the 
documents produced for the consultative process.  The nature of the rhetorical and 
linguistic persuasive strategies employed within the discourse of science at the interface 
of public engagement with current and future technologies will be explored. Alternative 
models for scientific and community understanding of ‘health’, and alternative models for 
public discussion and engagement with ‘health’ technologies will be presented.  
 

Background 
In 2000 the NHMRC established the Xenotransplantation Working Party to investigate 
the scientific, ethical and technical issues surrounding animal-to-human transplantation. 

There are three animal to human transplantation procedures presented for discussion. 
Animal cell therapies (ACTs), for example, describe procedures where insulin-producing 
cells from a pig pancreas could be transplanted into a suitable site in the body of a 
recipient so that the pig cells produce insulin and avoid the need for further injections. 
Animal external therapies (AETs), for example, describe procedures where pig liver cells 
could be used in an external device for the treatment of organ failure. The blood from 
the patient is purified by passing through the device. The patient may be stabilised while 
waiting for a human liver transplant. Animal organ transplants (AOTs), for example, 
could occur by using a pig kidney to replace a kidney in a human. The  literature makes 
a distinction between using living and dead animal tissues, by providing an example of 
pig heart valves, used to treat humans for many years, which are ‘inert and sterilized, 
unlike xenotransplants which are living tissue’.( Animal-to-human transplantation 
research: A guide for the community 2003/04 p2). In this discussion, this use of inert and 
sterilised tissue is included as being problematic.  

In July 2002 the Xenotransplantation Working Party released a discussion paper: Draft 
Guidelines and Discussion Paper on Xenotransplantation. The role of the paper was to 
provide background material to promote an informed community discussion. The paper 
also contained draft guidelines for the conduct of animal-to-human transplantation trials 
in Australia, if they were to go ahead.  There were advertisements placed in all major 
newspapers in all capital cities and on a website, inviting community comment from Aug-
Oct 2002. Public meetings were held in Sydney, Melbourne and Perth, targeted 
meetings were held in Perth and Adelaide. 97 written submissions were received and 
116 participants took part in the public consultation.  

 

Adequacy of consultation process 
 A community guide published as a follow-up to the first round of public consultation 
stated 

Thus, the public consultation promoted a high level of community engagement 
and provided considerable information to the NHMRC about community views 
on animal-to-human transplantation. 

The ‘thus’ at the beginning of this statement provides a summative, authoritative prelude 
to the following statement, ‘the public consultation promoted a high level of community 
engagement’. This clause is presented as positive affirmation of fact: it mimics the 
discourse of science in presenting knowledge as fact. In fact, is a highly rhetorical 
device which embeds analysis as fact. If the rhetorical layer of fact is removed to reveal 
a partisan presentation of opinion, then this opinion can be analysed as such. My view is 
that ninety seven written submissions and 116 participants attending public meetings 
over a three month period across Australia on such a significant issue as 
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xenotransplantation is nowhere near sufficient to introduce the public to information 
about technologies that are new; to give people a chance to absorb, discuss and debate 
the scientific, ethical and technical issues, and form a considered opinion. In my view 
the analysis that there was a ‘high level of community engagement’ represents an 
institutional and political practice of ‘facadism’: the appearance, not the substance, of 
engagement. 

The ‘thus’ statement described above, was followed by ‘However’ 

However, the submissions received indicated considerable concern in the 
community that the issues of animal welfare and the potential to introduce new 
diseases from animals to humans had not been adequately addressed. A third 
issue of concern was how xenotransplantation research would be regulated in 
Australia. Finally, some respondents felt that much of the information was in a 
format that did not facilitate community understanding of the complex issues 
involved. 

On the basis of the public response to the document and consultation process, the 
Xenotransplantation Working Party issued two more documents. One was an attempt to 
re-present information on the issues and processes of xenotransplantation in language 
more accessible to the public (Animal-to-human transplantation research: a guide for the 
community. Public consultation on xenotransplantation 2003/04) This document was 
referred to as the Community guide. The other document was a response to the 2002 
public consultation on the first document Draft Guidelines and Discussion Paper on 
Xenotransplantation. This document, (Animal-to-human transplantation research: How 
should Australia proceed?)  was referred to as Response Paper. 

Section 2.10 of the Response Paper states 

From the submissions received, it is clear that the community as represented 
has significant concerns about animal-to-human transplantation. Fifty six 
respondents stated that they were opposed to animal-to-human transplantation 
trials proceeding; 10 stated that they were in favour. 

Arguments against animal-to-human transplantation provided by the participants in 
points 2.12. and 2.13 of the Response Paper were 

• The risk of infection for the transplant recipient and the whole community 

• The violation of animal rights 

• Funds and other resources could be better directed elsewhere 

• Doubts about the likelihood of patients benefiting 

• The risks exceed the benefits 

• It is not acceptable to genetically modify source animals, or the ethical 
implications of doing so have not been explored 

• Community education and debate should precede any decisions in this area 

• Results of animal-to-animal experimentation cannot be used to reliably infer 
results in humans 

• There are too many unknown factors to allow any confidence in the safety of the 
procedures 

• Recipients may be ostracised by the community 

• It is not clear who would be responsible if a new human disease arose and how 
it would be stopped.  

Arguments in support of animal-to-human transplantation provided by the participants in 
points 2.14 and 2.15 of the Response Paper were 

• The potential benefit to patients 

• The shortage of human tissues for transplantation 
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• The rigorous and comprehensive guidelines proposed by the working party 
  

Theoretical framing of critique of publications and consultation 
process 
In the four hundred years since the development of modern science  western societies 
science has displaced ‘god’ as the omnipresent, omniscient authority. Science 
developed particular forms of activity─the scientific method─and particular forms of 
writing─the scientific report─from the time of Newton and the Royal Society. In the past 
fifty years, and especially the past twenty years, developments in linguistic theory and 
analysis and a reconnection with ancient rhetorical analyses have provided new 
analytical tools to show how ’science’ works within western culture. 

Disciplinary studies in the sociology of science,(Aronowitz, Chambers. Latour and 
Woolgar) the history of science,(Jacob) the philosophy of science, (Apple, Bourdieu and 
Passeron) feminist critiques of science, (Bleier, Harding, Rossner, Smith, Tuana) and 
linguistic and rhetorical analyses of science (Bazerman, Fairclough, Gee, Halliday and 
Martin, Hodge and Kress) show that science exists within complex networks of 
educational, political, technological, industrial, public and private institutions. It also 
exists within frameworks of belief─both within the lay community and the expert 
scientific community─that its work is factual and value free. Discourse analysis (Halliday 
and Martin) shows that although this supporting belief is universally pervasive, it is not 
sustainable. Science exists within social systems that are always mediated by values 
and beliefs. Language and its persuasive mechanisms operate within and through 
science as it does through all human activity. 

The documents prepared for public engagement and discussion of the issues 
surrounding xenotransplantation exist ‘within’ the discourse of science. And that by 
being ‘confined’ within this discourse field, they are not able to adequately address the 
significant issues for the kind of public examination that these issues warrant. There are 
other ‘discourse’ fields that should also be engaged─such as sociological, philosophical, 
ethical (beyond the narrow presentation provided), narrative, futurology, economic, 
environmental and cultural; both from traditional and critical perspectives. 

The field for expert consideration and public consultation needs to be broadened to 
include discourses that have some separation from the dominance of the scientific 
discourse. The Australian ethicist of international standing, Margaret Sommerville, along 
with many others, is engaging with the issue of the adequacy public consultation by 
posing wider questions than appear in these discussion documents. 

We have an obligation to acknowledge cases in the past where a limited focus produced 
unacceptable risk for the planet, or where scientific interventions did not account for 
significant social effects. We do not need to create scenarios for regret in the future 
caused by undue haste in bringing forward new technologies which have not been 
considered properly and in good faith. 
 

The limits of the discourse of science 
The boundary for all of the presentation of issues within these documents is’within’ 
scientific discourse. The language used is a larger projection of the metaphor of the 
scientific method─the control of a single variable to ascertain the outcome of the 
changes by the variable on the other fixed factors. This ‘method’ has expanded into a 
metaphor of ‘control’. We have come to ‘trust’ science to deliver new knowledge to us 
safely. Embedded within this metaphor of scientific method is another powerful 
metaphor─that a single gene change in an organism can have a single, predictable, 
controllable outcome. This is no longer a tenable position. 

An alternative to this ‘mythology’ of science (mythology is used here not as a derogatory 
term but as a descriptor of the complex interactions by which meanings are constructed 
and sustained in social contexts─it is employed as a term of critical analysis) is a view 
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put by Barbara McClintock, a Nobel prizewinner for genetics. 

In the face of a dominant paradigm in the field of molecular biology that posits a 
linear hierarchy in which genetic DNA encodes and transmits all instruction for 
cellular development, the research of biologist Barbara McClintock, who spoke 
to Keller of her scientific approach of ‘letting the material speak to you’ and 
‘having a feeling for the organism’ led her to a different view. In this view, DNA is 
‘in delicate interaction with the cellular environment’; master control is not found 
in a single component of the cell; rather ‘control resides in the complex 
interaction of the whole system.’ The focus of importance is on the organism 
and its environment, not on a Master Molecule. (Bleir, 1984 p48) 

Instead of depending on one model of a ‘single variable’ and a ‘single outcome’ we need 
to bring alongside the scientific method other conceptual and practical methods which 
encapsulate the complexity of non-living and living forms and the ways they interact. 
McClintocks’s description: ‘control resides in the complex interaction of the whole’ 
presents a new metaphor of complexity which encapsulates the cell as metaphor and 
allows a larger metaphor of community as a locus for complexity. If we reconceptualised 
scientific work to bring alongside the given new models and metaphors and did this as a 
serious cultural movement we would start doing ‘different’ kinds of science (Harding).I 
also envisage a science that is open about its interconnections with economic, political, 
industrial and military systems. 
 

Contradiction between terms of reference and process 
There is a deep-seated problem in these documents and the processes set out within 
them. The problem arises around the work of determining the ‘acceptability of 
proceeding’ with clinical trials of xenotransplantation technologies and ‘proceeding’. The 
consultation stages to determine public response to these two categories should be kept 
separate by process and time, but in fact they are conflated within the documents. This 
conflation of assessing ‘acceptability’ and then proceeding regardless of the outcome, is 
a significant process in public consultation mechanisms involving ‘science’. I have called 
this the rhetoric of inevitability. This discursive move is constituted from beliefs that 
science is value free, that it works only for the public good, and therefore that it should 
be allowed to pursue any end in developing new knowledge.  
 

Analysis of rhetorical and discursive practices in the documents 
The rhetoric of inevitability is one of several powerful persuasive constituting features of 
the documents. It is closely linked to ‘facadism’, where the appearance of public 
consultation is more significant than an adequate process of consultation. A serious 
critique can be made about the practice of consultation and engagement with the public 
in ‘good faith’. Do notions of critical penetration of the population need to be developed, 
both in the number who can demonstrate some level of familiarity with the issues, and in 
the time needed to reach satisfactory engagement? The combined number of 
participants and submissions over a two year period was less than one thousand in a 
population of twenty million. In 2005, in a small informal sample I conducted of around 
fifty professional people of various fields, not one knew of the term ‘xenotransplantation’. 

I will provide four instances of the rhetoric of inevitability (of the clinical trails 
proceeding). 

Example 1 

The first discussion paper, released in July 2002, was called Draft Guidelines and 
Discussion Paper on Xenotransplantation. The stated role of this paper was to provide 
background material to promote an informed community discussion, and the paper also 
contained draft guidelines for the conduct of animal-to-human transplantation trials in 
Australia, if they were to go ahead. The title of the paper indicates the order of 
significance: the draft guidelines come before the discussion.  
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Example 2 

The Response Paper to the public submissions and consultation received from the Draft 
Guidelines and Discussion Paper on Xenotransplantation was titled 

Animal-to-human transplantation research: How should Australia proceed? 

In contrast, Canada titled its equivalent paper, ‘Should Canada proceed?’ The effect of 
the rhetorical difference between these two titles needs no explication. 

Example 3 

In the Response Paper 2003/04, section 2.24 states 

Many respondents to the consultation saw the release of draft guidelines with the 
Discussion Paper as an indication that the NHMRC had agreed to animal-to-human 
transplantation research. 

An ambiguous qualification follows in the same point. 

However, the XWP is anxious to clarify that this was not the case and, while the 
XWP considers that Australia needs to have clear guidelines to regulate animal-
to-human transplantation research, it does not regard such research as 
inevitable. 

Example 4 

In the Response Paper 2003/04 the scope of the investigation is clearly stated (1.21): 

The XWPs terms of reference require consideration of the acceptability of 
proceeding with animal-to-human transplantatation research. 

And yet, under the terms of reference (1.23) only points one and two relate to the above 
scope.  

1. undertake a community education program on xenotranplantation 

2. undertake wide consultation to obtain community views on the acceptability of 
proceeding with clinical xenotransplantation research in Australia and on related 
issues 

Points three, four, five and six assume that clinical tests will proceed.  

3. produce guidelines covering the scientific, ethical and technical aspects of 
xenotransplantation research involving humans 

4. consider the issues that xenotransplantation raises in the relation to animals for 
this purpose 

5. undertake wide consultation on proposed guidelines and regulatory 
mechanisms for clinical xenotransplantation research 

6. provide advice to Council (NHMRC) on the scientific, ethical and technical 
issues related to xenotransplantation research involving humans, including 
advice on how Australia should regulate xenotransplantation research 

If wide consultation showed that the public did not want clinical trials to proceed, then 
points three to six are redundant.  

The persistent use of rhetorical structures of inevitability in the documents is set against 
the absence of discussion and emphasis on the precautionary principle. This principle 
states that we do not proceed if we can predict negative outcomes─outcomes which 
cannot be reversed once they have become embedded in ecological systems. 

A ‘science as salvation’ discourse is evident in the documents. This is a deep 
grammatical metaphor which has a stronger bearing on the persuasive structures than 
another metaphor, that of science as a practice of forming knowledge. This is subsumed 
by the ‘science as salvation’ metaphor. The ‘science as salvation’ metaphor is evident in 
two major structures, firstly in the discourse of ‘hope’ and the second in the discourse of 
‘panic’. 
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The discourse of ‘hope’ is seen in the following example, points 8.13 to 8.16 in 
Response Paper. The more general points offered first affirm the possibility of 
successful outcomes for xenotransplantation in general terms, while the latter points 
offer more specific, factual information  which emphasise caution. 

8.13 The Discussion Paper explained that other major obstacles to AOTs 
include anatomical problems (eg structural issues, such as the size and growth 
of the animal organs) and Physiological problems (eg biochemical, 
pharmacological and endocrinological factors that affect whether the 
transplanted animal products can function properly). However, section 4.2 of the 
Discussion paper stated that ‘there appear to be no insurmountable 
physiological barriers to the use of pig hearts and kidneys’ and that ‘life 
preserving pig heart and kidney transplants have been performed in baboons 
without obvious major physiological incompatibility’. 

8.14 Several respondents thought that this assessment of the issues facing 
researchers was too simple and that, in fact, very considerable obstacles need 
to be overcome before whole organ xenotransplantation will be successful: 

…the statement in section 4.2 (p36) ‘Life-preserving pig heart and 
kidney transplants have been performed in baboons without obvious 
major physiological incompatibility’ glosses over the stark details of 
mean survival times provided later in section 5.2.2 (p51-52) Ms 
Elizabeth Usher (Submission X059) 

8.15 Indeed, as described in Section 5.2.2 of the Discussion Paper, pig-to-
baboon kidney, heart, lung and liver transplants performed to date have all been 
lost due to immune rejection within short time spans (mostly less than one 
month, with a maximum of three months), which may not be enough time for 
anatomical or physiological problems to show up. 

8.16 Some respondents described potential anatomical and physiological 
problems in greater detail. 

Incompatibilities in the complex cascade of reactions which leads to 
blood clotting will also tend to trigger organ failure, with possible fatal 
consequences. The blood vessel walls of a pig not only activate human 
clotting factors by more than one process, they also suppress normal 
ant-clotting mechanisms. This means that as a patient’s blood circulates 
through the pig xenograft, blood clots may form continually. 
(Respondent details confidential) 

Subtle differences in molecular structures of key proteins may be 
sufficient to render pig organ transplants in many clinical settings 
involving complex signals and pathways ineffective. Dr Anthony Raizis 
(Submission X034) 

The discourse of ‘panic’ involves two elements which are linked. The first is the panic of 
time running out to save individuals who are sick, the second is the privileging of sick 
individuals over the threat of a species (humankind). Pathos is used to focus on 
individuals under threat of disease, and it is not balanced by the logos of the potential 
threat of the species if unforeseen outcomes emerge. Examples are provided by the 
following two points in Response Paper: 

6.51 Organ and tissue donations are required to overcome a large range of 
diseases and conditions. 

6.52 Although vigorous efforts are needed to increase the number of human 
donations to transplantation programs, it is unlikely that such efforts will 
overcome the extreme shortfall, especially as new therapies are 
developed that use transplanted cells and tissues. 

Throughout the papers there is a rhetorical process of qualifying dissent─as in, we are 
listening to you (but the trials will continue anyway). This is evident, as one example 
shows in 7.15 in Response Paper with the lead in, ‘Other respondents agreed:…’. This 
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section is dealt with in a tone of mild mollification, when it is compared to point 7.16 
which follows: 

7.16 On the other hand, the biotechnology companies themselves would argue 
that they provide the necessary research funds and incentives to help alleviate a 
real human problem and that commercialisation of their products is a necessary 
part of this process. 

The lead in ‘On the other hand…’ is a stronger cue establishing an argument compared 
with ‘listing’ support, as occurred in points 7.14 and 7.15. This argument structure is one 
of endorsing support, speaking as a mouthpiece (the biotechnology companies 
themselves…) for the companies. This structure reveals deep-seated bias towards the 
biotechnology companies. 
 

The second round of submissions 
The written submissions received after the second round were 343, compared to 97 in 
the first round. The attendees at public consultations in the second round were 377, 
compared to 116 in the first round.  

The XWP recommended to the NHMRC that AOT trials should not be held for five years, 
and that a strict national oversight system be set up to assess, and allow if judged 
suitable, trials for ACTs and AETs. 

The NHMRC determined that there would be no clinical trials for any of the three 
procedures for the next five years, and produced a Statement (10 March 2005) setting 
out its reasons for this decision. 
 

How to proceed? 
The discussion papers and the public consultation have raised complex issues about 
public access to science, technology, health, social practices of determining who can 
participate in decision making, educating lay people and questions about future 
directions. The field for expert consideration and public consultation needs to be 
broadened to include discourses that have some separation from the dominance of 
scientific discourse.  

We have an obligation to proceed by re-examining discourses of health, power and 
knowledge. Does ‘health’ reside in community relationships of organisation and well-
being, or does it ‘reside’ in cells and organs?  Do we need to restate basic practices 
such as collecting and disposing of rubbish to manage public health, and restate the 
significance of diet, and freedom from pollutants in managing health. Are we a culture in 
denial about the normality of dying?  Do we need such highly specific technical 
interventions, just because we can?  

What public education processes are in place now to ensure that many more people are 
aware of the issues brought forward by the potential technologies of xenotransplantation 
and that they are able to discuss and debate them in an informed way when the five 
year moratorium has ended? 
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Abstract 
This paper proposes that a contemporary re-reading of Immanuel Kant’s notion of 
‘disinterest’ may bring about a more ethical application of aesthetics in the forums of 
review and critique that take place in art discourse and education.  In the seminal text 
Critique of Judgment (1790) Immanuel Kant (1724-1804) posited that pure aesthetic 
judgment is disinterested.  That is not to say that it is not interesting but that aesthetic 
judgment is made outside the confines of material, moral, and ethical use or context 
(Kant 1952, pp. 476-9).  Kant proposed that this judgment as to the beauty of an object 
had also to be making a claim to universal subjective validity.  Conversely, Hans-George 
Gadamer (1900-2002) claimed that Kant, rather than legitimating aesthetics had 
detached it from the world, resulting in a loss of cognitive purpose.  He argued that 
through Kant’s notion of disinterest, aesthetics existed outside interpretation, as a pure 
abstraction (Gadamer, 1975, p. 74).  Gadamer suggested that [Kant’s] ‘demand for 
abstraction ran into indissoluble contradiction with the true experience of art’ (Gadamer, 
1975, p. 84).  Kant’s scientific approach is thus challenged, but his abstraction and 
‘disinterest’ may yet be redeemed and made useful for present-day aesthetics. 

The notion of ‘disinterest’ has been effaced from contemporary understanding of art and 
so is not able to be sustained by contemporary artists within the discourse of their 
practice.  Hans-Georg Gadamer’s critique of Kantian aesthetics and his development of 
a hermeneutic approach to the work of art may be the new, largely unacknowledged, 
fundament of the process of review and critique.  These processes of aesthetic 
judgment legislate between the artist and the audience—playing out a language game 
that mediates the work of art.  Gadamer claimed that through dialogue the ‘truth’ of a 
work of art was revealed to the participants.  In this there is a notion of a neutral 
language. 

For Jean-Francois Lyotard (1924-98) these conversations could be defined, following 
Wittgenstein, as ‘language games’ where any claim to an assumed ‘good will’ between 
participants is far from certain.  For Lyotard the performance of rhetoric in any discourse 
cannot be de-politicized—what takes place is not a neutral ‘truth’ revealed to the 
participants but a fight between those utterances that would be legislated as ‘truth’ in the 
future.   In art schools internationally students’ work is reviewed and assessed by peers 
and academics.  If, as Lyotard claimed, these forums are political battles, how are 
students protected from the institutionalised terrorising of discourse?  This paper 
proposes that Kant’s ‘disinterest’ may contribute to an ethical approach in the application 
of aesthetics. 
 

Introduction 
This conference, held by the Faculty of Education, University of Tasmania emphasises 
an approach to critical discourse analysis that is cross-disciplinary.  My doctoral 
research relies on a dialogic movement between philosophical aesthetics and art.  This 
dialogue evidences a differend that may contribute to paradigmatic change; resulting in 
more ethical forums of review and critique within art education and discourse.  To this 
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end, I propose that Immanuel Kant’s notion of ‘disinterest’ is useful to a critical analysis 
of art discourse.  I will support this proposition by tracing ‘disinterest’ from its inception 
through to its contemporary status. 

The notion of ‘disinterest’ emerged in Kant’s seminal work on aesthetics—Critique of 
Judgment (1790).  Through the discourses surrounding formalism, modern art and 
postmodernism ‘disinterest’ has been delegitimated.  This is evidenced in the writings of 
contemporary philosophers and art critics.  Hans-George Gadamer rejected the reasons 
for this rejection of disinterest within art discourse, while continuing to delegitimate the 
notion in his own exploration of the work of art.  Although not credited with direct 
influence on art criticism and interpretation, Gadamerian hermeneutics may be the 
underlying, yet unreflexive fundament of the current approaches to art review and 
critique. 

Gadamerian hermeneutics rely on the notion of a neutral language and the goodwill of 
those reviewing and critiquing a work of art.  Jean-Francois Lyotard’s explication of 
rhetoric challenges these assumptions.  Lyotard reminds us of the need to critically 
analyse the ‘language game’ that is discourse.  I contend that Kant’s notion of 
‘disinterest’ may contribute to an approach that acknowledges the interests of language 
when reviewing and critiquing a work of art within art education and discourse. 
 

Origin of the Concern 
In the mid nineteenth century Frank Sibley, determined to understand the problems in 
aesthetics, collected lists of words used in the discourse and explored their power 
relationships.  Sibley’s habit was to present an audience with ‘a framed pink curve’.  
Invariably the audience would respond to the pink curve with delight.  He would then 
remove the frame, revealing that the curve was in fact the curve of a pig’s backside.  
Sibley was much taken with investigating the seeming reluctance of audience members 
to argue that: ‘this curve is beautiful: this curve is a pig’s backside: therefore this pig’s 
backside is beautiful’ (Berys, Gaut, Lopes & McIver, 2001, Routledge Companion to 
Aesthetics, pp 140-1). 

Sibley’s work is still of relevance in the twenty first century.  In universities internationally 
students’ work is reviewed, critiqued and assessed by peers and academics.  It is 
through my own experience of tertiary art education that I came to consider that there 
was a need to re-think the basis on which aesthetic judgments were made.  Once we 
have critical awareness of the weakness of a discourse, how are we to participate in it 
with any degree of integrity?  This question became central to my art practice. If, as 
Sibley posited, the languaging of subjective tastes is fickle and equivocal, how may 
students be protected from the institutionalised terrorising of difference by social 
agreement? 

My initial response to these questions was local and formed by my perspective as a 
student.  I developed a combative response to the processes intrinsic to art education; 
those of review and critique.  While attending an artists’ workshop in Italy I saw that 
many of the issues I had been addressing at university in Perth also seemed to have a 
life within Europe.  Here too, artists and theorists seemed to be questioning how, with 
awareness of the weaknesses of art discourse, they could participate in it with integrity.  
How were their students to be protected from the terrorism of institutionalised subjective 
aesthetic judgments?  This led me to research more widely the interaction that takes 
place between the artist and the audience, mediated by the work of art.  I became more 
appreciative of the complexities of staff roles as individuals within, yet representatives 
of, the institution; I could no longer use a polarized ‘you-teacher/judge, me-
student/defendant’ simplification to provide a soap-box for my review.  The languaging 
process itself had become integral to the aesthetic investigations of my art practice.  I 
had to trace the discourse back to its beginnings to discover how we had arrived at this 
point.  How had contemporary art discourse become detached from philosophical 
aesthetics? 
 



Proceedings of the International Conference on Critical Discourse Analysis: Theory into 
Research,  November 2005 

Page 754  

Kant and the Abstraction of Disinterest 
Alexander Gottlieb Baumgarten (1714-62) introduced the discipline of aesthetics into 
German philosophy, coining the term “aesthetics’ in his Reflections on Poetry (1735).  
Baumgarten argued that it “provided a different type of knowledge from the distinct, 
abstract ideas studied by ‘logic’.  He derived the term ‘aesthetics’ from the ancient Greek 
‘aesthanomai’ (to perceive)” (Levinson, 2003, p. 44).  Aesthetics, which has come to be 
associated with art, is usually thought of as a contemplative experience or a style of 
perception.  As there is no science of cognitive reception of a work of art, aesthetics is 
often either marginalised as mere subjective opinion or abstracted to democratic 
agreement, a value applied by the weight of the majority.  However, in the first part of his 
Critique of Judgment Immanuel Kant (1724-1804) argued that the pleasure one felt in 
regarding an object as ‘beautiful’ had to be a disinterested pleasure.  Kant proposed that 
a judgment as to the beauty of an object had also to be making a claim to universal 
subjective validity: that in making such a judgment one could justifiably expect others to 
agree with the principle underlying the judgment.  Such a judgment—one element of a 
suite of aesthetic judgments—is of necessity a judgment of reflection and not a 
determining judgment.  As such it is categorically different from a judgment based on 
personal preference because there must be an underlying principle, or maxim, on which 
the judgment is made. 

Kant’s approach to philosophical aesthetics appears later in Clive Bell and Roger Fry’s 
formalism.  Put forward most strongly in Bell’s Art (1914), formalism defined art in terms 
of ‘significant form’.  This ambiguous definition was known more for what it excluded 
than for its substantive claims.  Representational content was placed in opposition to 
this idea of form and was to be considered as strictly irrelevant to a work of art.  The 
ideas of Clement Greenberg (1909-94) continued this notion during the height of 
modernism.  The rise of art criticism and the importance of the art critic during this time 
lent Greenberg and the disseminators of his ideas much influence throughout Western 
art.  The art critic became a translator of art, interpreting the work of artists for the 
audience.  Works which were visually abstract, that is, containing no representation of 
what things look like in the physical world, were championed by Greenberg.  Taking a 
lead from the American art critic, modern art’s exemplars were painted by artists defined 
as abstract expressionists (e.g. Jackson Pollock, Willem de Kooning, Mark Rothko). 

Contemporary American philosopher and art critic Arthur Danto (1924-) says Greenberg 
was ‘incontestably the foremost Kantian art critic of our time’ (Danto, 1997, p. 84).  In 
view of postmodern artists’ reaction against the canons of modern art, Danto argues that 
‘aesthetics seems increasingly inadequate to deal with art after the 1960s’ (Danto, 1997, 
p. 85).  So it is that, through Greenberg, Kantian aesthetics are read via the works of the 
archetypal white Western male painter who dominated modern art; falling out of favour 
with them.  However Kant’s notion of ‘disinterest’, outside this exclusion of 
‘representational content’, was never privileged by the politics that legislated the works 
of modern art.  So, justice was not done to the depth of Kant’s ideas—an injustice 
compounded by Gadamer. 
 

Gadamer and the Contemporary Rejection of Disinterest 
(Throwing the Baby Out With the Bathwater) 
Danto’s writings confirm that a rejection of Kantian aesthetics took place with the advent 
of postmodernism. Gadamer had anticipated that the binary of representational content 
and form was soon to play out its endgame.  Hans-George Gadamer (1900-2002) also 
claimed that this binary was not under the behest of Kant’s aesthetic ideas; confirming 
that postmodern artists’ rejection of modern art and formalism did not of necessity have 
also to reject philosophical aesthetics.  Prima facie evidence of this may be found in an 
exploration of the inconsistencies between Kant’s notion of disinterest and the current 
theoretical understanding of abstraction within performance art. 

Gadamer was the leading proponent of hermeneutics in the second half of the twentieth 
century.  For him, ‘to seek the unity of art solely in its form as opposed to its content is a 
perverse formalism, which moreover cannot invoke the name of Kant.  Kant had 
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something quite different in mind with his concept of form.’ (Gadamer, 2004, p. 80).  The 
discrimination of whether an art work attempts to be a picture ‘of’ something or not, does 
seem to be an overly simplistic and politically wasteful transposition of ‘disinterest’.  In 
1975 Gadamer foresaw the exhaustion of the critical ability of the ‘contemporary 
discussion about abstract art [that] is, in my view, about to run itself into an abstract 
opposition of “representational” and “non-representational”’ (Gadamer, 2004, p. 100).  
And so it was that with the anticipated and intentional ‘death’ of modern art and 
formalism, at the hand of the postmodern artist, the ‘manslaughter’ of the potential of 
Kant’s notions occurred.  

Postmodern artists with their ‘incredulity toward metanarratives’ (Lyotard, 1984, p. xxiv) 
are certainly skeptical of any singular approach to defining art.  Danto suggests that in 
art now ‘with qualification, anything goes’ (Danto, 1997, p. 47) and that with this ‘art no 
longer bears the responsibility for its own philosophical definition.  That, rather, is the 
task of philosophers of art’ (Danto, 1997, p. 36).  Many artists have themselves been the 
first to assert that aesthetics has nothing to do with their practice.  This antagonist 
relationship is evident in Barnett Newman’s famous remark of 1952 that ‘aesthetics is for 
art what ornithology is for the birds’ (Danto, 2003, p. 1). 
 

Legitimating a Place for Art Through Purpose in the Good 
Society 
Gadamer’s criticisms of Kant contribute towards delegitimising the relationship between 
philosophical aesthetics and the work of art.  Gadamer claimed that while Kant had 
been trying to include aesthetics in a complete philosophical system, he had detached it 
from the world, resulting in a loss of cognitive legitimacy and purpose.  For Gadamer ‘in 
order to do justice to the experience (Erfahrung) of art we began with a critique of 
aesthetic consciousness’ (Gadamer, 2004, p. 86). In this critique pragmatic experience 
is privileged over claims to universal subjective validity. 

 In Truth and Method (1975) Gadamer retrieves the idea of artistic truth. This takes 
understanding of art beyond subjective experience because an experience of art 
‘contains a claim to truth’ (Gadamer, 2004, p. 84) and an art work’s existence was the 
‘breaking-off of a creative process’ (Gadamer, 2004, p. 80).  After the production of the 
work ‘art is knowledge and experiencing an artwork means sharing in that knowledge’ 
(Gadamer, 2004, p. 84). For Gadamer, this becomes the work of art’s purpose, its telos.  
There is in this an echo of Aristotle’s Poetics (c335BC), where the experience of art was 
useful to society for purposes of moral and emotional catharsis.  However, we perhaps 
should read Aristotle’s Poetics against the foil of Plato.  Plato’s criticism of the arts 
denied them a place in ‘the good society’ (Republic 10).  In Fire and the Sun: Why Plato 
Banished the Artists (1977) Iris Murdoch proposed that it was due to the very 
importance of beauty that Plato would deny the arts a place; because any artwork was 
an imperfect copy of the form of the good and so an affront to the Gods.  For Gadamer, 
art has a place in society, but it is on the basis of self-understanding, a cognitive 
legitimacy that is challenged by Kantian aesthetics.  The work of art is not only 
legitimated by understanding in Gadamer’s hermeneutics, but he further proposes that 
“only when we understand it, when it is ‘clear’ to us, does it exist as an artistic creation 
for us” (Gadamer, 2004, p. 79). 

Hermeneutic understanding is reached in the medium of language: ‘seeing means 
articulating’ (Gadamer, 2004, p. 79).  Through conversation agreement is reached and 
an understanding reveals itself to us.  In this there is a notion of a neutral language, a 
process all may participate in to experience the ‘truth’ of a work of art.  For Jean-
Francois Lyotard (1924-98) these conversations could be defined, following 
Wittgenstein, as ‘language games’ where any claim to an assumed ‘good will’ between 
the participants is far from certain.  In 1989 a dialogue between Jacques Derrida and 
Hans-Georg Gadamer was proposed.  The exchange was to be based on the direction 
philosophy should take after Heidegger.  Heidegger was a link between Gadamer and 
Derrida as the former had studied with him and the latter’s ‘deconstruction’ drew on the 
philosopher’s later works.  The dialogue did not progress as no agreement could be 
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reached on the terms of engagement.  Readings of this failure were varied: that Derrida 
had exposed ‘the limits imposed by hermeneutics’ (Audi, 1999, p. 338); or that ‘any 
attempt to circumvent the conditions of dialogue specified by Gadamerian hermeneutics 
is self-defeating’ (Audi, 1999, p. 338).  Whatever the reading, the irresolvable conflict in 
the language game between Derrida and Gadamer is worth exploring and one way to do 
so is through Lyotard’s differend. 
 

The Ceremonial Performance of Contemporary Art 
For Lyotard the performance of rhetoric in any discourse cannot be de-politicized.  The 
‘event of truth’, that Gadamer’s hermeneutics ascribes to the dialogue of participants 
experiencing a work of art, becomes the enactment of what Lyotard calls the 
‘ceremonial’.  That is, the performance of the present commonsense; the ‘ordinary or 
normal understanding’ (Brown, 1993, p. 454) delivered without philosophical questioning 
or critical analysis.  For Lyotard what takes place is not a neutral ‘truth’ revealed to the 
participants, but a fight between those utterances that would be legislated as ‘truth’ in 
the future—for Lyotard the legislation is the past and the future is the political. 

The present was referred to by Lyotard as the 'ceremonial'; that which is not questioned 
but is acted out.  It may be that the contemporary artist and art student acts out a 
present that is legislated by Gadamer’s critique of Kant, with sustenance from Danto.  
Although not credited with direct influence on art criticism and interpretation, 
Gadamerian hermeneutics may be the underlying, yet unreflexive fundament of the 
current approaches to understanding art.  If that is the case, then artists cannot sustain 
Kant’s notion of disinterest within the discourse of their practice because Kant has been 
delegitimated.  In Lyotard’s terms, the forums of review and critique could be described 
as a court where artists as plaintiffs are asked to present their case in language that 
nullifies it.  In this language game, the plaintiffs—lacking the means to present their 
case—become the victim.  ‘This inevitably stems from the conflict between the form of 
argumentation acceptable to the court and the form of argumentation required by the 
plaintiff to put the case’. (Williams, 1989, pp. 104-5)  
 

Conclusion and Future Directions 
From Kant’s writing on aesthetics the notion of ‘disinterest’ emerged.  This notion has 
been effaced from contemporary understanding of art and so is not able to be sustained 
by contemporary artists within the discourse of their practice.  Gadamer’s critique of 
Kantian aesthetics and his development of a hermeneutic approach to the work of art 
may be the new, largely unacknowledged, fundament of the processes of review and 
critique.  These processes of aesthetic judgment legislate between the artist and the 
audience—playing out a language game that mediates the work of art.  

A cross-disciplinary approach to the critical analysis of discourse may serve as an 
ethical underpinning and self-reflexive method for vibrant dialogue between subjects.  
My continuing research aims to identify the contribution that Kant’s notion of ‘disinterest’ 
may make to this method within art theory, practice and philosophical aesthetics.  The 
research will also explore the conditions of an approach to aesthetics that is appropriate 
to contemporary art.  
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Abstract 
It has become almost a commonplace to note that asylum seekers are the constant 
victims of negative, alarmist representations in the press (e.g. Lynn & Lea, 2003; 
Macken-Horarik, 2003; Refaie, 2001). Not only are they routinely worked up as deviant 
in nature (Lynn & Lea, 2003) but also, increasingly, asylum seekers are being 
represented as a threat to the security and stability of the Western ‘civilized’ world 
(Huysmans, 2000). This is not to suggest that there has been a sudden re-emergence of 
the blatant racism that accompanied immigration to Britain in the first half of the 20th 
century. Rather, what emerges is something far more subtle: a type of mundane, yet 
insidious xenophobia that not only constitutes asylum seekers as ‘other’ but also draws 
on the rhetoric of asylum to reaffirm and normalise a nationalist, exclusionist imperative. 
Paradoxically, such rhetoric emerges alongside a populist Western view of the world as 
post-modern, globalised, pluralist and characterized by a breakdown of ‘old’ identities 
such as race and class. It is the negotiation of such people/place ideologies and the 
orientation to the location of asylum that makes anti-asylum rhetoric both interesting and 
disturbing. Once asylum seeking is recast as a matter of the protection of space rather 
than the protection of people, a whole range of place warranted discriminatory practices 
may be dismissed as simply a reflection of the natural shape of the world.  

And yet, social psychological work on prejudice typically points to social categories such 
as ‘race’, ‘ethnicity’ and ‘non-whiteness’ as the main analytic focus. By employing a 
critical discourse analytic approach, this paper examines extracts from the print media 
and from political speeches, to show that the anti-asylum case is far more concerned 
with the ‘where’ of asylum than the ‘who’. Specifically, it aims to investigate a particular 
strategy of ‘othering’ (Fairclough & Wodak, 1997) employed by the print media and 
politicians alike that draws on the ideology of nations and national integrity to ‘tell us 
what kind of object’ asylum seekers are (Wittgenstein, 1953: 373). 

 

Introduction 
The conception of human rights, based upon the assumed existence of a 
human being as such, broke down at the very moment when those who 
professed to believe in it were for the first time confronted with people who 
had indeed lost all other qualities and specific relationships – except that 
they were still human. The world found nothing sacred in the abstract 
nakedness of being human (Arendt, 1973:299). 

It has become almost a commonplace to note that asylum seekers are the constant 
victims of negative, alarmist representations in the press (e.g. Lynn & Lea, 2003; Refaie, 
2001). Not only are they routinely worked up as deviant in nature (Lynn & Lea, 2003) but 
also, increasingly, those who find themselves unable to survive in their own nations and 
on the move, are being represented as a threat to the security and stability of the 
Western ‘civilized’ world (Huysmans, 2000). Nor do politicians appear to do much to 
discredit sensationalist, derogatory accounts. Kushner (2003: 261) argues that ‘at the 
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start of the twenty-first century, the government, state, media and public have 
intertwined in a mutually reinforcing and reassuring process to problematize and often 
stigmatise asylum-seekers’. Similarly Joly (1992: 117) has pointed to the interplay 
between ‘the government, the media and the general public’ in producing a generalised 
negative perception of asylum seekers that has ‘assumed a fantasy life of its own’. Thirty 
years on, Arendt’s words have lost nothing of their poignancy: The world, it would seem, 
still finds ‘nothing sacred’ in the ‘abstract nakedness’ of the displaced and dispossessed 
asylum seeker.  

However, it would be misleading to suggest that we are currently witnessing a return to 
the blatant dehumanising racism of an earlier era. Rather, it is argued that what emerges 
is something far more subtle: a type of mundane, yet insidious xenophobia that not only 
constitutes asylum seekers as ‘other’ but also draws on the rhetoric of asylum to reaffirm 
and normalise a nationalist, exclusionist imperative. Of all the ‘qualities’ that an asylum 
seeker might lose in leaving home to seek a new life, the one that would seem to inform 
press and political accounts most acutely is the loss a national homeland. An asylum 
seeker must seek asylum somewhere and the data discussed here suggest that ‘racist’ 
talk about asylum seekers may have far more to do with this orientation to the ‘where’ of 
asylum than the ‘who’. It is this rhetoric of location or the ‘place’ of asylum with which 
this paper is concerned. Specifically, it is concerned with a particular strategy of 
‘othering’ (Fairclough & Wodak, 1997) employed by politicians and the print media that 
draws on the ideology of nations and national integrity to ‘tell us what kind of object’ 
asylum seekers are (Wittgenstein, 1953: 373). 

This rhetorical orientation to the ideology of the nation state is perhaps paradoxical 
emerging as it does alongside a populist Western view of the world as post-modern, 
globalised and pluralist. According to post-modern theory, the global world is 
characterised by a breakdown of ‘old’ identities such as race, nationality and class 
(Jencks, 1989), and is dominated by overwhelming lifestyle choice and a 
‘consciousness of interdependence’ (Gergen, 1991: 254). In particular, post-modern 
theory has suggested that state boundaries are becoming increasingly permeable and 
that nations and nationhood are in decline (Jameson, 1991). And yet, as Sardar (1998) 
argues, much of the world’s population, including the poor, the landless and the 
displaced, is not, and cannot choose to be, part of this global interdependence. For 
them, the post-modern world is just as boundary conscious and just as excluding as any 
‘modern’ nation state.  

Indeed, as Billig (1995) points out, global interdependence presupposes the modern 
view of a ‘world of nations’, each nation a discreet entity inhabited by a uniquely eligible 
group of people. The logic of a global world is internationalist, rather than anti-nationalist 
and is orientated to the meaning of national borders as powerful symbols of 
categorisation in terms of who may or may not have access (Newman and Paasi, 1998).  
Global interdependence (e.g. European asylum agreements) will at best serve national 
interests and at worst function to close ranks ‘interdependently’ to exclude the 
unwanted. Certainly, there is no place for post-modernism in stories of asylum seeking. 
Agnew (1999) argues that it is only inside state boundaries and amongst legitimate 
members that debates about the permeability of boundaries and the decline of nation 
states are made possible. For those outside the national border, ‘reason of state rules 
supreme’ (p.503).  

At the same time, campaigners have called for a new ‘moral’ rather than ‘political’ 
perspective on the issues, urging the British government to rethink discriminatory 
policies and procedures (Kushner, 2003). And yet, as analysis of political rhetoric has 
shown, the moral and political are not so easily teased apart (Billig, 1995; Billig & 
Golding, 1992; Reicher & Hopkins, 2000). Discriminatory practices can always be 
justified on moral grounds and what better ‘grounds’ for just exclusion than our 
homeland, our national integrity (see Billig, 1995; Reicher & Hopkins, 2000). In the 
Home Office White Paper on Immigration (2000), the former Home Secretary stated that 
the ‘rigorous prevention of the breach of border controls remains a critical element in 
building up confidence and trust’. The language of breached borders and of ‘confidence 
and trust’ has obvious moral overtones. Importantly, the working up of border protection 
as a moral issue provides the framework within which asylum seekers may be 
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constructed as deviant, while neatly side-stepping the political minefield that is the issue 
of ‘race’ (Kushner, 2003; Pickering, 2001; Triandafyllidou, 2000).  This is why it remains 
important for critical social scientists to pay attention to what is being said routinely, 
banally (Billig, 1995; van Dijk, 1997) and to examine rather than assume the ideological 
basis of the anti-asylum argument (Kushner, 2003). 
 

Locating prejudice 
There is by now a well established tradition within the social sciences of the critical 
analysis of hegemonic discourse (e.g. Billig, 1985, 2005; van Dijk, 1984, 1991; 
Fairclough & Wodak, 1997). Such work is concerned primarily with the relationship 
between language, ideology and social action. In the late 20th and at the beginning of 
21st centuries, when discrimination against ‘others’ has become an accountable action 
(Wetherell & Potter, 1992; Dixon & Reicher, 1997), it is an ongoing task to examine how 
racist sentiments about asylum seekers are managed and voiced within ‘politically 
aware’ institutions and populations and made to sound reasonable. This is particular so, 
when as Kushner (2003) points out, the anti-asylum voice is enjoying unprecedented 
support in the Western world.  

Relatedly, there has been an emergence within social psychology of the critical analysis 
of the national category and the discourse of nationalism (Billig, 1995; Condor, 2003; 
Reicher & Hopkins, 2000; Wallwork & Dixon, 2004). This work moves away from the 
concept of ‘the nation’ as an essential, fixed and knowable entity that may act, from time 
to time, as an independent variable in processes of identity, stereotyping and prejudice. 
It engages with nationhood as an ongoing project (Reicher & Hopkins, 2000). Whether it 
is hailed as a group of people, as a political entity or as a historical or geographical fact 
(see Condor, 2003), the national category is doing business on a daily basis, reminding 
us of our unique eligibility for membership of a very exclusive club. Further, national 
identity descriptions do not simply emerge out of particular social or political contexts. 
Rather they inform us of what kind of ‘national’ context we are in, what our membership 
means and how we should feel and act. 

However, Billig (1995) notes that it is the apparent ‘out-there’ reality of the national 
category that helps to make nationalism ‘the most successful political ideology in human 
history’ (Birch, 1989: 3) and gives it such potency when employed in the discourse of 
persuasion, mobilization and exclusion. When the Home Secretary declares that 
‘breaches’ of ‘border controls’ must be prevented, the logical response is ‘how’ not ‘why’.  
It is simply taken for granted that nations must be protected and further that whatever a 
nation is being protected against is automatically ‘other’ and problematic. This ability of 
‘border’ rhetoric to constitute simultaneously the ‘other’ and the justification for ‘othering’ 
has important rhetorical effects, captured eloquently in the words of Dixon & Durrheim 
(2003): 

Boundaries do not only reflect pre-existing apprehensions. By insulating ‘us’ 
from ‘them’, they help to create the kind of environment where outsiders 
become constructed as dangerous (see Falah & Newman, 1995). In this way 
they may quickly come to serve as their own antidote (p.597) 

Once an issue such as asylum becomes a matter of the protection of a place rather than 
the protection of people, the moral ground is shifted and a whole new form of 
classification, explanation and justification is made available.  

In social psychology, there has been little critical examination of how the rhetoric of 
location is being routinely deployed to position asylum seekers as the ‘natural’ recipients 
of discriminatory action. 

Rather, work on prejudice, including prejudice towards asylum seekers typically points to 
social categories such as ‘race’, ‘ethnicity’ and ‘non-whiteness’ as the main analytic and 
theoretical foci. As Dixon (2001: 600) points out, this may fail to acknowledge ‘location’ 
as ‘a fundamental contextual dimension of social life’ (emphasis added) and importantly, 
how the language of place, such as ‘Britain’s borders’ or ‘our country’, routinely (and 
subtly) distinguishes one social group from another and informs our self and other 
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evaluations. Further, the rhetorical orientation to the nation as a category of location 
(rather than a social group) may achieve the dual function of communicating social 
similarities and differences and grounding such distinctiveness in a material world that 
seemingly transcends social interests and identities.  

For example, Wallwork and Dixon (2004) have shown how the rhetorical construction of 
issues and events (such as the protest against a ban on foxhunting) as ‘national’ may 
have less to do with the identity of people and more to do with the location of the ‘issue’ 
in a particular national landscape e.g. the English countryside.  When, for example, the 
Countryside Alliance talked of the plight of ‘country people’ before the last Countryside 
March, they were not simply referencing a type of social group, the members of which 
may or may not share a common identity, but very much a located group of people who 
may have nothing more in common than their location within the English countryside. 
Indeed the very category ‘country people’ – in which ‘the social and the spatial are 
bound together in an indissoluble unity’ (ibid: 33) - functions to obscure social 
differences (and perhaps conflicts) by foregrounding an inhabited landscape rather than 
the inhabitants themselves. 

This form of categorization, that has its basis in notions of the ‘mystic’ bonds between 
people and their ‘natural’ homelands (Jackson & Penrose, 1995) provides a neat 
linguistic framework for linking human rights to assumptions regarding legitimate 
whereabouts and would seem to lend particular potency to arguments for warranting 
claims about social difference or for excluding or marginalizing outsiders. Indeed, a 
study carried out by Echabe & Castro (1996), shows the powerful effect of manipulating 
‘border permeability’ in an experimental situation. Their participants clearly 
demonstrated that a mere suggestion of tighter border controls served to legitimate 
prejudiced responses.  

Discursive psychologists frequently talk of the way that subject positions may be worked 
up, undermined and negotiated in talk. However as Dixon and Durrheim (2000: 17) have 
pointed out, such spatial concepts are ‘used analogically, with little serious attention to 
their spatial implications.’ What I aim to explore is function of place constructions in the 
constitution of asylum seekers as a particular kind of ‘natural’ other.  

 

Background and Method 
The data presented here are taken from a much larger corpus of data that was gathered 
between 1999 and 2004 to form the basis of a doctoral thesis. The larger research 
project began with the (perhaps naïve) aim of taking the perspective of asylum seekers 
themselves. However, it rapidly became apparent that any critical stance on this issue 
and any hope of producing an emancipatory analysis (Fairclough & Wodak, 1997) must 
necessarily engage with the dominant form of meaning making around the issue of 
asylum as well as with the marginalized voices (Fairclough, 2001). Indeed, the asylum 
seekers’ own narratives are not (and could never be) a ‘pure’ reflection of their own lived 
experience. Rather they are littered with categories and argumentative strategies that 
are recognizably orientated to and positioned within the dominant political and media 
stories of asylum. The extracts presented below as an example are taken from the 
British tabloid newspapers, The Daily Mail and The Mail on Sunday and Handsard 
transcripts of House of Commons debates.  

 

The analytic framework 
This analysis is informed both by the critical agenda of critical discourse analysts (e.g. 
Fairclough, 2001; Fairclough & Wodak, 1997; van Dijk, 1993) and the work of discourse 
analysts working ‘critically’ within the sub-discipline of social psychology (e.g. Billig, 
2001, 2002, 2005; Dixon, 2001; Wetherell, 1998). Because the analysis is concerned 
with the relationship between language and power, it is particularly concerned with how 
accounts work to produce the ‘reality’ of the asylum issue in ways that argue for the 
protection and maintenance of the status quo in terms of people-place organization.  
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It is further informed by the work of Dixon & Durrheim (2000), who have drawn on the 
theory of human and political geography in order to engage with the ecological and 
geopolitical dimensions of social exclusion. They argue that the discourse of people-
place relationships is not simply reflective of the ‘natural’ shape of the world, but is 
rather action orientated (Edwards, 1997). In other words talk of people place 
relationships may function in various ways, e.g. to make territorial claims, to support 
exclusionary arguments, to justify social action or mobilize populations (Wallwork & 
Dixon, 2004). This analysis, then, focuses on the function of place categories and 
people-place formulations in constituting asylum seekers as the ‘natural’ recipients of 
discrimination. 

 

Analysis 
This section gives an overview of the analysis, rather than an in-depth examination. It is 
divided into two interrelated sections. The first examines the constitution of asylum 
seekers through the rhetoric of location and the second explores the function of asylum 
rhetoric in constructions of ‘the nation’. 

Constituting the ‘other’ through location 

The following extracts are taken from two of Britain’s tabloid newspapers. 
 

Extract 1: Daily Mail 27-01-03 Feature from Ian Sparks 
  
 Double page headline: Blair’s bluster in migrant shambles 
 

Feature headline: Asylum-on-Sea: How closing Sangatte has 
merely transferred the problem to a sleepy resort in 
Normandy 

 
Since the closure of Sangatte refugee centre at Calais, the picturesque fishing 

port close to the medieval town of Bayeux has become overrun with asylum 

seekers heading for Britain.  

If and when they are rounded up by police, they claim they wish to seek 

asylum in France.  

This guarantees that, instead of being transported hundreds of miles inland to 

reception centers, they are handed over to social services which provide them 

with a hotel room in the resort.  

From there, they plot their next attempt to board a ferry for Portsmouth.  

Other ports such as St Malo and Cherbourg are also feeling the Sangatte 

Effect, but it is most dramatic here in the Ouistreham, 150 miles from Calais. 
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During 2002, a total of 295 immigrants were arrested trying to sneak aboard 

ferries at Ouistreham, mostly hidden in the back of lorries. But less than a 

month in 2003, frontier police have already caught 95. 

How many have been missed by the undermanned patrols can only be guessed 

at. 

The town’s mayor Andre Ledran is infuriated by the invasion of asylum 

seekers. . . 

Once installed in hotels commandeered by the state because they are closed 

for the winter, the refugees are free to make repeated attempts to breach 

security at the Ouistreham ferry port, which has two Brittany Ferries per day 

crossing to Portsmouth.   

 

Extract 2: The Mail on Sunday 9-09-01  Feature by Peter Birkett 
 

Headline: Eurotunnel hires general: Man who was Army’s top 
officer is drafted in to stem flow of refugees 
Sub headline: ‘Hundreds try to break in every night’ 
 
Channel Tunnel operator Eurotunnel has hired the man who was the most 
senior officer in the British Army to spearhead its battle against asylum 
seekers.  
General Sir Roger Wheeler, who saw action in Bosnia and Northern 
Ireland, and was Chief of Staff in the Falkland Islands in the aftermath of 
the conflict there, has been drafted in to stem the flow of refugees to 
Britain from the Sangatte camp near Calais.  
He will use expertise gained during a glittering, 26-year military career to 
tighten the security operation at the Channel tunnel entrance, which has 
been breached by hundreds of asylum seekers in recent weeks. . .  
He said: ‘I have recommended some extension of the inner perimeter 
fence, I have recommended some variations on the way they deploy their 
manpower and I have recommended some changes in the way they, in 
their terms, manage the situation and, in my terms, command and control 
it.’ 
On Friday, the High Court ruled that holding asylum seekers under lock 
and key at a centre in Britain was unlawful, leaving the way open for 
asylum seekers to claim compensation. 
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The ruling was made as the tide of refugees massing in France grows. In 
the last fortnight, more than 40 asylum seekers risked their lives to walk 
six miles into the tunnel and dozens more took part in a mass invasion of 
the Eurotunnel site in France. The invasion was captured in dramatic 
television pictures. . . .  
Eurotunnel says that so far this year it has prevented more than 30,000 
would-be asylum seekers from reaching the UK, but the situation has 
now escalated to unprecedented levels. 

 

No-one reading the above two accounts would be in any doubt that asylum seekers (or 
refugees) are being worked up, in the words of Lynn & Lea (2003: 426) as a ‘serious 
social problem’. Not only are they a problem for the keepers of law and order, ‘the 
frontier police’, ‘the town mayor’, ‘General Sir Roger Wheeler’, but they are also a 
problem to themselves – ’40 asylum seekers risked their lives to walk six miles into the 
tunnel’.  

This problematizing is achieved through a variety of discursive strategies most obvious 
of which is perhaps the employment of a narrative form (Reisigl & Wodak, 2001) that 
draws on the popular genre of the crime drama, supplying the reader with a series of 
descriptions of moves and counter moves. For example, asylum seekers ‘overrun’ 
Bayeaux and are ‘rounded up by the police’, ‘they claim they wish to seek asylum’, and 
‘they are handed over to social services’ (Extract 1), ‘they breach the Channel tunnel 
entrance’ and a General is ‘drafted in’ ‘to tighten the security operation’ (Extract 2) and 
so on. The extracts are also littered with evocative war and flood metaphors, - ‘rounded 
up by the police’, ‘under lock and key’, ‘spearhead its battle’, ‘stem the flow’ and ‘tide of 
refugees’ - as well as ‘quantification rhetoric’ (Potter, 1996) – ‘295 immigrants were 
arrested’, ‘30,000 would-be asylum seekers’ - and ‘expert’ opinion. 

 There is much that could be said about the particular rhetorical tasks being performed 
by such strategies. However, I focus here on an often neglected aspect of the 
positioning of the ‘other’ i.e. their constitution through location. 

In these extracts, ‘otherness’ and, arguably racial otherness, is being made relevant in 
the absence of any of the essentialist social identity categories, such as non-whiteness, 
race, ethnicity, religion or culture that typically form the basis of racist accounts 
(Verkuyten, 2003). Nor is there anything inherently ‘race’ bound about the activities of 
‘overrunning’, ‘plotting’, ‘sneaking’, ‘breaching’ or ‘massing’. Of course, one might argue 
that that the constitution of asylum seekers as ‘deviant’ is an inherently ‘racist’ activity 
and there the analysis might end. However this would miss an important link between 
the constitution of asylum seekers and the construction of their illegitimate whereabouts. 

This is perhaps best illustrated by the Feature Headline of Extract 1 - ‘Asylum-on-Sea: 
How closing Sangatte has merely transferred the problem to a sleepy resort in 
Normandy.’ As van Dijk (1991) has argued, headlines tell the reader what to notice in the 
following text. This headline is interesting. Although the news story itself is full of 
accounts of activity, this headlines suggests that what the reader should notice is not so 
much ‘who’ is doing what but rather where it is happening – a ‘sleepy resort in 
Normandy’, that has been transformed into ‘asylum-on-sea’. Of the five categories 
featured here, four are categories of place. This suggests that in the case of ‘the 
problem’ of asylum, social or people categories are irrelevant. ‘The problem’ is a 
problem of place. 

In fact these extracts are as littered with categories of location as they are devoid of 
categories of social identity. These accounts do not point to and are therefore not 
constrained by category bound knowledge about ethnic identity or nation of origin. The 
identity of asylum seekers is rather worked up through the deviancy of their location: the 
act of wilfully being and wanting to be where they do not belong (Sibley, 1995) - ‘heading 
for Britain’, ‘invading’ towns, ‘breaching Euro tunnel fences’. 

This absence of social descriptors means that asylum seeker identity can then be 
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entirely constituted through the language of place violation and the fight to protect it.  
The rhetorical upshot is that prejudiced talk about asylum seekers looks like benign talk 
of the occasioned protection of perimeter fences and sleepy resorts in Normandy, rather 
than a more pervasive nationalist exclusionary practice. Discrimination, then, may be 
glossed as the ‘natural’ consequences of people out-of-place (Sibley, 1995). 

In sum, this positioning of asylum seekers draws upon a pervasive and powerful 
ideology of people-place relationships, specifically people-nation relationships (Jackson 
& Penrose, 1995). In the categories ‘asylum-on-sea’, ‘frontier police’ and ‘perimeter 
fences’ is embedded a powerful symbol of difference and exclusion, namely our national 
border. These accounts are about ‘others’ heading for ‘our’ Britain. Arguably, it is this 
indexing of the national boundary that distinguishes the legitimate from the illegitimate 
and informs and justifies the negative evaluations of the asylum seekers, the ‘other’ 
(Dixon & Durrheim, 2000). At the same time it is the language of access, breaches and 
protection that brings into being the boundary as an ‘out there’ reality, an entity that 
separates ‘us’ from ‘them’ but paradoxically pre-exists invasions and the efforts of police, 
Generals and authorities to protect it. In other words, these accounts do not simply 
describe a local landscape and the bad things asylum seekers do in it. Rather they 
construct national geographies on which asylum seeker deviance and the imperative to 
protect are already inscribed.  

My data suggest that this is pervasive and that even the so-called ‘liberal’ stance on 
asylum is never free from the appeal to assumptions about the ‘nature’ of nations as 
exclusionary categories. This is briefly explored in the next section. 

The ‘other’ and the making of a nation 

The following extract is taken from Handsard transcripts of House of Commons debates. 
 
Extract 3: David Blunkett, the Home Secretary 12-06-02 

 
We want to offer a warm welcome to people from across the world who 
wish to come to our shores to settle, to work, to be educated, to visit, to 
be able to integrate through diversity in our society, to bring different 
cultures, experiences and enterprise, to contribute to the development of 
our economy and our social life, to make a difference to local 
communities and to be able to show a different face. This is Britain – a 
nation that has been built up over the generations and centuries and of 
which we are proud today. 
 

This section of the analysis attends to the overtly pro-immigration/asylum stance that 
emerges both from within the pages of our more liberal press and from the floor of 
parliament. Extract 3 is taken from a speech given by the former Home Secretary at the 
time of publication of the White Paper on asylum and immigration (2000). Here, he is 
neatly summing up the openness of today’s liberal Britain. ‘This is Britain’, he 
announces, a nation that not only offers a ‘warm welcome’ to others, but embraces 
diversity – ‘a different face’. Similar descriptions of our national tolerance and open-
handedness might be found in any number of political speeches or the liberal press. 
However, boldly, Mr Blunkett takes this a step further and suggests that Britain is, in fact, 
defined historically by that diversity – ‘built up over the generations and centuries’. 
Rarely does one find a government spokesperson, particularly a Home Secretary facing 
a ‘terrorist crisis’, so clearly articulating the link between Britishness and Britain’s 
immigrant population.  

And yet, almost before the ‘welcoming’ speech has begun, the caveat appears. The 
‘wish’ in the opening sentence relates not to the infinite ‘to come’ but rather to the list of 
activities that follow - ‘to work’, ‘to settle’, ‘to be able’, ‘to integrate’, ‘to bring’, ‘to 
contribute’, ‘to make’. The ‘welcome’ to ‘our shores’ that ‘we’ offer is, after all, conditional 
and the discursive upshot is that the Britain ‘of which we are proud today’ expects a 
certain standard of behaviour and activity from people ‘from across the world’. For 



Proceedings of the International Conference on Critical Discourse Analysis: Theory into 
Research,  November 2005 

Page 766  

example, they must be industrious, productive, community minded and, however diverse 
they might be, they must be diverse in a very British way. In short, they must be 
prepared to fulfil our ideal image of ourselves and reproduce ‘our’ notion of ‘our’ British 
diversity.  

One might use and develop the brief analysis above to argue quite simply that even this 
apparently pro-asylum stance is in fact discriminatory; that this is not simply an 
argument for those who ‘wish to come to’ do but against those who do not (Billig, 1987).  
Indeed there is little here that suggests that the ‘warm welcome’ might be extended to 
those who may ‘wish to come to our shores’ to seek refuge, rather than ‘to bring’ or ‘to 
make’. However, this would take the analysis beyond what is evident in the text and this 
is not necessary in order to make the point that what Mr Blunkett is doing in this speech 
is not preaching diversity and inclusiveness, but rather nation building.  

The short extract is littered with what Billig (1995) calls the deictic language of 
nationalism that points to and reaffirms the taken-for-granted ideology of the ‘mystical’ 
bond between people and nation (Jackson & Penrose, 1995). In his opening sentence, 
he draws the metaphorical line – ‘our shores’ that form our island boundary – between 
‘we’, who have an unquestionable right to be here and ‘they’, ‘people from across the 
world’, who must be invited. Despite David Blunkett’s assertion that Britain is defined by 
its diversity – ‘built over the generations and centuries’ – this evocation of our national 
boundary ‘our shores’ none-the-less draws attention to and firmly grounds the difference 
between ‘us’ and ‘them. This offers a form of distinctiveness that does not necessitate 
the spelling out of ‘their’ ethnic or racial difference. Rather that difference is already 
deeply embedded in the simple category ‘our shores’. 

Further, the phrase ‘people from across the world’ might imply a national 
broadmindedness and a lack of discrimination in Britain’s welcome to others, but it also 
does the work of defining ‘them’ as others. Thus this subtle indexing of the national 
boundary functions on two important levels. Firstly, it establishes any talk of ‘different’ 
faces and cultures as consequential, rather than as an overt orientation to otherness 
(Potter, 1996). Second it gives to the national category greater resonance and meaning, 
paradoxically, as a place of exclusion. ‘We’ after all have the power to decide who is and 
is not given a ‘warm welcome’.   

To conclude, I have tried to show that ‘racist’ talk about asylum seekers does not always 
draw on social identity categories to work up ‘otherness’. Nor is the rhetoric of place 
violation and national integrity simply a ‘natural’ consequence of the asylum context. 
Rather, the working up of asylum seekers as deviant place violators or as ‘natural’ 
others takes discursive work. However, if we challenge such accounts as ‘racist’ without 
examining in detail the basis of the ‘other’ classification, then we may simply support 
and maintain a status quo based on the fiction of the natural relationship between 
people and places. 
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Abstract 

This presentation explores how Chinese and English newspaper commentaries on terrorism 
are intertextually constructed. Here it focuses on examining how Chinese and English writers 
draw on other sources for the writing of their own texts. As a comparable genre realised in 
different socio-cultural and linguistic contexts, newspaper commentaries responding to the 
events of September 11 written by Chinese and English writers in China and Australia 
respectively are used as sample texts for examining the writers’ intertextual practices. 
Informed by discussions of intertextuality in critical discourse analysis (Fairclough, 1992; 
1995), new rhetoric genre studies (Bazerman, 2004) and appraisal theory (Martin, 2000; 
White, 2002), this presentation proposes an analytical framework for addressing questions as 
followed: How do the writers include outside sources in a text? What do the writers use these 
sources for? How do the writers position themselves as writers in relation to other sources to 
make their own statements?  

It is found that the intertextual practices among the Chinese writers differ greatly while the 
English writers generally work closely with intertextual sources to support their views. In the 
most common Chinese rhetorical type in this study – media explanatory exposition, the 
Chinese writers tend to use attributed but unidentified external sources or sources with high 
status for keeping a distance from these sources. Thus, the writers take the role of presenters 
of public opinion and avoid becoming ‘the principal’ of the texts. That means that they attempt 
to evade responsibility for what has been written by quoting other sources. In the English 
texts, however, intertextual sources were widely used with the writers attempting to exploit 
various intertextual sources (attributed or unattributed) in various ways (i.e. as background 
information, evidence, ideas or issues, etc.) to support their positions. The English writers in 
this study generally seemed to be working as ‘the author’, ‘the animator’ and ‘the principal’ of 
the texts, as the one and same person. 

The presentation will conclude that the differences and similarities in the intertextual practices 
in these two sets of texts can be attributed to the particular socio-cultural contexts in which 
these texts are produced.  
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Introduction  

This paper analyses how Chinese and English writers draw on outside sources for the writing 
of their own texts by employing the theories of intertextuality. As a comparable genre realised 
in different socio-cultural and linguistic contexts, newspaper commentaries responding to the 
events of September 11 written by Chinese and English writers in China and Australia 
respectively are used as sample texts for examining the writers’ intertextual practices. 
Informed by discussions of intertextuality in critical discourse analysis (Fairclough, 1992a,b, 
1995), new rhetoric genre studies (Bazerman, 2004) and appraisal theory (Martin, 2000; 
White, 2002), this paper proposes an analytical framework for addressing the following: How 
do the writers include outside sources in a text? What types of sources do the writers use? 
What do the writers use these sources for? How do the writers position themselves as writers 
in relation to other sources to make their own statements? This paper demonstrates the major 
research findings by characterising one Chinese text and one English text.  

The notion of intertextuality offers a perspective for both reading and writing texts as 
processes of interacting with prior texts, writers, readers, and conventions. Thibault (1994, 
p.1751) explains this perspective by stating “all texts, spoken and written, are constructed and 
have the meanings which text-users assign to them in and through their relations with other 
texts in some social formation”. 

Kristeva is credited with the notion and term ‘intertextuality’ on the basis of Bakhtin’s work 
(Kristeva, 1986). According to Bakhtin (1986), every text (or utterance) is dialogical, in the 
sense that it gains its meaning in relation to other texts. Kristeva (1981, p.36) further points 
out that a given text is “a permutation of texts, an intertextuality: in the space of a given text, 
several utterances, taken from other texts, intersect and neutralize one other”. Kristeva’s use 
of the term aims to describe the complex and heterogeneous nature of the discursive 
materials which intersect in particular textual production. For her, the text is kind of a 
‘productivity’ in which various semiotic codes, genres, and meaning relations are both 
combined and transformed. Thus, Kristeva sees all texts as being constituted out of, and 
understood in relation to, other texts in the same social formation (Thibault, 1994).  

Models of intertextual analysis  

‘Intertextuality’ has been studied from different perspectives for different purposes. It is 
observed that there is no stable approach to analyse the complex phenomena of 
intertextuality in writing production and interpretation. The approaches to intertextuality 
analysis range from focusing on linguistic conventions such as White (2002) to social 
conventions such as Lemke (1995). The elementary type of analysis is to examine the 
intertextual composition of a single text, describing both the explicit (e.g. the direct quotation) 
and the implicit (e.g. mentioning of a belief or issue of the context) instances of intertextual 
relations. More importantly, most scholars perceive intertextuality not only as a form through 
which texts are interrelated, but also as a social practice that involves particular socially 
regulated ways of producing and interpreting discourse (Fairclough 1992, 1995).  

According to Fairclough (1992a; 1992b; 1995), intertextuality “points to how texts can 
transform prior texts and restructure existing conventions (genres, discourses) to generate 
new ones” (Fairclough 1992b, p. 270). It concerns how texts are produced in relation to prior 
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texts and how texts help to construct the existing conventions in producing new texts. In his 
1995 book ‘Media Discourse’, Fairclough proposes a three-dimensional framework for 
analysing intertextuality of media discourse. The model comprises: the analysis of discourse 
representation, generic analysis of discourse types, and analysis of discourses in texts 
(Fairclough 1995). To Fairclough (1992a,b, 1995), discourse representation is a form of 
intertextuality in which parts of specific texts are incorporated into a text and are usually, but 
not always, explicitly marked with devices such as quotation marks and reporting clauses. 
Moreover, Fairclough tends to analyse intertextual relations as power relations, suggesting 
that intertextuality can become a locus of contestation and struggle (see Fairclough, 1992a, 
b).  

Scholars such as Devitt (1991) and Bazerman (1993; 2004) from the new rhetoric genre 
studies analysed intertextuality in non-literary texts. They approach intertextual relation as 
social practice, as more or less stable conventions of a particular discourse community. In 
Bazerman’s 2004 article, he put forward some basic concepts and a basic procedure of 
analysing intertextuality. The basic concepts he mentions include levels of intertextuality, 
techniques of intertextual representation, intertextual distance or reach, and translation across 
contexts/recontextualization. The basic procedure he suggests is briefly summarised below:  

• To identify your purpose for doing intertextual analysis and what questions you hope 
to answer by doing it; 

• To identify the specific texts you want to examine; in other words, to identify your set 
of texts; 

• To identify the traces of other texts by examining explicit overt references to other 
authors first;  

• To start making observations and interpretations by considering the reference in 
relation to the context of what the author is saying; 

• To look for more subtle clues to cater for your analytical purpose; 

• To start looking for a pattern from which you can start developing conclusion. 

Bazerman (2004, p. 94) states that “intertextuality is not just a matter of which other texts you 
refer to, but how you use them, what you use them for, and ultimately how you position 
yourself as a writer to them to make your own statement”.  
Analysing intertextuality is not simply a matter of charting the ‘voices’ on which texts draw. As 
Culler (1981, p.103) argues, it is impossible to establish the origins of all intertextual elements 
in texts, as texts draw not only on specific other texts but on ‘anonymous discursive practices, 
and codes whose origins are lost’. Hence, analysis cannot aim to explain all the conventions 
that texts rely on in order to have meaning. Culler (1981, p.105) further argues that restricting 
the scope of intertextuality for the practical reasons of textual analysis is not inappropriate, but 
rather questions the claim made for the concept of intertextuality as a whole. Intertextuality is 
meant to be a general theory, but when it is applied, it is often narrowed down to such a point 
that the generality of the theory is arguable.  

Bazerman (2004) also argues that there are many reasons for conducting an intertextual 
analysis. For instance, to identify which realm of sources a writer relies on and how, or to 
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understand how a researcher is attempting to characterise, rely on, and advance prior work in 
the related fields. Thus, the purpose of this paper for conducting the intertextual analysis was 
narrowed down to examine how writers draw on outside sources for the writing of their own 
texts.  

For the purpose of analysing intertextuality, White’s (2002) framework for analysing 
‘engagement’ is especially relevant to give detailed linguistic grounding to intertextual 
analysis. Under the framework of ‘appraisal analysis’ in systemic functional linguistics, 
‘engagement’ “is concerned with the sourcing of attitude and acknowledgement of alternative 
voices”(Martin, 2002, p.58) in a text. As an important resource for analysing ‘engagement’, 
White (2002) considers ‘attribution’ as a resource to analyse the quoting or referencing the 
statement or points of view of outside sources. In other words, ‘attribution’ is concerned with 
identifying linguistic resources for including outside sources and looking closely at the choices 
available for evaluating these sources (Droga & Humphrey, 2002). White’s (2002) framework 
of ‘attribution’ covers three aspects of analysis, namely: textual integration, source type and 
endorsement. In other words, it only covers the explicit intertextual sources in Bazerman’s 
framework. According to White (2002) and Droga and Humphrey (2002), ‘textual integration’ 
indicates the degrees of integrating the material with paraphrasing or by directly quoting; 
‘source type’ refers to the source in more or less personalised, named, specific or 
authoritative ways; and ‘endorsement’ indicates various degrees of support for the material.  

For fulfilling the purpose of the intertextual analysis in this paper, i.e. to examine how the 
writers draw on outside sources to construct their own texts, White’s (2002) framework to 
analyse ‘attribution’ is drawn on to incorporate with Bazerman’s framework on intertextuality 
for developing an analytical framework in this paper. Figure one outlines the analytical 
framework developed for this purpose. 
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Figure 1. Analytical framework of intertextuality [Adapted from White (2002) and Bazerman (2004)]  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

To further elaborate the intertextual practices in this paper, Goffman’s (1974; 1981) 
classification of the positions that writers may take in relationship to texts was employed as 
well. In understanding a multitude of positions writers may take in relation to text. Goffman 
(1974, 1981) points out that there are at least three different positions that a writer could take. 
The first is as author, the person who crafts the text. The second is as animator, the person 
who produces the physical instance of the text. Last is as principal, the person who is 
responsible for the text. These three roles can either be the same one person, or not. This 
classification can help us to differentiate the different roles that a writer takes in relation to text 
production. 

An analytical framework of intertextuality 

Purpose – to examine how writers draw on outside sources for the writing of their own 
texts 
1.  Intertextual representation (How writers include outside sources in a text) – 

 Direct quotation      Inserted 
 Indirect quotation 
 Paraphrasing 
 Description         Assimilated 

2. Source type (What types of sources writers use) -- 
 Attributed 

 Personal or impersonal 
 Identified or unidentified  
 Specific or generic  
 Singular or plural 
 Status neutral or high/ low status 

 Unattributed 
 Mentioning of a person, document, or statements 
 Comment or evaluation on a statement, text, or otherwise invoked voice 
 Implicitly recognizable language and forms 

3. Source function (What writers use outside sources for) -- 
 Background information 
 Evidence 
 Beliefs, ideas, issue circulated 
 Others 

4. Endorsement (How the writers position themselves as writers in relation to outside 
sources) -- 

 Non-endorsement (neutral) (responsibility delegated) 
 Endorsement (positive) (responsibility reclaimed/shared) 

Di d t ( ti ) ( ibilit d l t d)
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Intertextual analysis 

In this research project two comparable sets of sample texts were collected from Chinese and 
Australian newspapers (see details in Wang, in press). A total of 50 newspaper commentaries 
were collected as sample texts: 25 Chinese texts and 25 English texts. After an analysis of 
their rhetorical types (see details in Lee 2001, p.37), the 50 sample texts were categorized 
into six rhetorical types, i.e. media explanatory exposition, argumentative exposition, hortatory 
exposition, problem/solution, media challenge and media discussion.  

 
Table 1. Summary of rhetorical types of the Chinese and English data 

Media exposition   Rhetorical      

       type 

Texts  

Explanatory 
exposition 

Argumentative 
exposition 

Hortatory 
exposition 

Problem/ 
solution 

Media 
challenge 

Media 
discussion 

Total  

Chinese 
texts 

20  2 2 1  25 

English texts  18 1 2 3 1 25 

 

In terms of rhetorical type of texts the most striking differences found in these two sets of texts 
was that in the Chinese texts, the most widely found rhetorical type was ‘explanatory 
exposition’ (20 out of 25 texts), while ‘argumentative exposition’ was the dominant rhetorical 
type found in the English texts (18 out of 25 texts). In the ‘explanatory expositions’, the writers 
mainly attempted to explain what ‘terrorism’ is, what ‘terrorist organizations’ are and how to 
deal with them. Surprisingly, no argumentative exposition was found in the Chinese texts. In 
the English ‘argumentative expositions’, the writers argued for or against some points, such 
as the ‘US should now take careful aim’, ‘Punishing bin Laden won’t stop extremists’, and 
‘Bush needs to be tough’. At the same time, no explanatory exposition was identified in the 
English set of data. From each rhetorical type of text, one Chinese and one English text were 
chosen for detailed intertextual analysis. That is, a total of nine texts were analysed in depth 
for understanding the intertextual practices of these two sets of texts. For other texts, quick 
and simple analyses were made to identify the similarities and differences for the sample 
texts. This analytical strategy was developed for reducing the considerable amount of the 
detailed analytical work of the project.  

The following section demonstrates the major analytical findings by characterising one of the 
Chinese explanatory expositions and one of the English argumentative expositions, which are 
the dominant rhetorical type of text found respectively in the two sets of sample texts.  

The title of the Chinese text is ‘International terrorism: “The dark power that shakes the 
international strategic situation” (The China Youth Daily, 22/09/2001). This Chinese text uses 
no direct or indirect quotations but quite a few of descriptions to illustrate the situation. For 
instances, (Thereafter, all the numbers in the brackets indicate the sentence number in the 
texts.) 

 (4) 

有关资料表明,世界范围内有组织的恐怖主义活动最早始于20世纪30年代末40年代初

。[Some relevant data show that the earliest international organized terrorist 
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activities began in the late 1930s and early 1940s.] (5) 

首例恐怖主义事件发生在英国统治下的巴勒斯坦。[The first case of terrorist attack 

occurred in British governed 

Palestine.]当时的民族军、斯特恩帮和哈加纳等一些犹太复国主义恐怖集团袭击了英

国和巴勒斯坦的目标。[Zionist terrorists organizations such as the National Army, 

Stan Group and Hagala attacked British and Palestinian targets.]  

 (17) 

另有统计表明,半个世纪来,已有超过20名总统、总理一级的人物死于恐怖性暗杀。[Ot

her statistics show that more than 20 presidents and premiers have been 
assassinated by terrorists in the second half of the 20th century.] 

 (35)据悉,1988年本·拉登组织成立的“阿尔-

伊达”组织,在其领导机构协商委员会下面,设有军事、财政、宗教、媒体4个委员会,分

别担负不同的职能,俨然是一支完善的跨国力量。[It is reported that in 1988 bin Laden 

established the Al Qaida organization with the leading organ ‘consultation 
committee’, and four sub-committees with different functions, namely, military, 
financial, religion and media. This organization is definitely a well-arranged interstate 
power.]  

The writer mainly assimilates the outside sources to fit into the text rather than inserts them as 
direct quotes. These outside sources are all attributed, but unidentified sources. The writer 
seems to attribute these sources generally to some impersonal and generic agencies. They 
are used as used as evidence to show what terrorism is and what terrorists have done. In 
addition, the writer does not strongly indicate endorsement to the outside sources. It could be 
argued that the purpose of including such sources is to set some distance between the writer 
and the text he/she produces, and to avoid any personal responsibility for what is written.  

Some unattributed information (implicit intertextual sources) is also used in the text to 
establish the background of the argument.  

 (43) 早在30年前,联合国已经开始为消除恐怖主义而努力。[30 years ago, the UN 

began to make efforts to eradicate terrorism.] (44) 

在联合国及其机构的主持下,于1963、1970、1971年先后起草制定了3个有关空中劫

机的国际公约:东京公约、海牙公约、蒙特利尔公约。[Under the guidance of the UN 

and its organizations, three international pacts against hijacking were constituted 
respectively in 1963, 1970 and 1971. They are the Tokyo Pact, the Hague Pact and 
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the Montreal Pact.](45) 

联合国大会多次通过决议,呼吁各国共同防止、消除恐怖主义,明确地把任何地点所从

事的恐怖主义活动谴责为犯罪,并要求所有国家采取有效而果断的措施,加快最终彻底

消除国际恐怖主义的步伐。[The UN General Assembly has passed resolutions 

several times to call for a joint effort to prevent and eradicate terrorism together, and 
to classify terrorist activities as crimes and accuse terrorist activities occurred in 
anywhere as crimes, and request all the countries to take effective and decisive 
measures for speeding up the pace for eliminating terrorism.] (46) 

1988年3月10日,23个国家在罗马签署了一项条约,要求签约国起诉或引渡那些在公海

实施暴力行径的恐怖分子。[On 10 March 1988, 23 countries signed a treaty in 

Rome to bring accusations against, or extradite all the terrorists conducting terrorist 
activities in high seas.]  

These sources are not attributed to any specific agency, but are taken as some widely 
circulated information to establish the background of the argument of the text.  

In short, this Chinese text uses a number of outside sources to establish a kind of public 
discourse, from which the writer attempts to keep a distance. The writer often positions 
himself/herself outside of this public discourse as its presenter, not as a participant within it. 
Moreover, few arguments or stances of the writer himself/herself are identified in the text. 
These features are also widely found in other Chinese explanatory expositions. 

The text identified in English expositions for the intertextual analysis is ‘Led astray in despair 
of common humanity’ (The Australian, 19/09/2001). This is one of the argumentative 
expositions that comprise 18 out of 25 English texts. This text argues that ‘recognising 
terrorists as human will help reduce their power over us.’ In this text no direct or indirect 
quotation is found either. Most of the sources used in this text are mainly unattributed.  

 Terrorist movements in the Middle East partly emerged from the crisis of post-
colonial nationalist regimes such as those in Algeria, Iran and Egypt. In the 1950s 
and ‘60s, secular nationalist leaders strove to modernise their countries, investing 
heavily in education and infrastructure. In the ‘60s and ‘70s, those countries found 
themselves unable to respond to economic globalisation and technological 
revolutions. 

 Increasing numbers of frustrated but educated young people and dispossessed rural 
populations converged in large cities. 

 Terrorist movements are led by educated young people, often trained in elite 
universities in the US. They use the dispossessed, such as the Taliban in 
Afghanistan, as their shock troops. Political Islam does not come from traditional 
religion. It is a relatively recent ideology that emerged in the late 1800s, about the 
same time as nationalism. But as nationalism has failed, political Islam has 
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increasingly taken its place, nurtured by the crises of modernising nationalist 
regimes, military defeat, cultural humiliation and destruction of traditional ways of 
life. 

The writer takes the sources as something that is widely circulated or accepted for supporting 
the ideas and arguments that he puts forward. At the beginning of the text, the writer 
introduces the history of terrorism, which orientates the readers to the arguments that he/she 
attempts to raise. Later on, the writer describes the ‘terrorist movement’ from a more factual 
kind of argument (i.e. ‘Terrorist movements are led by educated young…’) to more 
controversial ones (i.e. ‘These movements are similar to sects’; and ‘wars serve to increase 
the importance of these groups.’). It seems that all the arguments come from the ideas and 
issues that are commonly circulated and accepted in the particular socio-cultural settings. The 
writer, thus, establishes quite a few of the arguments out of the widely circulated public 
discourses.  

The English writer tends to obliterate the traces of the outside sources since he/she takes 
them as widely accepted discourses, and based on those, the writer indicates endorsement 
and establishes arguments such as ‘when people are subjected to violence, they are robbed 
of their humanity (Sentence22),’ and ‘part of overcoming the experience of being a victim 
involves recognising the humanity of the person who committed the crime (Sentence25)’. 
Further on, the writer establishes the thesis that ‘recognising terrorists as human will help 
reduce their power over us’. In this case, the writer takes up a role as public commentator. 
He/she is not working as a reporter or a presenter of public discourse but working with the 
boarder public discourse for putting forward his/her arguments. These kinds of practices are 
found widely across the English sample texts in this paper.  

Summary 

The following table is a brief summary of what are found in these two texts. 

 
Table 2. A comparative summary of intertextual analysis on two texts 

Analytical items  The Chinese text The English text 

Intertextual representation No direct or indirect quotation 

A few description  

Assimilated  

No direct or indirect quotation 

A few description  

Assimilated 

Source type Attributed but unidentified, impersonal, 
generic sources 

Unattributed  

Source function Background information 

Evidence  

Background information  

Beliefs and ideas 

Endorsement Non-endorsement  Endorsement  

 

The analysis above shows that the most striking differences between these two texts is that in 
the Chinese explanatory exposition, the writer often draws on attributed but unidentified, 
generic sources, with which he/she does not indicate any endorsement. In other words, the 
writer is just the presenter of public discourses who keeps a distance with the outside 
sources. In this case, the Chinese writer works mainly as ‘the author’ or ‘the animator’ of the 
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text, who attempts to evade direct responsibility for what has been written by quoting other 
sources. In the English argumentative expositions, the writer does not often attribute the 
sources to any agencies. Many outside sources are taken as widely circulated ideas or 
information in the particular social context, and are endorsed directly or indirectly to serve the 
writer’s argument. Thus, the writer usually works with these sources closely and works out 
his/her own voices out of the public discourses. In this way, the English writer attempts to 
work as commentator of public discourses, not only ‘author’ or ‘animator’, but also as 
‘principal’ of the text. The intertextual practices found in these two texts are also widely 
observed in the other Chinese and English texts respectively in this research project.  

On considering intertextual practices as more or less conventions of a particular discourse 
community, this paper suggests that the differences and similarities in the intertextual 
practices in these two sets of texts can be attributed to the particular socio-cultural contexts in 
which these texts are produced. These differences could be further explored by examining 
why the writers tend to position themselves in/outside of the public discourse as presenters or 
commentators in the different socio-cultural contexts. 
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Appendix 

The Chinese text 
 

中国青年报/2001年/09月/22日/第002版 [CHINA YOUTH DAILY  Page2    22/09/2001] 

 

国际恐怖主义:撼动国际战略局势的黑暗力量  

[International terrorism: The dark power that shakes the international strategic situation] 

特约撰稿人  原理 [Yuan Li, Specially Commissioned Writer] 

 “9·11”是一个标志性事件。按美国的说法,是一场战争。[“September 11” is a symbolic event. 

According to the US, it is a war.] 

 如果说,长期以来一直存在的恐怖主义还以其规模有限、伤亡较小而不能以“战争”来对待的

话,这一事件差不多宣告了恐怖战作为一种新战争形式的诞生。[If the long existing terrorism 

cannot be treated as ‘a war’ because of their limited sizes and small casualties, this event almost 
declared the birth of terrorist war as a new form of war.] 

 恐怖主义使人类社会的安全面临新的严峻挑战。[Terrorism makes human security face the 

new severe challenge.] 

 是历史还是序言? [Is it the history or prelude?] 

 有关资料表明,世界范围内有组织的恐怖主义活动最早始于20世纪30年代末40年代初。[So

me relevant data show that the earliest international organized terrorist activities began in the late 
1930s and early 1940s.] 

 首例恐怖主义事件发生在英国统治下的巴勒斯坦。[The first case of terrorist attack occurred 

in British governed Palestine.] 

 当时的民族军、斯特恩帮和哈加纳等一些犹太复国主义恐怖集团袭击了英国和巴勒斯坦的

目标。[Zionist terrorists organizations such as the National Army, Stan Group and Hagala 

attacked British and Palestinian targets.] 

 发生在1946年7月的“大卫王饭店”事件则是首次震惊世界的恐怖主义活动。[The event that 

occurred at the ‘King David Hotel’ was the first international terrorist event that shocked the 
world.]  
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 守卫森严的大卫王饭店是英国军方和文官在耶路撒冷的总部。当地下室的高爆炸药把这座

大楼炸成两半儿的时候,人类切实感受到了恐怖主义带来的恐惧。[The armed protected King 

David Hotel was the headquarter of the British military and civilian officers in Jerusalem. When 
the strong dynamites at the basement broke this building into two parts, humankind really felt the 
dread that was brought by terrorism.] 

 当今世界上的恐怖组织已知的有大大小小1000个左右,大致可以分为6类: [At present, about 

the 1000 known terrorist organizations all over the world could be roughly categorized into 6 
types.] 

 (1)极左翼恐怖组织。主要活跃在欧美日等发达资本主义国家和一些拉美国家,如意大利的“

红色旅”、日本的“赤军”等。[1] Ultra-left terrorist organizations, such as the Italian ‘Red 

Brigade’ and the ‘Japanese Red Army’, which are mainly active in the capitalist countries of 
Europe, America, Japan and some Latin American countries.] 

 (2)极右翼恐怖组织。主要活动在西欧及美国和拉美地区,是奉行新法西斯主义、极权主义

、种族主义的恐怖组织。[2] Ultra-right terrorist organizations such as the organizations 

pursuing Neo-Fascism, totalitarianism, racialism, which are mainly active in West Europe, 
America and Latin America.] 

 (3)民族主义恐怖组织。广泛分布于世界各地,如阿尔伊达组织、“埃塔”组织、“爱尔兰共和

军”、“泰米尔伊拉姆猛虎解放组织”。[3] Nationalist terrorist organizations, such as ‘Al 

Qaida’, ‘Eta’, ‘Irish Republican Army’, ‘Liberation Tigers of Tamil Eelam’, which are widely 
spread across the world.] 

 (4)宗教性恐怖组织。[4] Religious terrorist organizations.] 

 (5)国际恐怖组织。指某些国家当局直接操控国家机器进行恐怖活动。[5] International 

terrorist organizations, which refer to some countries that manipulate the governmental 
mechanism to carry out terrorist activities.] 

 (6)黑社会恐怖组织。如意大利的“黑手党”。[6] Gangdom terrorist organizations such as the 

Italian Mafia.] 

 据美国兰德公司恐怖活动数据库提供的数字,20世纪80年代全世界发生了近4000起恐怖活动

,比70年代增加了30%,死亡人数翻了一番。[According to the statistics of the terrorism database 

provided by the US Rand Corporation, nearly 4000 terrorist activities occurred in the 1980s. That 
is a 30% increase on the 1970s, and the death toll has been doubled.] 
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 另有统计表明,半个世纪来,已有超过20名总统、总理一级的人物死于恐怖性暗杀。[Other 

statistics show that more than 20 presidents and premiers have been assassinated by terrorists in 
the second half of the 20th century.] 

  

 冷战结束了,恐怖主义却显然得到了迅猛的发展。[After the Cold War, terrorism increased 

rapidly.] 

 1995年3月,日本东京地铁发生剧毒气体“沙林”攻击事件,12人死亡,5500多人被送进医院;199

8年8月7日,美国驻肯尼亚和坦桑尼亚使馆爆炸,258人死亡,5000多人受伤;1999年10月,亚美尼

亚总理萨尔基和一些议员、政府官员在议会被杀;2000年10月,载有3500名美国海军陆战队

员的“科尔”号驱逐舰在也门亚丁港遇袭,造成17名海军陆战队员死亡,38人受伤……[In 

March 1995, the deadly sarin gas in the subway system in Tokyo killed 12 people and over 5500 
people were sent to hospital.  On August 7, 1998, the explosions on the US Embassies in Kenya 
and Tanzania led to 258 deaths and over 5000 people were injured. In October 1999, the 
Armenian Premier Sarkisian and parliamentarians and government officials were killed in the 
parliament. In October 2000, the US Navy destroyer USS ‘Cole’ which was carrying 3500 
members of US Marine Corps was raided in Aden Harbour, Yemen. 17 leathernecks were killed 
and 38 injured…] 

 而在巴勒斯坦,恐怖活动已成了中东战争的新形态。[But in Palestine, terrorist activities have 

become a new form of Middle East war.] 

  

 “9·11”事件无疑是人类历史上空前的恐怖活动,但是,它也将成为“绝后”的恐怖行动吗? 

[September 11 has undoubtedly been the unprecedented terrorist activity in the human history, but 
will it become the ‘never to be seen again’ type of terrorist event?] 

 黑暗的力量[The dark force] 

 对于全世界而言,“9·11”事件都是一个沉痛的教训。[For the world, September 11 is a grief-

stricken lesson.] 

 反恐怖主义行动已成了国际关注的焦点。[Anti-terrorism action has become a focus for the 

world.] 
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 它标志着,恐怖主义组织已成为一支非国家却对国际安全产生重大影响的力量。[It 

symbolises that terrorist groups become non-state powers that can make huge impacts on 
international security.] 

 当一个人对现存的社会制度绝望,认为它已经严重阻碍了自己实现某个重要目标时,他就可

能采取不惜毁灭自身的极端措施──这就是恐怖行动。[When someone despairs of the 

existing system and thinks that the system has hindered the realization of their important goals, 
they may take some extreme measures including exterminating themselves. This is terrorist 
action.] 

 恐怖主义狂热地追求自己的目标,不遵守任何规则,不惜任何代价,以有限手段打无限战争,以

有限成本追求无限破坏。[Terrorism pursues its aims fanatically at all costs without obeying any 

principles. It wages an infinite war with finite means, and aims at infinite ruins with finite costs.] 

 20世纪70年代,在劫持、爆炸等政治性暴力事件发生后,通常很快会有人声称对其负责,希望

他们的目标被列入世界议事日程。[In the 1970s, after political violence such as hijacking and 

blasts, someone normally claimed responsibility for this action, and hoped that their targets would 
be included in the world agenda.] 

 而新型的恐怖主义认为世界已经无法挽救,他们没有明确的议事日程,没有执掌权力的现实

计划。[But the new terrorists think that the world is already helpless. They do not have explicit 

agenda and real plans for taking control of power.] 

 他们政治色彩淡化、组织性差,但破坏性更强,打击难度更大。[They are not politically 

oriented, and badly organized, but very destructive, and are always more difficult to combat.] 

 特别是20世纪80年代以来,进行恐怖主义活动的秘密团体,通过改变选择受害目标的准则,采

取了能够制造极端残忍和大量死亡结果的措施。[Especially after the 1980s, the secret organs 

that carry out terrorist activities have changed their victims’ targets and have taken measures that 
have resulted in extreme brutality and large death tolls.] 

 从20世纪60年代末开始,各恐怖主义组织就倾向于在外国动员人力和物力。[After the end of 

the 1960s, each terrorist group tended to mobilize human and material resources overseas.] 

 经济的全球化更推动了恐怖主义的全球化。[Economic globalisation has enhanced the 

globalisation of terrorism.] 
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 现在,恐怖组织间相互提供武器,交流战术和经验,学习各种武器和攻击系统的制造。[At 

present, terrorist groups provide weapons to each other, exchange tactics and experiences, learn to 
make various weapons and attack systems.] 

 在全球化过程中,恐怖组织正在变得更为严密,但同时也出现了泛化倾向。[In the course of 

globalisation, terrorist organizations are becoming more rigourous, but at the same time they have 
become more extensive.] 

 据悉,1988年本·拉登组织成立的“阿尔-

伊达”组织,在其领导机构协商委员会下面,设有军事、财政、宗教、媒体4个委员会,分别担

负不同的职能,俨然是一支完善的跨国力量。[It is reported that in 1988 bin Laden established 

the Al Qaida organization with the leading organ ‘consultation committee’, and four sub-
committees with different functions, namely, military, financial, religion and media. This 
organization is definitely a well-arranged interstate power.] 

 这种结构严密的组织同松散的小集团乃至单个的个人同时存在,这使得恐怖主义既能通过极

为严密专业的组织制造像“9·11”这样空前的恐怖事件,也能通过一两个人制造俄克拉何马那

样的大型恐怖事件。[This type of well-structured organization coexists with other loosely 

structured small groups and other individuals. This makes the unprecedented terrorist attack like 
September 11, which was rigorously arranged by professionals, and also the Oklahoma terrorist 
activity made by one or two people possible.] 

 今天的恐怖分子可能更加不分青红皂白,破坏性更强。[Today’s terrorists are becoming more 

indiscriminate and destructive.] 

 20世纪90年代以来的恐怖活动表明,他们袭击的目标既有军政要地,也有与其毫不相干的民

用设施。[Terrorist activities in the 1990s show that their attack targets are both important 

political-military sites and some ‘wide of the mark’ civilian facilities.] 

 而随着技术和装备水平的提高,他们已经有能力把恐怖主义从战术层次提高到战略层次,“9·1

1”事件就是典型的一例。[Along with the development of technologies and equipment, they are 

able to upgrade terrorism from the tactic level to the strategic level. September 11 is a typical 
example.] 

 国际社会的共同课题[The common problem of the international community] 

 美国对恐怖主义宣战早已开始。[The US has already declared war against terrorism.] 
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 迄今为止美国最引人注目的反应是它对恐怖分子基地和嫌疑场所的军事袭击,特别是洛克比

空难后对利比亚的打击,以及针对驻肯尼亚使馆被炸,对阿富汗和苏丹的导弹打击。[Up to 

now, the most remarkable response from the US is military raids to the terrorist bases and 
suspected sites, especially the attack on Libya after the Lockerbie air crash disaster and the 
missile attacks on Afghanistan and Sudan after the US Embassy blast in Kenya.] 

 但利比亚和阿富汗的实例清楚地表明,军事打击并非灵丹妙药。[But the cases in Libya and 

Afghanistan clearly show that military attacks are by no means a universal remedy.]  

 早在30年前,联合国已经开始为消除恐怖主义而努力。[30 years ago, the UN began to make 

efforts to eradicate terrorism.] 

 在联合国及其机构的主持下,于1963、1970、1971年先后起草制定了3个有关空中劫机的国

际公约:东京公约、海牙公约、蒙特利尔公约。[Under the guidance of the UN and its 

organizations, 3 international pacts against hijacking were constituted respectively in 1963, 1970 
and 1971. They are the Tokyo Pact, the Hague Pact and the Montreal Pact.] 

 联合国大会多次通过决议,呼吁各国共同防止、消除恐怖主义,明确地把任何地点所从事的

恐怖主义活动谴责为犯罪,并要求所有国家采取有效而果断的措施,加快最终彻底消除国际

恐怖主义的步伐。[The UN General Assembly has passed resolutions several times to appeal to 

prevent and eradicate terrorism together, accuse terrorist activities occurred in anywhere as 
crimes, and request all the countries to take effective and decisive measures for speeding up the 
pace for eliminating terrorism.] 

 1988年3月10日,23个国家在罗马签署了一项条约,要求签约国起诉或引渡那些在公海实施暴

力行径的恐怖分子。[On 10 March 1988, 23 countries signed a treaty in Rome to bring 

accusations against and extradite all the terrorists conducting terrorist activities in mare liberum.] 

 为应付不断发生的恐怖活动,世界各国还成立了一些专门对付国际恐怖活动的组织,如意大

利的防暴警察,英国的特别空勤联队,奥地利的GGK特警队,法国的GTGN特警队,美国联邦调

查局的人质营救队。[In order to deal with continuously occurring terrorist activities, many 

countries set up anti-terrorism organizations, such as the Italian Riot Police, the British SAS, the 
Austrian GGK, the French GTGN, and the US FBI Hostage Rescue.] 
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 美国还在伦敦成立了冲突研究所,其海军陆战队增设了特种作战反恐怖主义科。[The US set 

up an Institute of Conflict Studies in London, and added a special anti-terrorism group in its 
Marine Corps.] 

 但是,任何国家力量,不论其多么强大,都难以在一场无规则的游戏中占上风,与恐怖主义的斗

争将是一场异常残酷的非常规的战争,它要求各国摒弃彼此间的嫌隙,通力合作;要求各国改

变传统的国家安全观,建立多元化的国家安全战略;要求全世界共同努力,减少恐怖活动产生

的根源,从源头上消灭恐怖主义。[However, no matter how strong it is, any country is difficult 

to get the upper hand in a game without regulations. The anti-terrorism war will be an 
extraordinary cruel unconventional war. It requests all countries to get rid of ill wills between 
each other and cooperate closely. It requests all countries to change conventional views on 
country security and establish a multi-dimensional country security strategy. It requests the world 
to make efforts together to eradicate terrorist activities from their roots.] 

 这是摆在国际社会面前一道既现实又长期的共同难题。[This is a real and long-term common 

problem faced by the international community.] 
 
The English text 
THE AUSTRALIAN              OPINION     19/09/2001 

Led astray in despair of a common humanity 
Recognising terrorists as human will help reduce their power over us, writes Kevin McDonald 

  Terrorist movements in the Middle East partly emerged from the crisis of post-colonial nationalist 

regimes such as those in Algeria, Iran and Egypt. In the 1950s and ‘60s, secular nationalist leaders 
strove to modernise their countries, investing heavily in education and infrastructure. In the ‘60s and 
‘70s, those countries found themselves unable to respond to economic globalisation and technological 
revolutions. 

  Increasing numbers of frustrated but educated young people and dispossessed rural populations 

converged in large cities. 

  Terrorist movements are led by educated young people, often trained in elite universities in the US. 

They use the dispossessed, such as the Taliban in Afghanistan, as their shock troops. Political Islam 
does not come from traditional religion. It is a relatively recent ideology that emerged in the late 1800s, 
about the same time as nationalism. But as nationalism has failed, political Islam has increasingly taken 
its place, nurtured by the crises of modernising nationalist regimes, military defeat, cultural humiliation 
and destruction of traditional ways of life. 
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  These movements are political, not religious. Their first victims were nationalists – Egyptian 

president Anwar Sadat was killed by Islamic terrorists – and democrats, such as with the assassination 
of tens of thousands of people in Algeria. 

  These movements are similar to sects. They see the world in terms of the pure and the 

contaminated, a cataclysmic battle between good and evil. Terrorist groups destroy the personal 
identity of their members and the social institutions of communities, then rebuild in ways we also see in 
totalitarian societies. They feed on the destruction of traditional ways of life, and on humiliation and a 
sense that there is no path but destruction. They flourish among cultures that celebrate death through 
martyrdom and through the increasing importance of honour killings inside the family structure.  

Wars serve to increase the importance of these groups. War accelerates social disintegration while 

integrating military-political sects into the global trade in arms and drugs. 

  The US and Australia cannot turn themselves into walled zones with military shields or naval 

patrols. The answer to terrorism, and to the exodus of refugees it generates, is economic development 
and democracy in countries that spawn international terrorism. This is the lesson from contemporary 
Iran, whose gradual democratisation and economic development have weakened terrorism by removing 
its economic, social and cultural roots. 

  When people are subjected to violence, they are robbed of their humanity. Often their first 

response, in turn, is to deny the humanity of the aggressor. In the process, they come to see the 
aggressor as all-powerful, manifested in behaviour such as refusing to go outside or turning their house 
into a fortress. 

  Part of overcoming the experience of being a victim involves recognising the humanity of the 

person who committed the crime. This does not condone the act but it turns an unknowable source of 
menace into a person. This is why victims of violent crime in Australia are increasingly seeking to 
confront perpetrators: recognising them as human reduces their power. 

  US President George W. Bush talks of a war between good and evil. But should we let terrorists 

become our Great Satan? Viewing terrorists as mindless (that is, we can’t understand them) and all-
powerful projects our fear on to them. We remain in trauma but project violence – as we saw in the 
firebombing of a Brisbane mosque last week. We remain victims while the social destruction that 
generates terror is further accelerated. 
 
Dr Kevin McDonald, a senior lecturer in sociology at the University of Melbourne, researches social 
movements and conflicts in Australia and overseas    
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The Discourse of Euphemism 
Xuefeng Wang  

University of Tasmania 

Abstract 
Euphemisms are important aspects of the language used in social contexts. They are not just 
a manifestation of linguistic prescriptivism or political correctness. Euphemisms play a role in 
sociolinguistic competence. In second language learning, learners need to develop some 
linguistic awareness regarding the use of euphemisms and avoidance of dysphemism in the 
target language. This paper examines some aspects of euphemisms in Chinese and the 
relationship between euphemisms and the Chinese culture. Some implications to TESOL and 
teaching Chinese to speakers of other languages are examined in the discussion. 
 

Introduction 
A euphemism is the substitution of a delicate or inoffensive term, phrase or register for one 
that has coarse, sordid, or otherwise unpleasant or harsh associations, as in the use of 
"lavatory" or "rest room" for "toilet", and "pass away" for "die". A euphemism is defined by 
Webster's Third New International Dictionary (1971) as "a polite, tactful, or less explicit term 
used to avoid the direct naming of an unpleasant, painful, or frightening reality". Euphemisms 
have existed throughout recorded history. They are used among preliterate peoples, and have 
probably been around ever since recognizably human language developed. Likewise, 
offensive language, what we call 'dysphemism' has existed. 

Sociolinguists examine social and cultural influences on language behavior. Among  some 
important concepts to emerge are those relating to euphemisms and language standards. 
Euphemisms play a role in sociolinguistic competence and reveal much about a society's 
morals, apprehensions and taboos. Sociolinguists have documented the presence of 
euphemisms in every language. These euphemisms are associated with educational, 
economic, social and historical conditions. The speakers use euphemisms are correlated with 
their socioeconomic class. Every society has cultural differences, different social levels, young 
and old problems, gender bias, and some other differences. The use of language is so 
important that the inappropriate way of talking may cause illegal implication. How not to offend 
people linguistically in different social contexts is the issue that the language teachers should 
examine in their teaching. Teaching Chinese  euphemisms is one of the ways of imparting 
Chinese culture when teaching Chinese to speakers of other language (TESOL). Robert 
Burchfield, for many years the editor of The Oxford English Dictionary, once observed that "a 
language without euphemism would be a defective instrument of communication." (Murphy 
1996, p.16) 

This paper centres on some aspects of euphemisms in Chinese and some implications to 
TESOL. It is difficult to generalize about a whole nation. When referring to Chinese language 
and culture, we have in mind han language and han culture. China is such a big country and 
even han language and culture have local variations. Therefore this discussion focuses on 
Chinese euphemisms in the context of north China around the Yellow River. 
 

Euphemisms in Chinese and the relationship between euphemism 
and the Chinese culture   
Almost all cultures linguistically surround their anxieties in a cloud of euphemisms-- indirect 
expressions replacing those considered offensive or embarrassing. One of the terms that 
seem to be almost universally avoided is death. For whatever reason, the use of a number of 
inoffensive substitutes is required for the word die or si in Chinese. 
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Consider the following list of such substitutes found in Chinese: 

jia beng, deng xian, xian shi, gui tian, zuo gu, shou zhong; yu shi chang ci, yong yuan li kai le 
wo men, xin zang ting zhi le tiao dong, chang mian, shi shi, gao bie ren shi, xie shi, an xi; xi 
sheng; gu qu, qu shi, bing gu: mei le, lao le, bu zai le, chu shi le; qu jian ma ke si le. 

This list is not at all complete. Each substitution of a delicate or inoffensive term or phrase 
reflects different times, social status, culture, and expressions of Chinese euphemisms. For 
instance: 

• jia beng in Chinese only substitutes the death of the emperor in the ancient times 

• yu shi chang ci is for the death of great people. For example, wo men jing ai de zong 
li zhou en lai yu yi jiu qi liu nian yi yue qi ri yu shi chang ci le.(Our beloved Premier 
Zhou Enlai passed away on 7th  Jan 1976.) 

• xi sheng is only for people who sacrifice their lives for  people or country  

• lao le, mei le, bu zai le are the ways of the villagers to express the terms of death. 
Some of them reflect different attitudes towards death and the hereafter. For example, 
"fan zhen wo guo bu liao ji nian jiu qu jian ma ke si le. (In a few years I'll be seeing 
Marx anyway.)  He/She is speaking about himself/herself in a joking way. In English it 
might mean "go to a better world, be with God".  

• shi shi, qu shi, bing gu are common expressions for death.  

A foreign teacher visited his friend  who showed him the photos of his family and told him that 
his father had passed away eighteen years ago. The foreign teacher said in Chinese," zhen 
dui bu qi, ni fu qin yi ming wu hu de zhen shi tai zao le." (I'm really sorry to hear that your 
father kicked the bucket so early.) After hearing this, his friend was a bit offended and said, 
"You'd better say ni fu qin qu shi de zhen shi tai zao le".  

There are several expressions like yi ming wu hu, bi ming, qu jian yan wang le, shang xi tian 
le, sang ming in Chinese for kick the bucket in English. These might be dysphemisms in 
Chinese.  

The examples above illustrate the general characteristics of euphemisms--- the use of a 
pleasant, polite, or harmless sounding term in the place of those considered unpleasant, rude, 
or offensive. Different expressions should be used for different persons or situations, or 
displeasure or offense might be caused. 

Besides death, there are a number of other notions often expressed in euphemistic terms. In 
the late seventieth, euphemism has achieved what it never achieved before and it has 
become a fit medium for the expression of just about everything, including physical 
shortcomings, old age, certain functions of the body, professions, women, political area, social 
phenomena and so on.  

Communication with people with disabilities or physical shortcomings care should be 
given to avoid expressions that many people find offensive, we use the following terms:  
 

• can ji re (people with disabilities) instead of fei ren, can fei (disabled person) for 
persons who are with disabilities 

• ruo zhi (poor in intelligence) instead of sha zi for people with mental retardation 

• shi cong (become deaf) instead of long zi for people who are hearing- impaired 

• mang ren (blind persons)instead of xia zi for people who are blind 

• lun yi ren (people who use wheelchair) instead of guai zi, que zi (crippled) for people 
who use wheelchairs 

• bu zhong yong (usless) instead of lao le for people who are old  

• Ta bu zhong yong le. ( He is old.) 

• fu tai (wealthy look) instead of pang, fei (fat) for people who are fat or over weight 
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• zhang zhe (elder) instead of lao ren for elderly people 

• Lao qian bei (the older generation) for one's senior 

Because of the one child policy in China, it is really important to use euphemisms of physical 
shortcomings before the parents whose children have disabilities or they will be terribly hurt. 
Chinese people like being called lao (old), e.g. lao da ge (elder brother), lao da niang (aunty, 
granny), lao da ye (uncle, grandpa), Lao Zhang and so on. Lao is a respectful form of 
address.  

Ren men zun cheng ta wei guo lao. (People respectfully called him the  
 venerable Guo.) 

 
Fu tai (wealthy look) is the best expression for Chinese women who are fat and over weight.  
Chinese women are sensitive to expressions of physical appearance. 

Euphemisms for certain functions of the body deserve special mention here, because 
ignorance of them may cause great embarrassment. As in many other languages, Chinese 
has a variety of terms in this category.  

One does not need to tell the others he/she has to go to toilet, especially in the situation 
when he/she has dinner with his/her friends. Jie shou; fan bian yi xia; qu xi shou jian; xi 
shou; qu wei sheng jian instead of shang ce suo, qu mao fang for relieve oneself; go to 
the toilet; go to the men's/ladies. 

In such circumstance, the appropriate expression is:" dui bu qi, qu yi xia wei sheng jian. 
(Sorry, I'll go to the Ladies/ Men's.)" or " da jia qing man yong, wo ma shang jiu hui lai. 
(Please enjoy your food and I'll be back soon.)" or just say "dui bu qi (Excuse)". 

In some circumstances, Chinese women who are pregnant do not like it to be mentioned that 
they are pregnant, especially at the formal occasions even though it is a very happy event. 
They replace word "huai yun (pregnant)" with euphemisms or different expressions as in: 

you xi le (have a happy thing); te shu shi qi ( special period ); fa fu le ( grow stout, put on 
weight ); chi liang ge ren de fan (eat for two) instead of huai yun for women who are 
pregnant or expecting 

A lady who was pregnant went to see her boss to report her work. This is the conversation 
before the report.   

 Boss:            ni  hao, Xiao Zhao. (Hello! Xiao Zhao.) 

 Xiao Zhao:   ni hao, lao ban. (Hello! Boss.) 

 Boss:            ni hao xiang fa fu le? (It seems that good fortune is coming to 

                          you and you are putting on weight.) 

 Xiao Zhao:    wo xian zai shi chi liang ge ren de fan. (I eat for two these days.) 

 Boss:             gong xi, gong xi. (Congratulations!) 

 Xiao Zhao:    xie, xie. (Thank you very much.) 

Certain trends in Chinese euphemisms should be noted. In recent years, more and more 
euphemisms are being used in talking about life and social affairs. For example, there are 
fewer occupations called jobs; many have become professions. The name of some 
professions can be very misleading; the best examples are: 

• Qing jie gong instead of da sao wei sheng de (cleaners) for garbage collectors or 
sanitary engineers 

• Ren lei ling hun de gong cheng shi (the engineers of the peoples' soul; teachers); jiao 
shi (teachers) instead of  jiao shu jiang for teachers 

• Iron abacuses for accountants 

• Bai yi tian shi (angels in white) for nurses in the hospitals 

• Hong niang ( red ladies) instead of mei ren, mei po for women who work as marriage 
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matchmakers in Marriage Matchmaker Office or women who are fond of arranging 
matches of marriage 

These professions are very ordinary, but held in a great respect in China. People in these 
posts normally work very hard, but payment is low. Euphemisms of these professions are 
normally used. 

• Xiao a yi (younger auntie) instead of bao mu (children's nurses, maids) for baby 
sitters and housemaids 

In old China, only the very rich, big families had maids to help them do their housework. And 
the maids and their owners were in different social class. Now the situation has  changed. 
Hosts and maids are employers and employees. Euphemism Xiao a yi is used. It indicates a 
friendship and the maids are considered as family members.  

• Bian yuan nu; liu ying; ji (street girls) for sexual service providers and ji nu might be 
dysphemism to them. Street girls whose work is not permitted by Chinese law, so we 
use euphemism bian yuan nu to mean that they are on the verge of the law. 

• san pei xiao jie; zuo tai nu (girls who work in the restaurants, bars and hotels to keep 
men's company to have dinner, drink wine, sing and dance) for (I don't know the 
English equivalent)  

During the cultural revolution, social status was a sensitive issue. The "street girls" were 
disappeared. With the reform and open policy, the phenomenon re-emerged and new ways of 
addressing have been created.  Most of the girls are from the countryside or poor areas. In 
order to keep the tune of the city life, they take the job to be bian yuan nu or san pei xiao jie . 

• Tie fan wan (iron rice bowl) for a secure job 

• Xia hai le (go to sea) for government officials or teachers who changed their jobs to 
be in business after the Chinese reform and open policy. 

Tie fan wan is the expression for the people who work in the government office and have a 
secure job. 

The term xia hai became popular after the open and reform policy. Cadres from the 
government, teachers from the universities or people from different work places quit their jobs 
to do business to try to earn more money.  

There are many dysphemisms for professions in Chinese. 

• Kao tian chi fan de (those who live on heaven); kang da chu de (those who carry 
hoes on their shoulders) instead of nong min (farm workers) for farmers or peasants 

• Chi jiao yi sheng (bare foot doctors) instead of xiang cun dai fu (village doctors) for 
the doctors who work in the countryside or village 

• Chi xian fan de (those who do not earn their living, just depend on the government's 
relief fund or their parents) instead of wu ye zhe (idlers) for persons who lead an idle 
life 

• Hai zi wang (kings of the children) for teachers who work in primary schools or 
kindergartens 

• Tiao zi (a strip of paper) for policemen ( Policemen often fine people for an offence 
and give them  receipts.) 

• He cha kan bao de (persons who drink tea and read newspapers) for the cadres who 
work in the government offices. 

• Fan tong (rice bucket) for persons who are fat-heads or good-for-nothing 

• La pi tiao de (pull the rubber belt) for middleman 

Using dyphemisms may show a lack of politeness and respect, for example, hai zi wang for 
teachers and chi jiao yi sheng for village doctors, but some of them really reflect the social 
phenomena. People are dissatisfied with some of the government cadres who get payment 
from the government and do nothing every day except drinking tea and reading newspapers, 



Proceedings of the International Conference on Critical Discourse Analysis: Theory into Research,  
November 2005 

  Page 792 

so people call them he cha kan bao de. 

In times of economic difficulties, such as depression, many factories in China collapsed and 
stopped production and unemployment was high. Losing one's job has always been a cause 
for anger and fear. Dismissing from employment is an assault not just on their livelihood but 
on their identity. Some terms were used to euphemize unemployment, and the more recent 
and sophisticated euphemisms are: 

• Xia gang (going off sentry duty); ba xian ( be dismissed and enjoying leisure ); che di 
qing xian le (enjoying leisure completely, unburdened with work completely), zi you le 
( be free) instead of shi ye; jie gu(out of job, be fired) for unemployment , out of job, 
out of work  

And 

• Diu fan wan le (lose one's rice bowl) or bei chao le(fry); bei kai le(expel) might be the 
dysphemistic euphemisms for being out of job.  
E.g. wo diu le fan wan le. (I lost my job.)  The speaker might be very   unhappy or 
sad. 

• Ta bei chao le. (He was fired.) 

• Diu wu sha mao le (lose one's black gauze cap) for being dismissed from official 
posts. wu sha mao were worn by feudal officials in ancient China. 

In old China, women had low social positions and the offensive sexist expressions were 
used.  The word wife reveals this. 

• Zao kang (distillers' grains, husks); jia li de, nei ren ( A wife who was little more than 
one who did the household chores.); lao po ( lao--old, po--lady); hai zi ta ma ( mother 
of the children); 

• Fu ren zhi jian ( virtually ridicule a woman's point of view) 

• Tou fa chang, jian shi duan (women have long hair, but they are short of knowledge) 

• Fu chang fu sui (literally: the husband sings and the wife follows; or: the wife keeps 
harmony, while the husband sets the tune.) 

• Jia chu qu de gu niang, po chu qu de shui (married daughter is the water which has 
been thrown) for married women 

• Tao lao po (take a wife) for get married 

In the past decades, with the great change of women's status in China, certain corresponding 
changes have taken place in the language. Terms such as zao kang, nei ren, and jia li de are 
no longer used. A married woman retains her own surname, rather than losing it and being 
known simply as Wang tai tai or Li  tai tai ( Mrs. Wang or Mrs. Li) and the wife does not have 
to take her husband's surname. Women as well as men are addressed as Comrade; a 
husband introduces his wife to others--zhe shi wo tai tai/ qi zi/ ai ren. (This is my wife.), and a 
wife introduces her husband to others--zhe shi wo xian sheng/ zhang fu/ ai ren/lao gong (This 
is my husband). xian sheng--tai tai; zhang fu--qi zi; ai ren (sweetheart can refer to either male 
or female) are husband and wife and they are addressed equally in position. The following 
euphemisms are used for wives to reflect the equal social status at home and in the society. 

• Xian nei zhu (virtuous wife; xian-- good /able/virtuous, nei--at home, zhu--helper); 
even though the wife does the household chores at home and she is a housewife, the 
expressions are quite different from that of old China. 

• Nei dang jia (the head of the family) for wife. Normally husbands are called the heads 
of the families, but now husbands call their wives heads of the families.  

• Ban bian tian (half of the sky); women are half of the sky and men are the other half 
of the sky in the society and they can do the same jobs and get the same pay. Wife is 
half of the sky and husband is the other half of the sky at home and they both support 
the family. 

A husband is praising his wife for her virtue before his friends: 
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Zhe shi wo ai ren, li sha sha. ta shi yu hong xiao xue de lao shi, ye shi wo de xian nei 
zhu. Zhe ji nian lai dou kuei le ta, mang li you mang wai, zhao gu le lao de, you zhao gu 
xiao de, shi wo neng an xin gong zuo , cai qu de le jing tian de cheng ji. Ta zhen shi wo 
men jia de ban bian tian na. 

The English translation is as this, "This is my wife, Shasha Li. She is a teacher in Yu Hong 
Primary School and also my virtuous helper. I'm lucky to have her help these years so 
that I can concentrate on myself and achieve the great success in my work. She is not 
only busy doing housework at home, her teaching at school but also looking after our 
child and my old parents. She is really the half sky of our family". 

Another expression of husband-- lao gong (old man) has become very popular in China in the 
recent years. Normally a husband would call his wife lao po (old lady), but now a wife calls 
her husband lao gong without any hesitation. This is also an indication that women's positions 
have been raised. 

With economic development, many socially illegal phenomena have appeared and people 
do not want to mention them directly and euphemisms have been created to cover the 
phenomena. 

• Hei qian (black money) for cash gained illegally or black market money 

• Shui huo ( goods from overseas without customs inspection) for smuggled goods 

• Hei shi (black market) for illegal dealing in rationed goods 

• Hou men er (back door) for getting something done through pull or illegally ways 

e.g. wo men ying gai jiu zhen"zou hou men er"  zhi lei de bu zhen zhi feng. (We should 
overcome such unhealthy tendencies as "entering by the back door".) 

e.g ta shi zou hou men er de dao nei ge zhi wei de. (He got the position by the "back 
door") 

• Guan xi ( relations; people who know with each other) for nepotism  

e.g. zai gong an ju li wo you guan xi. (I know somebody or I have relations in the Police 
Station.) 

• Da dian ( get luggage, etc. ready) for bribe; bribery 

e.g. ta zai pan jue zhi qian da dian le fa guan. (He bribed the judge before the 
judgement.) 

• Shao xiang (burn joss sticks)for offering bribes 

• Zou mian er (show due respect for sb.'s feelings) for offering bribes 

• Zao men er (look for the door) for offering bribes 

These are similarly to English euphemisms, such as back hander; under the table; grease the 
palm. 

There are many different less explicit Chinese expressions to describe different persons. 

• Tie gong ji (iron cock) for stingy person; miser 

• Hu li jing (fox spirit) for seductive women 

• San zhi shou (three hands) for petty thief 

• Dao cha men er ( a married man who lives with his wife's family) 

• Xiao mian hu (smiling tiger) for outwardly kind but inwardly cruel person  

• Da kuan (big money) for newly rich person 

• Da hong ren (big red person) for one who is put in an important position 

• Da ren wu (big person) for important person 

• Lao huang niu (willing ox) for one who serves the people wholeheartedly 
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• Lao hu li (old fox) for crafty or cunning person 

• Xiao er ke (department of paediatrics) for one who is narrow-minded 

• Huo zi dian (living dictionary) for one who is knowledgeable 

• Lao gu dong (old-fashioned article; antique) for one who is conservative 

• Da lao cu (uncouth person) for one who is uneducated; rough and ready 

• Er ba dao (second knife) for one who lacks skill of doing sth. 

• Hong yan er bing (pink eyes disease) for one who is jealousy of sth. or sb. 

• Lao you tiao ( old deep-fried twisted dough sticks) for one who has wide social 
experiences 

• Xiu mu bu ke diao ( a piece of rotten wood and can not be used for carving) for one 
who is hopeless or good-for-nothing 

• Hao miao zi ( good young plant) for one who has great future 

• Pao long tao (play a bit role in an opera) for one who works as an assistant  or helper 

• Xiao huang di (young emperor) for the only child in Chinese family   

In the West, asking a stranger his/her age might be considered improper. Besides age, other 
such matters include one's income, marital status, politics and religion. Some people may not 
mind and will readily talk about such things, but it is not polite to ask unless the other person 
shows that he/she will not be offended. Thus questions such as the following, although 
inoffensive to Chinese, should be avoided when conversing with English-speaking people: 

 How old are you? 

 What's your income? 

 Are you married or single? 

 How come you're still single? 

 So you are divorced? What was the reason? 

 Are you a Democrat or a Republican? 

 Why did you vote for...? 

 What's your religion? 

 Are you Catholic?  

In Chinese culture there are also many taboo words in business and religion. For example, 
shui (water) is avoided. That means money will flow away with the water. Mei (mildew) is also 
avoided because mei means bad luck in Chinese. zhen dao mei, gan dao che zhan che gang 
kai zou. (What lousy luck! When I reached the station, the train had just left.)  

Some of the numbers are also avoided. Number 4(si) is pronounced same as si (death) so 
people do not like their telephone number to have 4 in it, especially 444 that means death, 
death and death. But 8(ba) and 6(liu) are good numbers. The pronunciation of 8 is quite 
similar to the Chinese character fa (rich) so 888 is rich, rich and rich. 6 means smooth and 
without any difficulty, so people like this number. People often say Liu liu da shun. (Six, six 
everything goes smoothly and successfully.)   

Pig(zhu) and pork(zhu rou) are forbidden to the Hui people because they are Moslem and 
everything relating to pigs and pork is referred to as da. For example, zhu rou (pork) is 
changed into da rou and zhu you (lard) is changed into da you. To the Hui people, if one's 
surname is zhu, it has to be changed to hei, because the pronunciation of zhu is same as pig 
(zhu). 

In Chinese, the color black is also used in a number of undesirable or negative terms, such 
as hei xin (black hearted) for wicked, evil, hei bang (black gang) for counter-revolutionaries, 
hei hua (black talk) for language of the underworld or of counter-revolutionaries, hei shi for 
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black market, hei qian for black money. 

 

Implications of euphemisms to TESOL and teaching Chinese to 
speakers of other languages  
Learning a foreign language well means more than merely mastering the pronunciation, 
grammar, words and idioms. It means learning also to see the world as native speakers of 
that language see it, learning the ways in which their language reflects the ideas, customs, 
and behavior of their society, and learning to understand their "language of the mind". 
Learning a language, in fact, is inseparable from learning its culture. No discussion about 
cultural variables in second language acquisition is complete without some treatment of the 
relationship between language and thought. Words shape our lives. A euphemism is a prime 
example of the use of language to reduce the unpleasantness of a term or notion. "Weasel 
words" tend to glorify very ordinary products into those that are "sparkling", "refreshing".  

Sociolinguistics deals with issues such as who speaks (or write) to whom, when, where, how 
and why. In other words, it is the study of natural language in all its various social and cultural 
contexts (Pride 1979 p9). Higgs (1990 p74) stated that it is the recognition of an "unbreakable 
bond between language and culture that motivates our profession's implicit commandment 
that 'thou shalt not teach language without also teaching culture'" (P.74). Brown (1990) 
questions whether or not language may be value-free or independent of culture background. 
She concludes by saying:" there are values, presuppositions, about the nature of life and what 
is good and bad in it, to be found in any normal use of language" (P.13). Such normal 
language use is exactly what most second language and foreign language instructors aim to 
teach. 

Generally, second language learning is often second culture learning and learning a non-
native language in one's own culture with few immediate and widespread opportunities to use 
the language within the environment of one's own culture. The foreign language situation is 
more culturally loaded than second language learning in the native culture, since the 
language is almost always learns in a context of understanding the people of another culture. 
Second language learning in a foreign culture clearly involves the deepest form of 
acculturation. The learner must survive within a strange culture as well as learn a language on 
which he/she is totally dependent for communication.  

It is therefore very important for teachers who teach Chinese to speakers of another language 
to impart culture in their language teaching. How not to offend people when talking with 
Chinese, euphemisms in Chinese are what we have to teach so that the students who speak 
a language other than Chinese can express themselves inoffensively in different Chinese 
social and cultural situations. 

Once we understand the relationship between culture and language, along with having an 
awareness of cultural differences, distances, and similarities and how they affect language 
learning, the foundation has been laid for the Chinese teachers' inclusion of culture 
somewhere in their curriculum. Techniques, materials, approaches, methods, and concepts of 
imparting culture to Chinese teaching are worth studying. 

In considering the relationship between second language learning and second culture 
learning, it is very important to consider several different types of second language learning 
contexts. Chinese teachers might try to use the following methods to help students learn and 
use euphemisms in their Chinese language learning.  
 

• Seeing films, watching TV and videos programs in Chinese and asking students to 
identify euphemisms used and try to guess their meaning. 

• Listening to Chinese daily conversations and asking students if they know any words 
which are considered harsh or "not nice" things to say about another person. 

• Reading Chinese newspapers and trying to find the euphemisms used in the news or 
stories. 
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• Ask the students to listen to the conversation. How could each word be changed to a 
nicer synonym. 

• Write EUPHEMISM on the board. Students supply the definition and you write it. 

• Point out that many body parts, bodily functions, places, jobs, and so on which are 
considered "not nice" and write the euphemisms of them. 

• If appropriate, the words "taboo", "connotation", and "offensive" can be worked into 
the lesson.   

• Chinese conversation class. Invite Chinese students to the classroom to have 
conversation with Chinese learners. 

• Students may be asked to write a short paper using euphemisms to describe a used 
car, a student with poor behavior to his mother, a funeral, or a set of clothes made for 
an overweight person. 

 

Conclusion 
This article has examined euphemisms of Chinese used in different social contexts and 
showed the important role of euphemisms in sociolinguistic competence and the relationship 
between euphemisms and the Chinese culture and the implications to TESOL. Language 
teaching is a social and cultural process and it involves the transmission of cultural values 
and social meanings. Foreign language teachers are among the most important mediators. 
They need to experience a foreign culture as well as analyse it.  They need to reflect upon 
their own and the foreign culture. And they need to understand the implications of cultural 
learning, both cognitive and affective, for their practices in the classroom as well as for their 
teaching 'in the field'. Euphemisms in Chinese reflect Chinese culture and society. Teachers 
who teach Chinese to speakers of other language do need further cultural research and 
understanding in second and foreign language education so that the learners can 
communicate with the native speakers successfully and improve their cultural exchange of the 
world.  
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Abstract  
Globalisation is influencing universities worldwide through market competition. 
Internationalisation of education has become a significant development in Australian 
universities. With the increase of international students’ participation in on-line, in-country and 
face-to-face teaching modes, universities have promoted intercultural communication 
competence among their academic and administrative staff members. What does intercultural 
communication mean to these staff? Is it a new paradigm or a window dressing exercise? 
What are some of the hurdles in the process and implementation of intercultural awareness?  

A case study was conducted to examine the significance of intercultural communication 
awareness in a tertiary education context. There are two categories of participants for 
questionnaire and interview: staff members and students at the University of Tasmania. As all 
staff members/students at the University of Tasmania were directly or indirectly involved in the 
intercultural life of the university, both administrative and academic staff members/domestic 
and international students were invited to participate in this study. Participants were invited to 
participate in informal interviews as well as a questionnaire to present their views on 
intercultural communication and how it affects their interaction with people from different 
cultural backgrounds. The paper discussed the results of this study in terms of personal 
development, intercultural identity, and professional effectiveness.  
 

Introduction 
The world has opened numerous doors for people of different cultural and geographical 
backgrounds to interact. It naturally follows that intercultural contact has become more 
frequent, more abundant and, therefore, more significant than ever before. Also, public 
awareness of international education opportunities is becoming more widespread. Today, 
rapid developments in science and technology, especially advances in transportation and 
telecommunication, have literally shrunk the world into a “global village”, where people of 
different cultures and languages can easily transcend the limits of time and space and get in 
touch with one another. Such increasing waves of intercultural contact have created our 
diverse yet prosperous world.  

Under such circumstances, Australian culture cannot be sheltered from external influences. 
As a result, internationalisation of education has become a significant development in 
Australian universities. According to Grove (2004), the most visible and widely publicised 
indicator of educational globalisation is the increasingly diverse ethnic and linguistic 
composition of the student population on Western university campuses. In 2002, international 
students (the term used since the 1990s to distinguish full-fee-paying overseas students from 
domestic students) composed 20% of the total student enrolment in the Australian university 
sector (Australian Department of Education, Science, and Training, 2003; Noonan, 2003, 
cited in Grove, 2004). International students residing in Australia doubled in number from 
1997 to 2002, making up a substantial and growing proportion of Australian higher education 
students (Australian Department of Education, Science, and Training, 2004).With the increase 
of international students’ participation in on-line, in-country and face-to-face teaching modes, 
universities have found the need to promote intercultural communication competence among 
their academic and administrative staff members. Based on the increasing awareness of the 
need for intercultural communication in tertiary education in Australia, this study investigates 
the problems arising from communication between people of different cultural backgrounds 
and how best to address them. 
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Participants from different academic and administrative functions at an Australian university 
were invited to fill out a questionnaire and to participate in informal interviews to present their 
views on intercultural communication and how it affects their interaction with international 
students. The paper discusses the results of this study in terms of personal development, 
intercultural identity, and professional effectiveness. 
 

Background 
New trends have transformed the 21st century into the age of the global village in which 
people must develop a global mindset in order to live meaningfully and productively. They 
include: (1) technological development, (2) globalization of the economy, (3) widespread 
population migrations, (4) multiculturalism, and (5) the demise of the nation state (Chen and 
Starosta, 1998). These dynamics make a strong argument for students to become more 
proficient intercultural communicators.  

The rapid development in every aspect of life in the 21st century, including economic, scientific 
and technological and global cooperation, brings out the reality that intercultural 
communication covers an immense area. According to Neulief (2003), “Technological 
feasibility dramatically reduces the distance between peoples of different cultures and 
societies”. However, scientific and technological progress not only brings the global villagers 
into constant contact with one another, but also creates more opportunities for conflict among 
them. Moreover, because of different social backgrounds, social systems, ways of thinking, 
norms of behaviour and customs, people have many difficulties and obstacles in 
understanding one another and communicating with one another. It is therefore important to 
promote better understanding between people of different cultural groups and consequently, a 
new field of study, the study of intercultural communication, came into being.  

The study of intercultural communication gained acceptance through training and testing 
practice in the 1960s and 1970s, formed its basic framework in the late 1970s, and has made 
great achievements in theory and practice ever since the 1980s, both inside and outside the 
U.S. (Hart, 1996). The subjects of study in intercultural communication are various and 
research has been carried out at different levels. The chief concern of this discipline is how 
culture and communication influence one another in the process of intercultural 
communication and how the researcher can predict and solve the problems that arise. Today, 
intercultural communication as a field of study is widely acknowledged and extensively 
researched in all parts of the world. This field of study has proved of value to diplomats, 
politicians, businessmen, tourists and international students, immigrants and whoever may 
come into contact with people of different cultural groups. With the increasingly large number 
of international students, it is very important for educators to pay more attention to 
intercultural communication. 

The types of problems which occur as a result of the globalization of the world include serious 
aspects of intercultural communication, for example, culture shock and intercultural 
maladjustment. One of the causes of these phenomena is a lack of adequate knowledge and 
skills in intercultural communication. This is true for many international students who study at 
Australian universities. As a result, the study of intercultural communication has drawn 
considerable interest in Australia. It is of value to tertiary graduates to have the ability to 
communicate interculturally as “cultural differences are indeed significant, especially in areas 
of dialogue and public participation” (Gerber and Williams, 2002, p.175). 

Byram (1997) proposed a model of intercultural communicative competence which involves 
four elements: linguistic competence, sociolinguistic competence, discourse competence and 
intercultural competence. Thus, successfully interacting with someone from a different culture 
requires a degree of communication competence, including cognitive, affective and 
behavioural components. In other words, for any kind of successful communication, both 
sides must share a set of patterns to explain, evaluate and predict communicative behaviours, 
otherwise efficient communication is impossible. 
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Significance 

Many UNESCO documents (1999) are in favour of better preparing children and 
young people to effectively meet the challenges of an increasingly complex and 
interdependent world. Educators should place emphasis on reinforcing the four 
pillars of Learning for the 21st Century (learning to know, to do, to be and to live 
together).According to Nieto (2002, p.40), “Developing an intercultural 
perspective means learning how to think in more inclusive and expansive ways, 
reflecting on what we learn, and applying that learning to real situations”. It can 
be seen that it is of great importance to develop students’ actual communicative 
capacity so that they can apply these skills in their future career and so that after 
graduation, students can communicate with people and can function well in many 
professions. Furthermore, competent intercultural communication can help 
students to ‘learn how to learn’. Students need to acquire the ability to innovate, 
keeping in mind the needs of lifelong learning, to lay a solid foundation and 
provide the necessary conditions for future learning. 

In conclusion, learning about cultural diversity provides both students and staff 
members with knowledge and skills for more effective communication in 
intercultural situations. 

 

Aim and Methodology 
The aim of my study is to explore some intercultural aspects of tertiary education, to consider 
these intercultural aspects in terms of cultural studies and to enable each student to develop 
their ability to communicate across cultures. This ability helps students to get on well with 
people from different cultural backgrounds. As a result, they can widen their horizon and 
develop a far broader outlook on life and insight into the world. All these abilities are 
conducive to their self-betterment and self-realization so they can become qualified global 
villagers one day.  

This study employs qualitative and quantitative research methods to achieve its objective. The 
combination of these approaches is important in addressing the aims of the study. In addition, 
it is important to use several data-gathering techniques to answer a research question. Using 
a variety of techniques may provide different perspectives on the situation, thereby increasing 
what is known about it (Bouma, 2000).  

Specifically speaking, the data gathering approaches employed in this study are: semi-
structured interviews and questionnaire. On the one hand, interviewing is one of the most 
common qualitative methods employed in social research and provides in-depth information 
about a particular research issue or question. As a research method, it typically involves the 
researcher asking questions and hopefully, receiving answers from the people he /she is 
interviewing (Robson, 1993, p.269). On the other hand, questionnaires are more objective, 
which can guarantee confidentiality and may elicit more trustful responses than would be 
obtained with a personal interview (Burns, 2000). Our questionnaire focuses on staff 
perceptions and views of intercultural communication. 
 

Literature Review 
Intercultural studies are becoming increasingly more important in the global environment. This 
paper aims to give a brief overview of the major theories which are related to culture and 
communication. Hofstede (1994, p.5) defined culture as “the collective programming of the 
mind which distinguishes the members of one group or category of people from another”. 
Another concept of culture was put forward by Hall. Hall (1983) views culture as often 
subconscious. Spencer-Oatey (2000, p.4) extended the concept of culture, “Culture is fuzzy 
attitudes, beliefs, behavioural norms, and basic assumptions and values that are shared by a 
group of people, and that influence each other’s behaviour and his/her interpretations of the 
“meaning” of other people’s behaviour”. The interpretative role of culture, as introduced by 
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Spencer-Oatey, is especially crucial when describing intercultural communication in a different 
cultural context. Furthermore, Schirato and Yell (2000, p.34) argue that communication is 
concerned with making meanings, and that the kinds of meanings that are made depend very 
much on the specific cultural contexts. Depending on the context, this may lead to a complete 
communication breakdown. 

As culture is subconscious, people are generally least aware of their own cultural 
characteristics. Hall (1976) suggested, “Culture hides more than it reveals, and strangely 
enough what it hides, it hides most effectively from its own participants. Years of study have 
convinced me that the real job is not to understand foreign cultures but to understand our 
own”. What Hall meant by “Culture hides much more than it reveals” is similar to the iceberg 
metaphor of culture. 

Change happens all the time, in all places. In late modernity, the pace and extent of change 
has been greater than during pervious eras (Giddens, 1996; Bauman, 2000) (cited in Stier, 
2003). A current trend of the world is globalization, which has been brought about by the rapid 
development of science and technology, especially those in the areas of transportation, 
telecommunication, and information systems. It naturally follows that people from diverse 
backgrounds have come into more and more contact with each other with a regularity that is 
unique to this period of human history. As Gamble and Gamble (1996) declared, “Society and 
the world have been transformed into a mobile, global village, much as Marshall McLuhan, a 
communication theorist, forecast over three decades ago”(p.35).According to Robertson 
(2003), “Globalization changed the nature of human communities…, generating new dangers 
and challenges” (p.6). As a result, intercultural communication has become more common 
and widespread (Tubbs and Moss, 1994).  

People need to adapt to this changing world. Being able to communicate with people from 
other cultures is one aspect of this adaptation, for example, “some people may receive their 
education in another country, thus taking on the role of foreign student” (Brislin, Cushner, 
Cherrie and Yong, 1986, p.15). To increase people’s cultural fluency, they should be aware of 
and sensitive to different values, beliefs, attitudes and assumptions in diverse aspects of life 
as well as culturally different modes of behaviour. Awareness includes the knowledge of the 
context in which communication occurs and the knowledge of one’s own culture. Any 
communication is first of all contextual. In any case, competence is not developed in a 
vacuum--- the situation and cultural context are indispensable to this process. An intercultural 
person should be well-informed of what behaviour is appropriate and what is not in a 
particular situation. Byram (1997) described an intercultural person as someone who has “the 
ability to interact effectively with people from cultures that we recognize as being different 
from our own”. In addition, Goodacre and Follers (1987) presented, “Successful intercultural 
communication comes to people who are alert and aware” (p.7). 

As cultures vary, misunderstandings and difficulties in intercultural communication arise when 
there is little or no awareness of divergent cultural values, beliefs, and behaviours. To 
overcome many of those difficulties, so as to ensure smooth communication with people from 
different backgrounds, cultural awareness plays a key role, as people tend to assume, though 
often unconsciously, that the other party of the communication has the same values, beliefs, 
behaviours, and customs as they themselves. In addition, “the importance of increasing 
‘cultural awareness’ has been emphasised by many researchers” (e.g. Brislin, 1990; Chen 
and Starosta, 1996; Triandis, 1990, cited in Nixon and Bull, 2005). Nixon and Bull also quoted 
the explanation from Brislin and Yoshida (1994), “Becoming aware of culture and cultural 
differences would help people to monitor their ethnocentrism, to respect and be sensitive 
toward culturally different others, and also to become comfortable with the differences”.   

Furthermore, Bennett and Stewart (1991) have proposed a culture-general model for the 
acquisition of intercultural sensitivity, which is made up of “two broad stages: ethnocentrism 
and ethnorelativism”. Ethnocentrism is defined by Bennett and Stewart as a disposition to 
view one’s own cultural point of view as central to reality, while ethnorelativism is the 
conscious recognition that all behaviour exists within a cultural framework, including one’s 
own. Both of them are further divided into three stages which are developmentally ordered. 
The stages of ethnocentrism are: denial, defence and minimisation. The stages of 
ethnorelativism are: acceptance, adaptation and integration (cited in Liddicoat, Papademetre, 
Scarino and Kohler, 2003). According to Brislin et al. (1986), “In adjusting to life in another 
culture, people are likely to experience a number of emotional reactions due to feelings of 
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displacement and unfamiliarity, and because of their status as outsiders” (p.39). Therefore, it 
is useful to look into some important components of intercultural communication competence. 
This may help people better understand in general what they should know about intercultural 
competence, and how they should behave in an interculturally competent manner. 

Finally, according to Kim (1986), intercultural communication is an interdisciplinary field of 
study which incorporates research from disciplines such as: social psychology, sociology, 
cultural anthropology, sociolinguistics, and, of course, communication. The study of 
intercultural communication can awaken people’s cultural sensitivity, the reflection and 
unlearning of ethnocentrism and help the cultivation of an open attitude and the general 
development of a healthy personality. There is no doubt that intercultural communication 
studies should focus both on the study of cultures, as well as on communication studies. To 
use Chinese logic, this involves communication to let people learn about other cultures and by 
learning about other cultures to let people improve their communication (Zhao and 
Edmondson, 2005). 

 

Data Collection 

In order to collect substantial data, the study was conducted in the following two steps using 
qualitative and quantitative research: 

1. Questionnaires were given personally to the participants. They were asked to 
expand on the items to ascertain their opinions about intercultural communication 
at this university. To complete the questionnaire required about 10-15 minutes. A 
questionnaire was sent to participants individually and they were asked to return 
within 7 days. An addressed envelop was provided for return of the questionnaire.  

2. After the questionnaires were completed, interviews were conducted with 
participants on the basis of purposive sampling and opportunity sampling. 
Participants from different academic and administrative functions at this university 
were invited to participate in informal interviews for 30 minutes, to answer 
questions on intercultural communication and how it affects their interaction with 
international students. The interviews were audio-recorded for later transcription.  

 

Data Analysis and Results 

The questionnaires were completed by 90 respondents, and an additional 10 respondents 
were interviewed. The respondents were students and staff members. The results obtained 
from the questionnaire and interview data, both quantitative and qualitative are presented as 
findings in this section. 
 

Questionnaires 
Data gathering involved the distribution of 90 questionnaires. Demographic information was 
obtained from the questionnaire which was completed by the following respondents: 70 
students and 20 staff members. The demographic data provided background information 
about the participants, relevant to the reader’s understanding of who the participants were. 
Quantitative data from the questionnaire is presented in the form of descriptive statistics, such 
as: means, percentage, and standard deviations. The items in the questionnaire provide an 
opportunity to gather information on the various participants’ perceptions of intercultural 
communication. The data are presented in two sections, as follows: 

             Section 1: Participants’ Demographic Background 

Section 2: Views and Attitudes towards Intercultural Communication 

Section 1: Participants’ Demographic Backgrounds 

1. Student Background Information 

Data were collected from 70 students. Demographic data are found in Table 1 (Appendix), 
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and data on students’ attitudes to intercultural communication in Table 3. 

The sample was almost evenly divided between male (51.40%) and female (48.60%). The 
majority of all respondents were aged between 20-30 years (51.40%), and the next largest 
group was between 31-40 years (37.10%). The native language background data indicated 
that most of the students are from a non-English speaking background (65.20%). Of the 
group surveyed, the majority (73.10%) are international students, most of whom are doing 
undergraduate study (64.20%). More than half of the students have studied for less than 2 
years (45.70%) and the second largest group of students have studied for 2-5 years 
(42.90%). The educational specialisation of these students is mainly Sciences and 
Technology (32.90%), and the second major area of study is “others”, such as commerce and 
architecture (24.30% respectively). These data are shown in Table 3. 

2. Staff Background Information  

Demographic data were collected via the questionnaire from 20 staff members at this 
university. The majority are female (65%) in the range between 31 to 40 years (40%). Of the 
group surveyed, the majority (65%) are academic staff members and 15% are administrators. 
The majority of the staff (68.40%) had worked at this university for less than five years. More 
than half of them (60%) often communicate with international students. Generally the staff 
members were well-qualified, as the majority (85%) were educated to Master’s degree level 
or above. These data are shown in Table 2 (Appendix). 

Section 2: Views and Attitudes towards Intercultural Communication 

Responses to the following items were analysed to determine the means for each item: 
 

Table 3: Data from the Questionnaire 
3.1 Theme 1. Meaning of Intercultural Communication 

 
Means 

Items 
Student Staff All 

8. Intercultural communication is about communication between people from 
different cultures. 1.64 1.50 1.61 

9. Intercultural communication happens only when we travel overseas. 4.07 4.70 4.21 

10. When in another country, I try to learn as much about the culture of this 
country as possible. 1.76 1.70 1.75 

11. Intercultural communication is not important in education, especially for 
dealing with international students. 4.44 4.80 4.52 

12. Intercultural communication enriches our understanding of other cultures. 1.50 1.30 1.45 

 
The data shown in Table 4.3.1 indicate that both staff members and students fully agree with 
the statement that intercultural communication means to communicate with people from 
different cultural backgrounds (mean 1.61) (Item 8). Both groups strongly disagree on Items 9 
& 11 (means 4.21 and 4.52 respectively) and they are willing to learn from other cultures 
(mean 1.75) (Item 10). In addition, they consider that intercultural communication is an 
appropriate way to develop an understanding of other cultures. This view is shared by all 
respondents, as indicated in the table (mean 1.45) (Item 12). 
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3.2 Theme 2. Perception of Intercultural Communication Competence   
 

Means 
Items 

Student Staff All 

14. I feel uncomfortable communicating with people from different cultures. 3.62 4.40 3.80 

16. Establishing a good relationship with people from other cultures is difficult 
for me. 3.58 4.25 3.73 

17. Intercultural communication involves different communication and 
interaction styles when communicating with people from different cultures. 1.97 1.84 1.94 

34. I feel at ease communicating with people from different cultures. 2.37 1.85 2.25 

 
The data shown in Table 4.3.2 indicate that both staff members and students disagree on 
Items 14 &16 (means 3.80 and 3.73 respectively) and agree on Items 17& 34 (means 1.94 
and 2.25 respectively). Nowadays, intercultural communication competence has become an 
important attribute for success people should possess. 
 
 

3.3 Theme 3. Main Strategies of Effective Communication 
 

Means 
Items 

Student Staff All 

19. Intercultural communication involves acknowledging differences in values 
and beliefs among cultures. 1.70 1.55 1.67 

26. Intercultural communication involves being skilled in giving feedback. 2.37 2.73 2.44 

29. Intercultural communication involves having some knowledge of other 
cultures. 1.97 1.88 1.95 

30. International students do well if staff values their cultural backgrounds. 2.20 2.05 2.16 

 
The data shown in Table 4.3.3 indicate that both staff members and students generally agree 
on Items 19, 29 & 30 (means 1.67, 1.95 and 2.16 respectively). All respondents believe that it 
is of great importance to value and respect other cultures. In addition, the most interesting 
findings from the data emerged from the responses concerning whether or not intercultural 
communication involves being skilled in giving feedback (Item 26). There were slight 
differences of opinion reflected in the means. Staff disagreed about the importance of 
feedback, while students agreed that feedback was significant (means 2.37 and 2.73 
respectively). 
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3.4 Theme 4. Basis of Successful Intercultural Communication 
 

Means 
Items 

Student Staff All 

18. Successful intercultural interactions must be based on understanding of 
equity. 1.94 2.05 1.97 

21. Intercultural communication depends on understanding another 
language. 3.20 3.85 3.34 

24. Successful intercultural interactions must be based on using the same 
language. 3.31 3.90 3.44 

27. Successful intercultural interactions must be based on appropriate non-
verbal communication. 2.89 2.68 2.85 

 
The data shown in Table 4.3.4 indicate that both staff members and students agree on Item 
18 (mean 1.97). However, both of them disagree on Item 21 (mean 3.34). It can be seen that 
sharing a common language is important in intercultural communication but not absolute. 
However, clearly, the respondents indicated that successful intercultural communication is not 
just based on using the same language. In terms of means attained, each group of 
respondents expressed disagreement with the statement that “Successful intercultural 
interactions must be based on using the same language”, reflected in the closeness of the 
means, i.e., means 3.31 – 3.90 (Item 24). Moreover, staff members do not think appropriate 
non-verbal communication is related to successful intercultural communication, while students 
were not certain about this proposition (means 2.89 versus 2.68) (Item 27). 
 
 

3.5 Theme 5. Elements influence Intercultural Communication 
 

Means 
Items 

Student Staff All 

25. To establish good rapport with people from other cultures is not important 
in intercultural communication. 3.80 4.36 3.92 

32. Reliance on electronic communication will influence intercultural 
communication. 2.54 2.55 2.54 

 
The data shown in Table 4.3.5 indicate that both staff members and students commonly 
accept that a good relationship is of great importance in intercultural communication; 
therefore they disagree with Item 25 (means 3.80 and 4.36 respectively). In addition, 
regarding the impact of electronic communication (item 32), the tendency seems to be neutral 
in terms of gender (means 2.55 and 2.42 respectively). 

In order to obtain additional comments, there is an open-ended question at the end of the 
questionnaire. However, it is complex to analyse because they are all narrative responses. 
Unfortunately, there is insufficient feedback, as only a few respondents gave their answers. 
Thus, only a few interesting comments from respondents were explored here: 

“I would like to discuss with people who have different points of view or who have 
different cultural backgrounds which is fascinating. 

Adequate patience and respect is important to the person who is in a foreign country 
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to feel comfortable. 

A successful intercultural communication should include the ability for forgiveness.” 
 

Interview 
• What does intercultural communication mean to staff members or students at 

this university?  

In regard to the definition of intercultural communication, there is a common agreement 
among all the participants on this point. Basically intercultural communication, to them, means 
the ability to communicate with people from different cultures, forming friendships, developing 
and understanding each other, as well as exchanging viewpoints and appreciating the 
differences.  

In addition, three participants commented as follows: 

“I guess it means, for me developing new communication skills to be able to 
communicate more effectively with people from other cultures and it may mean a new 
skill or just may mean a refocus on a skill I already have, more emphasis on it or less 
emphasis on it” (Participant 7). 

“IC (Intercultural communication) is  about communicating verbally, or using your 
body gestures because people are all from different ethnic backgrounds or cultural 
backgrounds, of different religions, of different race, different belief system” 
(Participant 8). 

“I travel a lot so I love intercultural communication, and it’s interesting, it broadens 
your experiences” (Participant 9). 

It is interesting that one participant proposed a very different definition of intercultural 
communication,  

“I suppose the negative definition to me would be more powerful, you know it means 
not to be bounded by your own culture by being Chinese by being English, you can 
actually sort of synthesize, you can understand a different cultural  point of view and 
relate that to your own experience, and use that as a basis for understanding. I think 
it’s easy to understand in terms of what it isn’t” (Participant 10). 

One of the participants demonstrated the definition of intercultural communication from the 
perspective of a staff member as follows: 

“As a staff member, it means that I have to understand not just the way people talk, 
but the way in different cultures people will use non-verbal and paralanguage, and 
also understand culture, the culture of the person that I am teaching, so to have some 
understanding of that because that has a big impact on the way they 
learn”(Participant 10). 

From the above statements, it can be seen that people from different backgrounds, however, 
put different interpretations on the same thing.  

• The needs of intercultural communication 

Each participant seemed to agree that some basic needs should be met, for example: 
language skills, active listening, patience, good humour and understanding. Not surprisingly, 
each of these elements plays an important role in intercultural communication. Yet among 
them, language ability and study skills are most significant for international students to 
survive. Snow (2002) argued that “Anyone who has ever tried to learn a foreign language 
knows how uncomfortable and self-conscious people can be when trying to communicate in a 
new and unfamiliar language, and these feelings add stress to cross-cultural encounters”. 
Now it is commonly recognized that many students find reading and writing in English 
especially difficult, because they have to do every assignment in English. It can be seen that 
the language barrier may be an important factor, which hinders foreign students’ daily life. As 
Guntermann (1993, p.138) stated, “Even a short period of time spent abroad has a marked 
impact on a student’s language competence”. This opinion is illustrated by the following 
notable comments: 
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“A lot of people can speak English very well, but reading and writing are different” 
(Participant 2).  

“I think the language skills, big need, learning how to write an essay, essay skill, very 
big issue, how to analyse and discuss in an essay” (Participant 3). 

“And I think once people who pass the language test and come into a course that is 
enough. But I don’t think it is. I think also their language writing skills particularly, for 
many people and possibly for international students as well, not well-developed, 
although many international students have much better understanding of grammar 
and structure of language, native speakers do” (Participant 6). 

“I think the needs to do with the verbal understanding of differences of language” 
(Participant 10). 

In addition, while communicating with people from different cultures, educators should respect 
other cultures, possess the motivation to communicate with people regardless of their cultures 
and build up confidence and social understanding. Otherwise, as one participant commented: 

“If it is a lack of understanding, then a lot of frustration can occur. Misunderstanding 
each other’s emotions comes out and can be a blockage to communication” 
(Participant 4). 

Furthermore, to be willing to communicate with people from different cultures is foremost.  

“A willingness by people to try and get on with each other and  communicate because 
without some motivation, perhaps sometimes it is difficult for people to bother to 
communicate, motivation probably, acceptance of difference. A…,  willingness to try 
to get across your meaning, so sometimes you might have to do more than once, 
being persistent, and try to make sure that the person does really understand, 
checking full understanding, maybe it is important, too” (Participant 6).  

Apart from all the features mentioned above, non-verbal features and some useful techniques 
are of great importance as well. As Stier (2004) stated, there is no doubt that the linguistic 
(verbal and non-verbal) aspects of communication are of utmost significance in 
communicating effectively. Choi (1997) also asserted, “Teaching with more visual materials 
would also be helpful”. That is to say, providing written support material to supplement 
lectures (Robertson, Line, Jones & Thomas, 2000). Representative responses to this were:  

“I think just be more aware of how I come across and aware of non-verbal sort of 
thing, non-verbal features of the other person behaviour at the time that I am 
communicating and sometimes the fact that somebody may say nothing does not 
mean that they have nothing to say” (Participant 6). 

“I think using a lot of learning techniques; you might have verbal communication, 
using sort of visual information, an overhead, also give students a piece of paper, a 
handout, so they can hear it, they can see it,  and they can also read it. So you are  
reinforcing the learning skills, all sorts of good things in people’s terms, one of the 
good things you use is pictures, some articles are really complicated to understand, 
you might have diagrams or images, a chart, break the information down to simple 
terms” (Participant 8). 

All participants expressed the view that these needs were not adequately dealt with, because 
the broad community is still not diverse, let alone multicultural. Just as Participant 1 said,  

“It is getting better now, but very slowly” (Participant 1).  

“I think that is very scattered, I think people really when they come from another 
culture, what I see on the mainstream of courses, I just expect it to fit in. And nobody 
really thinks of the way they learn differently” (Participant 10). 

Participant 5 and 6 explained this point further,  

“People don’t have enough background knowledge about other educational systems 
in other countries. So they just assume that everybody is coming from the same 
learning tradition and also because I think they assume that people have a good 
enough level of English when they come here, which often they don’t 



Proceedings of the International Conference on Critical Discourse Analysis: Theory into Research,  
November 2005 

  Page 808 

have”(Participant 5). 

“Perhaps because of lack of understanding by some people, they think what they 
have to offer should just be one thought and they shouldn’t have to bother with people 
who are different maybe, so maybe …maybe people don’t understand enough about 
the differences, don’t want to check and see whether or not people 
understand”(Participant 6).   

In addition, the presence of international students, even in large numbers, is insufficient to 
promote intercultural interactions, and to result in international understanding.  

• In a class—for example lectures, tutorials or seminars, in order to 
accommodate international students’ needs 

It is commonly believed that the teachers should be careful and sensitive to the students’ 
needs. Obviously, “language accommodation seems to be one of the major requirements of 
students’ understanding” (Choi, 1997). First and foremost, teachers should speak more 
slowly, but not too much, in other words, teachers need to be aware of the pace of their 
talking, to ensure everyone understands what is being said.  For example, the use of 
acronyms is an area where foreign students will have problems understanding what is being 
talked about. As Participant 9 said, 

“I did present differently, so I try to make things simple, but also to give information in 
different ways, not just speaking, but try to write it and I act it as well”. 

Additionally, articulation, positive attitudes and non-threatening behaviour have become wide 
concerns. Furthermore, group work plays a vital role in class: lecturers should mix 
international and Australian students together (Robertson et al., 2000), so that they can 
benefit from each others’ different perspectives on learning and share their knowledge. By 
using divergent cultural perspectives, the class serves as a ‘pedagogical melting pot’, where 
students are exposed to varying views, opinions and ideologies, then the concept of 
integrated classes can be embraced (Stier, 2003). As one participant described, 

“I think the classes have to be informal and interactive because then they feel more 
confident in being able to talk, then they can ask other students if they feel more 
comfortable, and other students will ask them, and I will ask them, do they 
understand, what’s happening, do they want to know anything more” (Participant 10). 

However, other responses provided interesting insights. According to the comments given by 
Participants 8 and 9, there is almost no difference while conducting a lecture or tutorial to 
accommodate international students’ needs. 

“No. I tend to use the same style to all my students. If they have a problem of 
language, English is not their first language; I tend to give them my teaching notes, or 
give them a copy or notes of power points, then I spend extra time on them. I think as 
teachers and lecturers we need to be aware we have students in class who need 
additional help. We need to know what’s available for them out of school, English 
language centre, student association. And maybe a little bit of extra time for their 
assignments” (Participant 8). 

“To accommodate them, I didn’t actually, I speak quite normally. They were very good 
students and the biggest difference is motivation” (Participant 9). 

All these opinions make sense; views on the issue in question vary from person to person. 
And consequently it is hard to choose the best of them. 

• The problems which international students experience in learning at this 
university 

All of the participants claimed that the international students encounter many issues. As Stier 
(2003) stated, since international students are away from home, they will undoubtedly 
struggle with particular problems. Specifically, there are many problems, ranging from 
personal living issues right through to language, learning and personal concerns: for example, 
homesickness, loneliness, living problems, racism, financial problems and climate. Three of 
the participants described international students’ situations in detail,  

“They are away from home so it’s quite culturally different most of the time. So I mean 
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if our native speakers are away from their own home they still have difficulty, because 
of the different place. They find information is more difficult to know how to access the 
services and the limitations of those services because of funding. Not being able to 
get access to those services when they need them, because quite often if they have 
assignments due, they have limited time to do them. So it may take them longer to do 
the assignment because they have to think about it and translate it into a language 
which is not their first language, maybe, and then have to access services to check 
and see if it is ok” (Participant 6). 

“To do with their living, place of living, their family or obviously, people bring their 
family here and that creates a lot of challenges of expenses and there are people 
who don’t bring their family here, who  have problems of like distance from family, so 
there are sort of personal issues like safety of the place to live which can be an issue. 
And there are climatic things, I think. And you don’t know how much people really 
know about the climate here or they think everywhere in Australia has a hot climate” 
(Participant 7). 

Additionally, racism is one of the problems. It is not uncommon for international students to 
perceive prejudice and discrimination (Scott, 1998, cited in Ward, 2001). As remarked by two 
participants:  

“There are millions of problems, ranging from the isolation, the loneliness, the need to 
deeply communicate with others, financial problems, sort of legal problems, like with 
housing. In some counties you may rent a house- no contract no legal document, 
while in Australia, we have a legal contract you have to sign, you have to pay the 
bond, and so you’ve got the problem of not only understanding English, but 
understanding legal English when you sign the contract. You’ve got problems of 
racism, they are all Asian students, they know nothing about computers, and it is a 
sort of stereotype, so I think you need to be aware that this kind of occurs. It is just 
ignorance, we are different colours, we all look different, but we are all humans, we all 
understand things happen, need love, food and warmth” (Participant 8). 

“So probably this is the other difficulty, the racism. Tasmania is not a multicultural 
place and there are huge biases in the community” (Participant 9).  

Apart from personal matters, international students also have some other problems. As 
mentioned earlier, language is one of the basic needs of intercultural communication, and 
sometimes it can be a major barrier. 

“Some students have a much bigger battle with language than others who come with 
pretty amazing English skills, I think. Sometimes I am quite aware that you know, 
being included in a local community can be a problem. And I just think like for very 
good reasons, international students would often share a place with other 
international students, and that’s good in some ways because they can give sort of 
support and familiarity but on the other hand, unless they are sort of open to others 
and confident to make an approach to others, they can  suffer a very lonely 
experience. It can also affect the language skills, but I can see positives in whatever 
way people choose to live and then I think also, like again with the attitudes towards 
the learning, preferred learning styles” (Participant 7). 

It is undeniable that culture shock is a big issue for international students. According to Brown 
(2000, p.183), “Culture shock refers to phenomena ranging from mild irritability to deep 
psychological panic and crisis”. The most influential factor is that foreign students are 
experiencing cultural shock or cultural fatigue, which is a common phenomenon when a 
person moves from a familiar environment to an unfamiliar one. That is because “if we use 
our own culture as the standard by which to judge other cultures, there is a strong assumption 
that our own culture is superior, and a strong negative bias in the way we view other cultures” 
(Snow, 2002). As stated in Chapter Two, the tendency to judge the customs of other societies 
by the standards of one’s own is called ethnocentrism. It is a large obstacle in intercultural 
communication. 

Bennett and Stewart (1991) also argued that learners at this stage are in the defence stage, 
where they tend to polarise the discussion of cultural difference, framing one set of practices 
as ‘good’ and another as ‘bad’, and therefore are unable to undertake non-evaluative cultural 
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comparisons. Everything is different, for example: the language, not knowing how to use 
banking machines. As Andriessen (2002) mentioned, “This period of cultural adjustment 
involves everything from getting used to the food and language, to learning how to use the 
telephone”. Participant 6 described this situation specifically and vividly,  

“Unfamiliarity with where to shop, where to eat, where to post a letter, how much and 
how often the buses are– and where they go to” (Participant 6).  

Another significant aspect is the different teaching styles and learning environment (for 
example, the expectation to be an active, independent and autonomous learner), from those 
encountered in home country. Personally, I found that teaching styles and the learning 
expectations at universities in China are different from those at Australian universities: for 
example, making an appointment with your supervisor and always negotiating about your 
study. This is a remarkable difference, because such personal attention is not possible in 
Chinese universities, due to the large class sizes. Some students possibly started to feel a 
reversal of negative feelings about Australian culture at this point. As Bennett and Stewart 
(1991) stated, a possibility in the defence stage occurs for a reversal of this perception, with 
an exalted view of the other culture that one wishes to assimilate into and a denigration of 
one’s own culture. 

As stated previously, the way foreign teachers conduct their lessons may be different, 
compared with that of teachers at home, which increases foreign student’s anxiety. 
Participating in classroom discussions and asking questions of staff often produce difficulties. 
Participant 3 talked about her observations that Chinese students can talk a bit more, but 
Japanese students do not consider saying something in front of the class. It is very hard to get 
the Japanese students talking. Differences in the style and traditions of learning between 
Western and Asian countries frequently cause difficulty. Many overseas students find it difficult 
to adapt to Western notions of independent thinking and learning, i.e. the argumentative style 
of Western academic work. Moreover, students from some countries may also have difficulty 
because they lack experience in using well-equipped libraries and laboratories and because 
they are too scared to ask.  

“I think not all international students are going to ask, especially those a bit younger, 
they won’t ask because they had a bit of cultural shock and they are away from 
home- probably their first time, there would be other things” (Participant 9). 

“They have to be confident enough to be able to disclose that they don’t understand, 
and that I think it is the biggest thing because you know in  some different cultures 
people don’t like to say, “ I don’t understand something”, no, they don’t” (Participant 
10). 

It is interesting that the participants reached an absolute consensus on the views of strengths 
and weaknesses in dealing with international students. To their minds, there are several 
advantages. The first one is that in a small university and due to the small class sizes, the 
students have access to adequate international services. They are recognized as individuals 
rather than just one of many. In other words, learning is much more personalized in a small 
university, and it is very easy for people to form networks, which is a real advantage. 
Secondly, international students seem to be well-provided for, such as by good access to 
broadband PCs, library and other facilities. However, in some ways the small number of 
students can be a weakness as well. It is hard to provide a comprehensive range of services. 
As Participants 1 and 4 both pointed out, 

 “Some people lack culture awareness and cultural understanding; as a result   we 
don’t have much support from each other” (Participant 1& 4). 

In addition, it is widely agreed that having international students at the university is beneficial 
to the local community and classroom teaching.  

“There are a lot of international students around, the more students there are, the 
more people are aware of difference, and they have to do something different from 
what they would normally do. I think that is the big strength” (Participant 8). 

“It is good we have Open Days and things like that, because I think most people 
these days are a bit more open towards multicultural stuff” (Participant 9). 
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“Our international students are very serious, usually because they pay so much 
money, they want standards to be high, and they make you really focus and think 
about what you do as a lecturer, they bring a richness and diversity to the classroom. 
And they encourage thinking across the world I suppose” (Participant 10). 

Therefore, ignorance about dealing with international students can exist. This may lead to 
negative interaction. Vogel (2001) stated, “The university is, after all, more than a teaching 
and research institution. It is a community and, as such, also a cultural entity. Language 
centres should engage in numerous activities that substantially enrich the cultural life of the 
institution”. It cannot be denied that, there are still some weaknesses which exist, as some of 
the participants mentioned, 

“I think if you talk about our university as a community, maybe the strength is most 
people are very accepting here, I think. But I am not sure about outside the university; 
within the university maybe there is a fairly high acceptance by students of 
international students” (Participant 6). 

“I think one of the biggest weaknesses would be that they are full fee  paying; 
therefore we should actually provide quality services, like the English Language 
Centre should be a free service, for you already pay your tuition fee for your course, it 
should just be a year of meeting learning needs” (Participant 8). 

“The weakness would be, it doesn’t seem to be a real policy or plan for helping 
international students, depending on the individual., In reverse it’s another strength, 
the fact if there is a policy you have to follow, while individual doesn’t have to follow 
the policy but they can get involved by helping them individual, it all depends on the 
staff members” (Participant 10).  

Lastly, a major problem arises due to differences in cultural expectations. That is the 
relationship between foreign supervisors and international students. How does the 
relationship work? In other words, how should the relationship operate appropriately? 
Australians are very much independent, finding ways by themselves; whereas international 
students’ background is different, they have different expectations of supervisors. It is 
important and necessary that proper action be taken to improve this relationship, such as, to 
identify whether they have the ability to do research and treat them differently. If students 
have inadequate academic or language skills, supervisors should help them early in the 
process. For example, they can go to workshops to improve their skills, before they conduct 
their research study. 
 

Conclusion 
The discussion of this paper is based on a questionnaire survey and subsequent interview 
research on staff members and students in this case study. The focus of this study should be 
on helping students and staff deal with different situations and learn how to recognize and 
cope with misunderstandings. Seelye (1993) addresses this issue by saying that, “The basic 
aim of an intercultural communication class is to have the students learn to communicate with 
people who do not share their hue of cultural conditioning”. He states the important thing to 
note is that intercultural communication involves many characteristics not often present in 
classes. 

As Bennett argued, at the acceptance stage learners develop an understanding of their own 
cultural context and so can accept the existence of different cultural contexts. Thus, they can 
consciously adopt the perspectives of other cultural groups and modify their behaviours when 
communicating with people from different cultures (cited in Liddicoat et al. 2003). 

This study aims to identify and explore some differences of intercultural communication 
awareness in a tertiary education context.  The knowledge gained from undertaking this study, 
in combination with prior understanding from the literature, offers new insights for students 
into personal development, intercultural identity, and professional effectiveness in this 
important area. 

The results of this study provide researchers with a broader understanding of intercultural 
communication in tertiary education settings. It is also noticeable that the study of intercultural 
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communication can awaken people’s cultural sensitivity, reflect on ethnocentrism and help the 
cultivation of an open attitude and the general development of a healthy personality. In the 
process of the study of intercultural communication, one can understand one’s own culture 
better from new perspectives, as well as learn about and assimilate the outstanding cultural 
achievements of other cultures. In sum, an all-round approach to studying intercultural 
communication should be developed and it is also hoped that the increasing presence of 
international students on campuses will provide opportunities for the enhancement and 
development of intercultural communication.  

The study may enhance cultural awareness amongst students and staff, and an increased 
sense of effective communication. As indicated in Chapter One, the aim of this study is to help 
people develop cultural awareness, and improve their intercultural communication 
competence. It is impossible to expound all the details of culture and communication, as they 
cover almost every aspect of a person’s life. But armed with this awareness, people can 
design their own strategies for dealing with many of the problems arising in intercultural 
communication situations.  
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Taking in a Senior Secondary School in Northern 

Tasmania 
Derris Wood 

Education Department of Tasmania 

Abstract 
This research examines, by means of a questionnaire survey, the risk taking 
perceptions and participation rates of Senior Secondary female students, aged from 
sixteen to nineteen years (16-19), in a Northern Tasmanian Senior Secondary School. 
The questionnaire focusses on the influences upon the females’ personal goals and 
positive and negative risk taking activities within the context of social capital, 
psychological, social, educational, risk taking and health background theory and in the 
three domains of family, school and community. Comparisons are drawn between the 
town and country female participants in the survey. The adolescents’ revelations about 
their personal qualities, sense of self, personal and parental control and future 
aspirations are compared and contrasted with their risk taking activities. The NUDIST 
(Numerical, Unstructured, Data, Indexing, Searching and Theorising) software 
programme is used for the analysis of the qualitative data, and the SPSS (Statistical 
Programme for Social Sciences) software is used for the statistical analyses. The 
female participants demonstrate participation rates at varying levels within the 
selection of fourteen (14) risk taking activities chosen for this study. Both groups of 
females demonstrate high levels of aspirations in the fields of educational 
endeavours,professions, training and work opportunities. On a personal level, the 
positive level of influence and authority of mothers and a negative response to the 
influence of fathers is noted by both groups. Religious affiliation and church 
attendance prove to have a diminished influence compared to former studies, whilst 
community involvement revolves around sport and musical activities. A very high 
proportion of both groups of females report happy childhoods, resilience to trauma and 
have a very positive sense of self and personal identity. The students distinguish both 
positive and negative risk taking activities with the negative focussing on alcohol 
related risk taking, sexual activity and marijuana use. Perceptions of risk danger and 
actual participation rates in risky behaviours show distinct variances in both groups of 
females, therefore strategies for negative risk prevention and modification are 
outlined. Positive outcomes of the research highlight three categories of influence 
which curb risk taking amongst adolescent females. These emphasise the sense of 
self, the impact of the family, and the effect of religious beliefs. 
 

Introduction 
The focus for this study evolved during a search for a study which would be useful for 
educators and counsellors working with adolescents. Following discussions with 
researchers who had published their findings into adolescent risk taking in Southern 
Tasmanian Secondary Schools, the need for a Northern Tasmanian study, focusing 
solely on young females in a Senior College environment, was identified as being 
more appropriate for a researcher. (Abbott-Chapman & Denholm, 2001). The aims of 
such a study would be to provide the means for obtaining comparative information 
about this subject between the two disparate regions, gaining value for a select group 
of disciplinary views including psychology, sociology, education, counselling and 
health. 
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Background to the Study 
This project also had its origins in my former study of women, Women and Educational 
Leadership Early Life Experiences of Tasmanian Women Principals (Wood, 1998), 
where leadership and the role of women principals and teachers were investigated 
and where the self of self and identity was a significant finding. In contrast this multi 
disciplinary study turns its emphasis to the risk taking behaviour of young adolescent 
women. 

Questions, researchers suggest, could be posed as to whether the unique stage of 
adolescence actually exists. However, Palladino, (1996) suggests that there is 
overwhelming evidence that teenagers do exist (Jaffe,1998, 3). In the light of this 
contention, this research justifies its intentions by providing knowledge for educators, 
teachers, coaches, social workers, justice personnel and any other co-workers with 
adolescents.  

Theoretical and Conceptual Issues  
Psychological researchers maintain that the central feature of female development 
included the tendency to seek out and maintain relationships with others (Bukatko & 
Dachler, 2004). Females are therefore not on a pathway to becoming independent, 
autonomous and self reliant, as with males, but on a journey to making connections 
with others. This is not to be viewed as “dependency” but as a source of discovering 
gratification and self –fulfilment (Miller 1991; Surrey 1991). It has also been 
established that boys receive more   attention than girls from societal, parental and 
school perspectives. (Diamant & McNulty, 1995,429). 

Sociologists focus primarily on the social, economic and political contexts in which 
young people grow up and live. However, other studies of society are more concerned 
with the attitudes, expectations and views about young people, held by very powerful 
and influential adult groups. These views concern the sociologists who in turn examine 
adult attitudes to youth, their expectations of them and their place in society (Earle & 
Fopp, 1999, 404). 

The literature on family influences on adolescents emphasises the potential climate 
within the dynamics of family life for adolescents to progress to identity achievement 
and an increase of “self” (Papini, Selby &Clark, 1998; Minchin, 1998). The emotional 
distance which is experienced by parents with adolescents is not a rejection of family 
connectedness, but an essential prerequisite for adolescent achievement and the 
experience of “self” (Heaven, 2001, 37). 

The peer group has both positive and negative effects on adolescents. The positive 
attributes of peer relationships improve their social and emotional identity, their 
independence, ability to relate to others, their levels of satisfaction and again the 
sense of identity (Hartup  & Stevens,  1991; Heaven, 2001). Girls respond to the 
benefits of close peer and friendship relationships and are known for their 
preparedness to self disclosure and for being more mutually intimate and 
understanding (Heaven, 2001, 79). 

Education professionals can view adolescents and their behaviours and needs as 
being more problematic, but adolescence can be a time of normal functioning. 
Because children of all ages now have legal rights, teachers and other professionals 
working with them have to be more aware of the views and wishes of their students, 
so subsequently there needs to be sophisticated models of counselling practices 
established in education facilities. Counsellors should be aware that friends are often 
consulted before they are approached, in situations where a degree of 
appropriateness is an issue (Branwhite, 2000, 18). Teachers should be aware that 
they are not social workers, yet they are very significant in the lives of their students. 
Their influence, Galbo (1994) contends is, surprisingly, associated with teachers’ 
social characteristics as opposed to their cognitive and life skills (Branwhite, 2000, 
15). 
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Risk Taking 
The literature is definite about risk taking in adolescence being, not only normal, but 
an essential part of learning and personal development. Caution is added in that while 
risk-taking is exploratory, some adolescents will be motivated by poor self esteem and 
lack of confidence. Impulsive behaviours and recklessness are strategies used by 
some adolescents to gain the appeal of their peers. Social rejection, or not being 
“cool” is the suggested cause. The main problem is their seeming inability to evaluate 
the potential risks and consequences of everyday behaviour as 60% of adolescent 
deaths are caused by accidents-many of them being the result of risk taking (Corben, 
2001, 1). This applies to the cases of alcohol and drug use and driving where 
adolescents do not perceive them to be as dangerous as do adults. Sensation- 
seeking individuals differ in their need for stimulation which underlies much risk taking 
behaviours. The peer group can provoke risk taking activities by providing models of 
risky behaviour and by competing for group dominance.  

Parents and their parenting style, their lack of supervision, failure to set limits, 
modelling risk behaviours themselves and even parental encouragement can 
influence risk taking. The relative dominance of peers over parents also increases 
these behaviours. There are also genetic factors and neuroendocrine processes and 
the timing of puberty which have to be considered in this debate. Risk taking can also 
be a coping mechanism for dealing with anxiety, frustration, inadequacy and failure 
(Booth, 2005, 6). It is important to remember that not all risk taking is bad…risks pose 
very real dangers … and tremendous benefits (Higbee, 1997,1). Antisocial acts 
depend on the interaction between the individual and the environment). Personality 
traits such as sociability or impulsiveness and temperament are also factors in this 
behaviour A change in the management of health - related, risk taking is advocated by 
Cook (2005), whereby information is provided to students about the numbers who are 
not involved in these activities (Cook, 2005,1). 

 

Risk and Health Issues 
It has been recorded that many teenagers experiment with alcohol and illegal drugs 
and a proportion of them are regular users. Cannabis has been considered as 
harmless, but now there is good evidence that it can make mental health problems 
worse in adolescence and can double the risk of developing schizophrenia. Alcohol, 
despite publicity to the contrary, is the most common drug. Early sexual activity 
creates a greater risk of early pregnancy and health problems. Sexually transmitted 
diseases are common as is HIV infection and AIDS are becoming more common 
(Timms, 2004, 3).  Multiple partners and risky, unprotected intercourse are often signs 
of underlying emotional problems, or they could indicate a risk taking lifestyle.  

 

Social Capital 
Adolescents, as with all other groups, operate within a social context and as such, 
there need to be an examination of the broader social influences on this group. 
Putman explains that “social capital is an important resource for individuals and it can 
greatly affect their ability to act and to perceive a quality of life” (Putman, 2000, 319). 
Parents and children develop social networks where one party is subordinate to the 
other and where one participant is more powerful than the other. Schools and students 
also fall into this type of networking social system which develops closure to 
strengthen the role of the more dominant participants- the parents and the school 
itself.  
The dynamics of the family provide varying views of the characteristics of social 
capital. In one sense social capital can be seen as existing within “a collectively with 
people acting selflessly” (Coleman, 1990, 310). This type of social capital assists “ the 
development of nascent social movement, from a small group of dedicated, inward 
looking people who work on a common task”, this task being the raising of the children 
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(Coleman, 1990, 310). Strong and effective sanctions and norms for behaviour can be 
imposed by parents which can assist in keeping the young adolescents from the 
desire to use adolescence as a time of experimentation and fun times which could 
include risk taking.. From a negative viewpoint, the social capital inherent in the family 
can be restrictive, coming from the efforts of the “inward looking” group which 
influences the children.  “Married couples are homebodies”, he observed and contact 
by family members with external groups and involvement in them is limited (Putman, 
2000, 278). 

Methodology 
The Abbott-Chapman/Denholm (2000) study examined this phenomenon using a 
range of twenty - six (26) risk taking activities and their findings provided a useful 
model for further exploration by this researcher.  This study had only been conducted 
in a capital city context (Hobart) in southern Tasmania and therefore the need to 
extend this type of study to other regional areas for comparative findings was 
identified and became the catalyst for this particular investigation which focused on 
four main areas - alcohol use, sexual activity, substance abuse and the influence of 
one aspect of the media, X-Rated videos – and a total of fourteen (14) activities. 

 

Key Research Objectives 
The former research of the writer and the literature review provided the bases for the 
following key objectives. 

1. The objective is to examine the concept of “self” in adolescent girls? 

2. The objective is to determine the amount of personal control evident in 
adolescent girls’ lives in their younger years?   

3. The objective is to examine the need to “sensation seek” in adolescent years.   

4. The objective is to determine how influential were the expectations which 
were placed on adolescent girls by themselves, the family, the school and the 
community in their early lives?     

5. The objective is to examine the attitudes prevalent amongst adolescent girls 
regarding the law and legal restrictions?     

6. The objective is to gauge how informed adolescent girls are regarding their 
perception of risk taking activities? 

7. The objective is to examine the ways adolescent girls’ aspirations for   their 
futures impinge on their risk taking activities? 

8. The objective is to determine the resilience of adolescent girls to adversity in 
their lives                

 

Sample  
The senior secondary college, chosen as the setting for this survey, had a very 
suitable enrolment of over two hundred female students in the age group needed for 
this study. Because many of these students travelled from outlying districts to attend 
this college, a postal questionnaire survey was used to gain the required information. 
Each questionnaire was anonymous with no identification of the respondent indicated 
on the survey.  As each one was received back – 91 from 211 in total (43 percent) - 
the researcher allocated a numerical identification to it and only referred to this 
number in the analyses and coding processes. The College Counsellors were aware 
that the survey was to be conducted and were cognisant with the personal nature of 
the questions, in the event that counselling may be sought by respondents as a 
consequence of the survey.  There were opportunities in the questionnaire to include 
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both qualitative and quantitative data. 

A letter indicating the arrival of this survey was sent one week prior to the posting of 
the questionnaire, to allow for questions, explanations or refusals to participate.  From 
the respondents’ answers, a wide range of categories for analysis was compiled and 
coded for later recall and interpretation using a computer software programme named 
NUDIST 4 - Numerical Unstructured Data Indexing, Searching and Theorising -  (Index 
Free Nodes 212, Free Nodes 378)  To support this initial qualitative coding, a 
statistical approach was added by introducing SPSS-a Statistical Programme for 
Social Sciences-to recode the data for quantitative results - (221 categories).  Deakin 
(1970) explains the validity of using a statistical approach to test one’s theories gained 
by qualitative or other means. (Denzin, 1970, 45).  

    

Design of Questionnaire 
The first set of questions focussed on obtaining general background information 
regarding the females’ ages, their residential location and family details such as the 
number of parents or guardians as well as siblings.  To establish a socio-economic 
profile of the students, provisions were also made to record the educational levels of 
their parents.  The accent then turned directly to the young women’s interests and 
attitudes to religious beliefs, childhood experiences, school acceptance, enjoyment or 
rejection and the influences of parents other family members, significant others and 
peer groups.  Questions about predicting the future involved the females in disclosing 
the goals they held for their future education, career and family aspirations. The levels 
of authority and control from the three spheres of family, school and community 
became the focus for the next set of questions.  Resilience after traumatic experiences 
was another area of focus as were their opinions of the negative risk involved in the 
risk taking activities selected for the study, their frequency of engagement in them as 
well as their reasons for undertaking these negative actions. The original 
questionnaire was posted to the designated audience of 219 respondents, 8 of which 
were not applicable. 

 

Qualitative Findings from the Survey 

a) Objectives 

Objective 1 (“Self”) 

The females from both town and country indicated a multitude of positive personal 
qualities about their sense of “self” and their characteristics. .Being positive, caring 
and kind were the most prevalent traits. As well they also identified being outgoing, 
friendly, happy and having a sense of fun. On the negative side there were only few 
characteristics noted, these including being stubborn, shy, talkative, moody and a few 
with low self esteem. 

Objective 2 (Personal Control) 

The participants wrote predominantly in favour of their parents’ level of authority over 
them. There was 63 percent of the total survey group, 35 percent from the town group 
and 28 percent from the country, who offered very positive comments about their 
parents’ level of control over their lives. Many from both these groups, 65 percent, 
were consistent with comments indicating that their parents were understanding, fair 
and that the students could reason with them. Other respondents added that their 
parents trusted them and treated them like adults. Several also commented that it was 
good to have advice and a town student indicated that there was no control by parents 
of their lives.  There was also a group of respondents, 20 percent, twelve females from 
towns and six females from the country, who were very negative in their responses to 
the control their parents had over them.  

Other controls on the participants in this survey included school restrictions with 
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homework and school rules. There was 12 percent with school restrictions, 4 percent 
who indicated that work restricted the control on their lives and only 2 percent who 
indicated that their boarding arrangements in either the school hostel or in a private 
home reduced their freedom. The legal system was indicated by one student from a 
town and one from the country, as a control, while Centrelink was nominated by a 
country student.  

Objective 3 (“Sensation Seeking”) 

The responses made by the females, regarding their participation in risk taking, 
indicated that “sensation seeking” in the form of fun and excitement were  the major 
reasons for choosing these activities. Of the fifty eight students (58) 63.7% who 
replied to this aspect, thirty three (33), (51.7%) indicated that these factors were the 
only reason for their participation. Some of the qualifying statements included the facts 
that becoming drunk reduced one’s inhibitions and that seeing others participate 
created curiosity which led to the initial involvement. For a few participants who found 
particular activities lacking in fun, caused the tendency for them to try even more 
dangerous activities to create the desired levels of fun and excitement. This “sensation 
seeking” created the credibility for the activity and assisted some of the respondents 
with their decisions.  Others put curbs on certain aspects of risk taking such as 
drinking to excess, but approved of smoking sometimes. Some hated what they were 
doing, but still continued, even when they felt the activity was wrong , because they 
liked experimenting. A few females felt they knew the consequences or risk levels of 
their activities and therefore were confident with their decisions. 

Objective 4 (Expectations) 

Life long values were mentioned by both groups who expected that  education  and 
money would set them up for life. The town respondents remarked that they “would 
have achieved something” Marriage and family were important for some , but children 
was not always the aim. 

Objective 5 (Legal Restrictions) 

There was a 77 per cent response, forty one town, twenty nine country female to the 
question regarding the influence of the law and legal restrictions on the females’ risk 
taking activities. The two biggest factors affecting their compliance with the legal 
system were fear, (nine town, four country) and the possibility of extenuating 
consequences (eight town, four country) occurring as a result of their involvement in 
risk taking practices. Another sixteen (nine town, seven country) indicated that the law 
and the legal system were sometimes a consideration, depending on the context.  
Only five indicated that they did not consider the law or the legal system and knew 
immediately that they would engage in the activities. 

Objective 6 (Informed Re Risk Taking) 

It was quite alarming to discover that of the 74 percent of the students who offered 
responses to this question, only one mentioned the possibility of “death’ being a result 
of her risk taking activities. There was no other reference to any of the health 
implications that their risk taking activities may cause. Significantly, there were sixteen, 
(eleven town and five country females) who argued that their risk taking was checked 
against the fact as to whether it would hurt or affect others or themselves, while 
another seven (two town and five country females) considered the safety, danger or 
trouble inherent in  the activities. Another nine females (five town and four country) 
looked at the consequences of their actions, whilst twelve (nine town and three 
country) considered whether the activities were right or wrong. Only nine females (five 
town and four country females) gave personal reasons such as valuing oneself, not 
wanting to have regrets and not wanting to “numb consciences.” 

 

Objective 7 (Aspirations) 

In the survey on Adolescence and Risk Taking conducted on the North-West Coast of 
Tasmania in 2001, the females’ education aspirations demonstrated their very high 
motivation levels.  Eighty - one percent (74) replied positively to this aspect of the 
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study, fifty eight (58) females from towns and sixteen (16) country respondents.  Many 
of the girls concerned had multiple reasons for aspiring to higher levels of education, 
but they were mainly focused on careers and work. 

Their educational endeavours were aimed at a wide range of professions.  Only five 
(5) town females had their goals set on the more traditional careers associated with 
women –teaching and nursing 2 percent (2 each), and child studies, 1percent (1). 
Four 12.1% of the country females chose the traditional jobs of nursing, teaching, 
midwifery and child studies - all with one respondent, 

Finding work was a high priority for both groups of females.  Only 4.3% percent (2) in 
the town group explained that their higher education involvement was to obtain work 
for its monetary reward. In the country group four 12.1%) (4) had money as an aim 
while 15 percent (5) wanted to find a good job. Overall this aspect of the survey was 
very inspirational and augers well for the respondents’ futures. 

Objective 8 (Resilience) 

The problems experienced by the respondents involved parental cancer, death of 
grandparents, parents and friends, attempted suicides, broken relationships and 
divorce, remarriage of parents and personal illness and depression. There was 32 
percent of the total survey group, seventeen females from the town group and twelve 
from the country who indicated that they had coped well with the traumas in their lives. 
They had done this mainly by talking through their grief and problems with the support 
of family members and friends. Other methods had involved writing about their 
problems, putting more effort into their studies using positive thinking and religious 
teachings. Grieving and taking time were also mentioned, as was the reality of the 
trauma continuing longer than desired.   

On the negative side of facing trauma with resilience, 24 percent, seventeen 
participants from the town and  five from the country, experienced problems. These 
occurred because there was no one to trust with their difficulties or to talk to, so they 
kept to themselves, suffering depression, nervous breakdowns and suicidal attempts 
and becoming anorexic.  
 

b) Risk Taking Findings 

The females’ perception of the risk factor in each category was compared to the 
females’ actual risk taking activities with some surprising results. 
 
 

Table 1.  Risk taking rating compared to risk participation rating. 
 

Activity             Risk Rating 1-7              Risk Participation 

    Mode                Mode   
  Binge Drinking 4 3 (38) 2 (26)  4 (10) 
  Drinking Alcohol               2                   3 (45)          2 (8)                       4 (28) 
  Drink Driving 7 1 (85) 2 (2) 3 (1) 4 (1) 
  Sex –No Condom 7 1 (60) 2 (12) 3 (14) 4 (4) 
  Sex – No Pill 7 1 (63) 2 (7) 3 (14) 4 (5) 
  Sex – Strangers 7 1 (81) 2 (8) 3 (1) 4 (1) 
  Sharing Needles 7 1 (88) 2 (2)       
  Smoking Hash 7 1 (38) 2 (25) 3 (24) 4 (4) 
  Sniffing Glue 7 1 (84) 2 (5) 3 (2) 
  Cocaine Use 7 1 (89) 2 (1) 3 (1) 
  Heroin Use 7 1 (85) 2 (1)  4 (2) 
  Speeding 7 1 (72) 2 (14) 3 (6)  
  Taking Speed 7 1 (83) 2 (5)  4 (1) 



Proceedings of the International Conference on Critical Discourse Analysis: Theory into 
Research,  November 2005 

  Page 822 

  X-Rated Videos 1 1 (39) 2 (31) 3 (19) 4 (3) 
 
Whilst the risk ratings were high – at seven for eleven out of fourteen of the risk 
activities - risk participation has still occurred. These twelve incidences where the risk 
ratings are high and the risk participation is at one, means that there is no 
participation. However, there are still young females participating in dangerous risk 
activities at the three (occasionally) and four rating level (regularly) e.g. ten binge 
drinking and twenty eight drink driving on a regular basis. It was alarming to see that 
one participant had used cocaine occasionally and two were regular users of heroin. 

  

c) Cross Tabulation Results 
 

Table 2.  Parental/ Family Influences 
 
Parental Control  Frequency Binge Drinking 
Parental Control  Frequency Sex with Strangers 
Parental Control Frequency Smoking Hash 
Parental Influence Frequency Binge Drinking 
Parental Influence  Frequency Sex with Strangers 
Parental Relationships Frequency Binge Drinking 
Control by Family  No Contraceptive Pill Use 
Control by Family Viewing X-Rated Videos 
 

 
 

Table 3 Sense of Identity 
 
Personal Description Favourable   Frequency of Sex with Strangers 
Sense of Responsibility Frequency Viewing X-Rated Videos 
Aspirations Frequency of No Condom Use 
Trauma Reaction                                  Frequency of No Condom Use 
Future Goals Family                            Frequency No Condom Use 
*Trauma Reaction Frequency of No Contraceptive Pill Use 
 
 
 

Table 4 Religion 
 
Religion Current Frequency Binge Drinking 
Church Attendance Frequency of Drinking Alcohol 
Church Attendance Frequency of No Contraceptive Pill Use 
Church Attendance Frequency No Condom Use 
Church Attendance Frequency of Smoking Hash 
 
 

Conclusion 
 There were many positive factors within this study. The young females were notable 
in that they had a strong sense of self and personal identity. Their aspirations were 
high for education, careers and other opportunities. They were very resilient and 
coped with a wide variety of traumas in their lives. Mothers had a very positive affect 
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on their lives and there was a good response to parental control and authority, but only 
a limited response to having families of their own. On the negative side, there was a 
surprising lack of social capital and a definite participation in dangerous, risk taking 
activities. Health issues were not considered and risk prevention was driven by fear, 
rather than knowledge. Attitudes to fathers were not positive and religious influences 
were diminished.   
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Abstract 
English has gained its international status as a global language. It is the most widely 
known language outside its native language territory. Like the Internet, English is 
metaphorically a linguistic superhighway crossing many big cities as well as small towns 
in many parts of the world. Thailand is no exception. English has permeated many 
aspects of Thai urban activities, particularly tourism. English is not just a language. Its 
presence in Thailand creates its strong impacts socially and culturally. English is the most 
popular foreign language among those taught in schools and universities. This paper 
presents a quantitative and qualitative study of university students’ views and attitudes 
towards English as a foreign language in Thailand. The focus is how English is perceived 
and valued by Thai students in terms of cultural identity, linguistic imperialism, cultural 
interference, and competing discourses.  

 

Thailand and Thai language 
Thailand is a country in Southeast Asia with a population over 60 million people. Thailand 
covers an area of 514,000 square kilometers. It shares borders with Myanmar to the west 
and north, Laos to the northeast, Kampuchea to the east and Malaysia to the south. 
Topographically the country is divided into four distinct areas: the mountainous North, the 
fertile Central Plains, the semi-arid plateau of the Northeast, and the south peninsula 
distinguished by its many beautiful tropical beaches and offshore Islands. 

 In Thailand there is only one official language that is Thai language. “Thai” is the national 
language of Thailand, spoken by around eighty percent of the sixty million residents of the 
South-East Asian country. Linguists consider it an "uninflected, primarily monosyllabic, 
tonal language" in the "Ka-Tai group." The spoken language is believed to have originated 
in the area which is now the border between Vietnam and China, an idea which provides 
clues to the origin of the Thai people, an area of continued scholarly debate. Linguistically, 
the language is related to languages spoken in eastern Burma, northern Vietnam, and 
Laos. 

The written Thai Language was introduced by the third Sukothai period king, 
Ramkamhaeng, in 1283. This writing system has undergone little change since its 
introduction, so inscriptions from the Sukothai era can be read by modern Thai readers. 
The writing was based on Pali, Sanskrit, and Indian concepts, and many Mon and Khmer 
words entered the language. 

Within Thailand, there are four major dialects, corresponding to the southern, northern 
("Yuan"), northeastern (close to Lao language), and central regions of the country; the 
latter is called Central Thai or Bangkok Thai and is taught in all schools, is used for most 
television broadcasts, and is widely understood in all regions. Nowadays, English is also 
taught in all public schools. There are a few minor Thai dialects such as Phuan and Lue, 
spoken by small populations. Also within Thailand, small ethnic minority groups (including 
so-called "hill tribes") account for around sixty languages which are not considered 
related to Thai. 
 
The four primary dialects of Thai should not be confused with four different "languages" 
used by Thais in different social circumstances. For example, certain words are used only 
by Thai royalty, creating a royal language. There are also languages used for religious 
figures, polite everyday interactions, and gruff or crude communications. 
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The importance of Thailand and Thai language in the world 
Thailand, nowadays, play the integral role in Southeast Asia. Thailand is the first Asian 
country to have signed the Treaty of Amity and Commerce with the United States nearly 
170 years ago in 1833. Given our many common interests and values, the Kingdom is 
one of the United States’ closest allies in Asia.  Thailand has fought side by side in many 
wars, such as the Korean and Vietnam Wars, and has been close partners in other fields.  
Especially, after the tragic events of September 11, the Thai Government has stepped up 
the intelligence efforts, implemented various security measures, taken legal actions, and 
promoted public participation and awareness to combat terrorism.  Thailand is also 
working with the United States and other countries in the region to address this and many 
others of the region’s transnational problems, including the illicit trade in narcotic drugs 
and human beings. Relations between the United States and Thailand are also close in 
the economic sphere.  The United States is Thailand’s second largest trading partner. The 
United States is also one of the largest investors in Thailand, with many American Fortune 
500 companies conducting business in Thailand.  All this has also made Thailand known 
as the Detroit of the East. The Kingdom is also politically stable with an educated and 
skilled work force.  Thailand is endowed with abundant natural resources.  Thailand is 
also strategically located in Southeast Asia, making it the natural gateway for mainland 
Southeast Asia and South China. The Kingdom of Thailand has been playing a more 
active role in Asia commensurate with its position.  

In Thailand, there is only one official national language spoken by almost 100 per cent of 
the population. Only 0.7 percentage of the population speak English in Thailand. 
However, English is also a foreign language, not used for any national purpose, but used 
only for international purposes. The background of teaching English language in Thailand 
is discussed below. In Thailand, the system of teaching English is TEFL-Teaching of 
English as a Foreign Language. It means English is only one subject in school, and it is 
taught only about six hours a week. Thai students are taught only simple conversational 
and grammatical lessons in classrooms. All of the teachers are almost always Thai and 
they certainly have a Thai accent when speaking English because they were taught 
English by their Thai teachers in Thailand. Moreover, in Thailand there is only one 
language as a standard language or official language, which is taught in school, Thai 
students have no chance to practice their English skills at all. These are very big issues 
for the Education department and Thai students. As a result of that, whenever Thai 
students go to study abroad, they cannot have very good accents like English native 
speakers. (Yiemkuntitavorn, 2003) Furthermore, because they are not able to use English 
to communicate with foreigners, it seems to be a problem for the foreigners who come to 
Thailand to do Business. As a result, there seems to be a number of foreigners studying 
Thai language for specific purposes around the world. There are a large number of 
Universities in the United States adding a study of Thai to their programs. They also 
provide Thai culture lessons for their students.  

Nevertheless, Thai language is totally different from English language ranging from writing 
to speaking. In general, Thai is a tonal language, there are five different tones all together. 
There are some groups of words that are written exactly the same way but they are 
pronounced completely different and they certainly have a different meaning. Conversely, 
there are some groups of words that are written in a different way but they are 
pronounced in the same way. There are also a number of words that have similar 
meaning but are used on various different occasions. This is a reason why Thai language 
is unique. Moreover, Thai language is also part of the heritage of historical events in the 
country. As a result of that the government tends to keep the language as a standard 
language that is used through out the country.  
 

Methodology 
This study makes use of qualitative method and quantitative method. The researcher 
uses the semi-structured interview and open – ended questionnaires to explore this study. 
Making use of two methods of collecting data will improve the triangulation. 
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Interview 

The interview is a well-established method data collection which is used widely. One of 
the most aspects of interviewing is that it is flexible. There are three types of interviews: 
Unstructured, Semi-structure and Structured interview. (Burn, 1994) The structured 
interview is used predominantly in surveys and opinion polls with consequent qualitative 
analysis. The researcher asks the same specific questions in order to compare the 
defined groups and to make the comparable statistics. However, there is no flexibility 
allowed to interviewers. Semi-structured interviewing permits a more valid response from 
the informant’s perception of reality. There is a greater length of time spent with the 
participants. Moreover, the researcher has the same equal status with the interviewers.  
The unstructured or the open-ended interview is the most flexible method. There is no 
standardized list of questions. It is also a free-flowing conversation and there is no time 
limit.  

In this study, the researcher uses semi-structured interview to collect the data. This is 
because the flexibility is needed in exploring this study. However, the researcher has to 
have some specific questions and some relevant questions to ask the interviewees. The 
questions for each participant are similar. That will help the researcher to analyse all data. 
The length of time has to be limited but there should be enough to finish the task. That 
means it should be enough for the participants to think and answer all questions. The 
participants should feel more comfortable to talk and tell their opinions toward English 
language. The participants are allowed to talk on Thai language if they wish for.   

In this study, the researcher interviews three Thai lecturers about their attitude toward 
English language. The researcher makes appointment for an interview in their free time 
such as lunch time or after class. The interview will take approximately 30 minutes for 
each participant. The researcher starts a conversation by asking the common questions 
to ask some particular topic on participants’ daily life. Then the researcher asks question 
about their attitude toward English language. (See appendix 1) Tape recorder will be used 
though out this task. 

Questionnaire  

Direct contact with participants involved is time- consuming and expensive. Much of the 
information can be gathered by means of written questionnaires presented to the 
participants. Moreover, questionnaires are commonly used to gain information about 
participants’ attitudes. Participants will see the actual questions and they can also have 
plenty of time to answer those questions. Fear and embarrassment which may result from 
direct contact are avoided. (Burn, 2000) 

There are two types of questionnaires: a structured questionnaire and an unstructured 
questionnaire (Ary et al, 1979). A structured questionnaire is straightforward for scoring 
and the results lend themselves readily to analyse. However, this type of questionnaire 
has the disadvantage of forcing participants into choosing alternatives that do not really 
present their attitudes. The unstructured questionnaire on the other hand has the 
advantage of giving the participants freedom to reveal their opinions and attitudes. But the 
data is difficult to analyse. The unstructured questionnaire is chose to collect the data 
though out this study because the researcher expects to have the real opinion of the 
participants. The participants of this study are university students ranging from first year to 
fourth year. The questionnaire will be constructed in English and then translated into Thai 
language. The researcher will make 50 copies of questionnaires and expect about 30 
copies returned.  There are about 5 questions on biographical information of the 
participants and 6 questions on the attitude about English language (See appendix 2).  
 

Data analysis 
The data analysis in this study is divided into two sections according to methodology of 
this study which are interview and questionnaire.  
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Interview analysis 

The researcher uses the interview method to interview three Thai teachers in a University 
to explore their attitude towards English language in Thailand. All teachers have been 
teaching English language for more than ten years. Therefore, they have had lots of 
experience in teaching English language and leant lots of Thai student’s problems of 
learning English language. All teachers said that most Thai students do not like English 
language. This is because they did not have a good start since the beginning. Lots of Thai 
students start leaning English when they are in Pratom five or grade five in school. 
However, there are many students who start leaning English since kindergarten and 
Pratom one or grade one but they all have to study in private schools. They of course 
have to pay a lot more tuition fee than the students in the government schools. As 
Thailand is a developing country and the main popularity is poor, they cannot afford for 
their own kids to study in private schools. As a result of this, lots of students have to start 
leaning English language when they are about 10 years old and can speak their first 
language fluently because they acquire their first language all the time.  This means 
students will be interfered by the first language when they are leaning the second 
language. The other problem is that most Thai teachers use the grammar translation 
method to teach English language to the students. Therefore, Thai students have much 
writing skill more than speaking skill. Some students have such a beautiful written paper 
and they of course are grammatically correct but they do not dare to speak in public or 
even with their teachers, family and friends especially with foreigners. One of the teachers 
said that, she knew the problem but it was very hard for her to motivate students to speak 
English in class because the students were aware of grammar mistakes. 

Besides starting to pick up English language lately, there is the other important point. All 
of students said that Thai students were not interested in English language. There is only 
one official language in Thailand that is of course Thai standard language. Thai language 
is very important and has to be used in official places and schools. They also do not have 
many chances to speak with the foreigners. Most of people seem not to use English 
language in Thailand; therefore, they ignore to pay attention to English language and try 
to avoid speaking English with foreigners. Moreover, when they have to learn English 
language in university as a foundation subject, they just want to pass the compulsory unit; 
otherwise, they cannot graduate their degree.  

Again, lots of Thai students must learn and acquire English when they have to further 
their study to master degree or go to study abroad. This is because they have to have to 
pass the English tests before entering to the university in Thailand and abroad. However, 
there are not so many students to have a chance to further my study abroad or even in 
the country. This is the other factor why the students seem not to like to study English 
language.  

Nevertheless, all teachers want to motivate their students to study English language. 
There are lots of advantages of speaking English nowadays even in the country which 
has only one official language as in Thailand. In the present days, Thai people have to 
communicate with lots of foreigners. There are lots of big foreign companies come to 
invest in Thailand; so they need lots of people who have English ability to work with them. 
People who have English skill will have more chance to get a better job and get much 
more money.  Moreover, nowadays the government wants to promote Thailand as a 
tourism country, they want Thai people to welcome all foreigners and show them how 
beautiful Thailand is. The government needs Thai people to be able to speak English with 
the foreigners.   

Questionnaire Analysis  

There are six main questions about Thai students’ attitude towards English Language.  

1. When did you start leaning English language? 
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From the chart above shows that most students have started learning English language 
since they were in kindergarten. However, there were a lot of students who started 
learning English in Pratom 5. There were a few who started when there were in Pratom 1.  

2. Do you think that English language is important to your life? 

All of them agree that English language is very important to them ranging from studying to 
working. There are many reasons why they think English language is very important in 
their country. First of all, English language is the international language. People around 
the world have to use English as a standard language to communicate with others who 
are not from the same country and cannot speak the same language. Secondly, 
nowadays Thai people run business with foreigners; therefore, Thai people certainly have 
to contact with them. Moreover, English is necessary to use to apply for a job and work 
with the foreigners. Last but not least, in the present days English seems to be used in 
daily life. There are lots of labels written in English. They also have to read English 
language through the computer and the internet. Thai students are assigned to read 
English textbooks and write essay in English.    

3. What do you think when you see someone who uses English fluently? 

All of them are amazed when they see Thai people who can speak English fluently and 
they are certainly want to be as same as them.  Most students believe that people who 
can speak English very well must be educated people or they may come from abroad. 
Some students mention that Thai people who learn English in Thailand cannot have a 
native speaker accent and may not speak English as fluent as ones who were born 
abroad or ones who come from English native speaker countries.  

4. What is your attitude towards the using of English language in Thailand? 

The answers of this question are contrast with the answers in question number two. All of 
them think English language is still unnecessary in Thailand. There are a few reasons. 
Firstly, as there is only one official language in Thailand that is Thai standard language; 
Thai people do not need to speak English when they are in their own country. It is very 
strange to speak English with Thai people in Thailand. Secondly, Thai people are not very 
good at English language especially speaking skill. Most of them mention that they do not 
dare to speak English because they are aware of using the ungrammatical sentences. 
They feel embarrassed all the time that they have to speak English even with their 
English teachers. Last of all, although English is very important for work and study in 
Thailand nowadays, there are not so many people who can speak English fluently in 
Thailand. Someone states that there are only a few groups of people who have to speak 
English and it also depends of each situation to speak the second language. 
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5. What do you think about the tendency of using English language in the future in 
Thailand? 

Most of them agree that Thai people will use much more English language in the future 
because they have to contact with the foreigners. Thai government wants to improve the 
economics, politics and tourism in Thailand. They give lots of scholarship to Thai students 
to study abroad and they have to come back to help their own country. However, 
someone states that Thai students have to pay a lot more attention to English language. 
They have to be interested to improve their English skill; otherwise, English language will 
not be improved in the future.  

6. Do you want to improve your English ability and Why? 

They all want to improve their English skill according to many reasons. For example, they 
want to get a good job and salary, some students also want to further their study abroad 
and some want to move to other countries which have English as a first language.  
Nevertheless, they do not think to improve their English skill immediately. Some students 
want to improve their English when they graduate their first degree. Some want to study 
English when they have to go abroad to further their study. And some want to study when 
they have to work with foreigners or before they have to apply for a job.  
 

Discussion and Conclusion  
English is an international language and it has become very important in Thailand long 
ago. Although Thai students have been taught English since they were young but the 
English skills of lots of Thai students are still poor. This is because there is only one 
official language in Thailand that is Thai standard language; so, Thai people do not have 
an opportunity to speak English. Moreover, the method of teaching English in Thailand is 
always “Grammar Translation”, that means teachers teach English words and grammar 
and then they translate those to students in Thai language. As a result of that they do not 
dare to speak. Their writing skill is much better than the other skills especially speaking 
skill. Moreover, English is used in some groups of people; it also depends on the 
situation. Therefore, there are numbers of people who can speak English but they are not 
many comparing to the proportion of people in the country.  

However, Thai students are still interested in English language. Most of them think 
English is very important nowadays around the world even in Thailand. Lots of them want 
to study and improve their English skill according to many reasons such as for their work 
and their study. People who can speak English will have many more advantages than 
other people who cannot speak English. They are also impressed when they see Thai 
people who can speak English very well; they think those people are well educated and 
are from abroad. The prestige of people who can speak English fluently is getting higher 
in Thailand. The problem is that how we can motivate Thai people to speak English and 
how to improve their English skills.    
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Appendix 1 
The interview is divided into 2 parts: the personal information and attitude towards English 
language questions. The interview will be taken about 20 minutes to complete and it will 
be in Thai language. The researcher will record the conversation in the tape recorder.  
 
Interview for Thai instructors 

 

Part 1: Personal information 

Part 2: Attitude towards English language 

 

1. Is English language important in Thailand? 

2. What is your attitude towards the using of English language in Thailand? 

3. How do you feel about people who can speak English fluently? 

4. What do you think about students’ English ability? 

5. What do you think about the tendency of using English language in the future in 
Thailand? 

6. Do you think Thai students like English language 

7. Do they think English is necessary for them? 

8. Do you have any ways to motivate your students to learn English? 
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Appendix 2 
Questionnaire 
 
This questionnaire contains two parts; Part A: Personal information and Part B: Attitude 
towards English language questions. 
 
Part 1: Personal Information 
 
1. Gender:    Male Female 
 
2. Age:  15-20 years                   21-25 years   25-30 years        
 
3. Which year are you studying? 
  First year              Second year  
  Third year              Fourth year 
                        Fifth year                            Sixth year 
 
4. Faculty: ……………………………. majoring in …………………………… 
 
5. Which is the most appropriate description of your language ability? 

 Poor   Fair  
 Good  Excellent 

 
 
Part 2: Attitude towards English language 

 
 
1. When did you start studying English? 
  Pre-school/ kindergarten Prathom 1 
  Prathom 5   Less than Prathom 5 
 
2. Do you think that English language is important to your life? (Support your 
idea) 
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………… 
 
3. What do you think when you see someone who uses English language fluently? 
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………… 
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4. What is your attitude towards the using of English language in Thailand? 
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………… 
 
 
 
5. What do you think about the tendency of using English language in the future in 
Thailand? 
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………… 
 
 
6. Do you want to improve your English ability? And Why? 
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………… 
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Appendix 3 

 
แบบสอบถาม 

 
แบบสอบถามนีป้ระกอบดวยสองสวน สวนทีห่นึ่ง 
คอืขอมูลสวนบคุคล และสวนทีส่อง คอืคาํถามเฉพาะเกีย่วกับ 
ความคดิเหน็ตอภาษาองักฤษ 
 
สวนที ่1 :  ขอมลูสวนบคุคล 
 
1. เพศ:      ชาย  หญิง 
 
2. อาย:ุ         15- 20 ป                      21- 25 ป  25-
30 ป         
                            
3. คุณเรียนอยูปอะไร? 
    ป 1 ป 2 
     ป 3 ป4 
     ป 5  ป 6 
 
4. คณะ..............................................................   
สาขา........................................................... 
 
5.ระดับความสามารถทางภาษาอังกฤษ 

แย    พอใช 
ดี  ดีมาก 

 
สวนที ่2: ความคดิเหน็ตอภาษาองักฤษ 
 
1. คุณเริ่มเรียนภาษาอังกฤษเมื่อใด?  
        อนุบาล      ประถม 1 
     ประถม 5   หลังจากประถม 5 
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2. คุณคิดวาภาษาองักฤษมีความสําคัญตอชีวิตของคุณหรือไม  
อยางไร? 
.........................................................................................
.........................................................................................
.........................................................................................
.........................................................................................
..................................................................................... 
3. คุณคิดอยางไรเมือ่คุณเจอคนที่ใชภาษาอังกฤษเกง? 
.........................................................................................
.........................................................................................
.........................................................................................
.........................................................................................
..................................................................................... 4. 
คุณมีทัศนคติอยางไรตอการใชภาษาอังกฤษในประเทศไทย? 
.........................................................................................
.........................................................................................
.........................................................................................
.........................................................................................
..................................................................................... 
 
5. 
คุณมีความคิดเห็นอยางไรเกีย่วกับการใชภาษาอังกฤษในอนาคตของ
ประเทศไทย? 
.........................................................................................
.........................................................................................
.........................................................................................
.........................................................................................
..................................................................................... 
 
6. 
คุณคิดจะเรียนเพิม่เติมเพื่อพฒันาทักษะทางภาษาอังกฤษของคุณหรื
อไมอยางไร? 
.........................................................................................
.........................................................................................
.........................................................................................
.........................................................................................
..................................................................................... 
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Abstract 
There are two broad orientations in teaching: the teacher-centred orientation and student-
centred oriented conception. In teacher-centred orientation teaching, teachers are didactic 
implementers of the curricula and materials produced by outside experts, according to their 
guidance and inspection. Teachers are giver of information. In the view of those who support 
student-centred learning, education is a negotiation process between the curriculum and the 
learner, a dialogue between the student and the teacher. Compared with the student-centred 
learning, the traditional teacher-as-information-giver, textbook-guided classroom has failed to 
bring about the desired outcome of producing-thinking students, so the foreign language 
teaching is developed towards the notion of learner education. Despite its popularity and 
effectiveness, student-centred learning is not without critics. Geraldine O’Neill et al 
summarized the difficulties in its implementation in light of the resources needed to implement 
it, the belief system of the students and staff and students’ lack of familiarity with the term. 
O’Sullivan described student-centred learning as a western approach to learning and may not 
necessarily transfer to the developing countries, where there are limited resources. The paper 
illustrates the difficulties Chinese universities face in implementing student-centred learning 
by detailing the situation of English departments of average Chinese universities from the 
perspective of the first two factors mentioned by Geraldine. In the conclusion, the paper 
suggests that it is important to take the specific context into account when trying to adopt a 
teaching approach. 

Keywords: student-centred learning, teacher-centred orientation, Chinese universities 

 

Introduction 
Nowadays, with the globalisation of the capital markets and the increased mobility of work 
force, students and specialists will increase cross-cultural contacts. In Europe the current 
integration processes are moving the whole continent towards a multilingual and multicultural 
political and economic union. Contacts are facilitated enormously by the new information 
technology. It will make vast amounts of information services readily available to more and 
more people through international networks. The developments will create new demands for 
global communication and tolerance for intercultural diversity. They will certainly open new 
opportunities especially for language learning through an easy access to authentic data in a 
variety of languages, so the concept of the learning society is used to describe our society. 

As far as education is concerned, it requires a paradigm shift. The term paradigm shift has 
been used to describe the ways in which new belief systems emerge and how and why they 
are also resisted for some time. A new paradigm is a distinctly new way of thinking, a more 
comprehensive theory than its predecessor opening new doors and means for the exploration 
(Ferguson, 1982). The foreign language teaching is developed towards the notion of learner 
education.  
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The term student-centred learning (SCL) is very popular in learning and teaching as a foreign 
language. Many terms have been connected with student-centred learning such as 
experiential learning (Burnard, 1999, viljo Kohonen et al, 2001), self-directed learning, flexible 
learning (Taylor, 2000), and etc. 
 

What is student-centred learning? 
Kember(1997) described two broad orientations in teaching: the teacher-centred orientation 
and student-centred oriented conception. In teacher-centred orientation teaching, teachers 
are didactic implementers of the curricula and materials are produced by outside experts, 
according to their guidance and inspection. The top-down management of administration 
restricts their growth as independent and autonomous professionals. Implicitly, this also 
encourages them to use a similar power relationship with their students. Teachers are giver of 
information. There is thus one-way movement from the teacher to the student who is 
supposed to learn the facts, concepts, skills and values in rather a passive role as the 
recipient of information. It is the teacher’s responsibility to control that the student has learned 
the knowledge.  

In the views of those who support student-centred learning, education is a negotiation 
process between the curriculum and the learner, a dialogue between the student and the 
teacher. In this orientation the individual is seen as rational and capable of intelligent problem-
solving. Teachers and learners are partners interacting with each other. Instead of right or 
wrong answers, knowledge is open to interpretive understanding, in which the student 
constructs knowledge through an interactive process. Burnard interprets the idea as “Students 
might not only choose what to study, but how and why that topic might be an interesting one 
to study” (1999:244) 

Harden and Crosby (2000:335) describe student-centred learning as focusing on the students 
learning and “what students do to achieve this, rather than what the teacher does.” 

Compared with the student-centred learning, obviously, the traditional teacher-as-information-
giver, textbook guided classroom has failed to bring about the desired outcome of producing-
thinking students. So the focus of the classroom is changed to the student-centred using a 
constructivist approach.  

Constructivism has its roots in philosophy and has been applied to sociology and 
anthropology as well as cognitive psychology and education. Kant elaborated it by asserting 
that human beings are not passive recipients of information. Learners actively take 
knowledge, connect it to previously assimilated knowledge and make it theirs by constructing 
their own interpretation (Cheek, 1992). The goal is for the learner to play an active role in 
assimilating knowledge onto his existing mental framework. The ability of students to apply 
their school-learned knowledge to the real world is valued over memorizing bits and pieces of 
knowledge that may seem unrelated to them. The constructivist approach requires the 
teachers to abandon their role as sole information-dispenser and instead to methodologies. 
Perhaps the best quality for a constructivist teacher to have is the “instantaneous and intuitive 
vision of the pupil’s mind as it gropes and fumble to grasp a new idea” (Brooks and brooks, 
1993: 20). Clearly the constructivist approach opens new roads for learning as well as 
challenges for the teacher trying to implement it.  

Despite its popularity and effectiveness, SCL meet with lots of critics. Geraldine O’Neill et al 
summarized the difficulties in its implementation in light of the resources needed to implement 
it, the belief system of the students and staff and students’ lack of familiarity with the term. 
O’Sullivan (2003) described student-centred learning as a western approach to learning and 
may not be necessarily suitable to the developing countries, such as Namibia, where there 
are limited resources and different learning cultures. Here I analyse the difficulties Chinese 
universities face in implementing the student-centred learning in light of the belief system of 
the students and staff and the limited resources. 
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Difficulties Chinese universities face in implementing SCL 

The belief system of the students and staff 

Culture influences language learning and teaching. The Western thinking dates back to 
Socrates. At the heart of the Socratic method is Dialogue. (Scollon, S. 1999:15) Socrates 
thought his role to the youth is to lead them to the truth by posing questions. His expectation 
of the students is that, being subordinate in relation to their dominant teachers, they are to 
exhibit erudition in order to earn his praise. In order to reach the truth, Socrates asks a line of 
questions. In the course of “refuting and being refuted” (Scollon, 1999:19), truth is 
establishment. While Chinese people are deeply influenced by Confucian thinking and 
method of lecturing, Confucius does not pursue a line of questioning. The typical way is that 
students ask a question, and then he answers. He sometimes responds to a student’s 
question with a question. This method of asking a rhetorical question and then answering it is 
common in Chinese classrooms as well as in Chinese textbooks. The students accept the 
knowledge from the text book uncritically, even if they have their own thinking. They hesitate 
to express this thinking because their culture of learning includes the notion that one should 
be modest. In the classroom, students most often expect a teacher to answer their own 
questions, and “it may feel like pulling teeth to get a student to answer a question unless he 
really believes it is an open question.” (Scollon, 1999:19) Many Chinese students believe that 
if they ask questions, there is a high risk of wasting time or being thought foolish. The teacher 
should, while preparing and teaching the lessons, predict learners’ questions, so some 
students feel they have no need to ask questions but to wait for the anticipated explanations. 
Other students think carefully before they ask. Even if they have good questions, they ask the 
teacher individually after class is over. One reason is not to disturb the class, the other is to 
minimize the loss of face if the question seems foolish. In the view of the students, voluntary 
comments is showing off, thus is negatively evaluated, because it is the teacher, not students, 
who transmits knowledge (Cortazzi et al, 1999).  In many Western teachers’ eyes, Chinese 
students are unwilling to speak, passive and reluctant to do pair or group work.  

Another influence of Confucious thinking on Chinese lies in the fact that Chinese put priority 
on consequences. One obvious manifestation of Chinese students’ concern for consequences 
is their seeming obsession with marks grades. They take great effort to prepare class 
presentations that will be evaluated as well as to understand what is required for written 
assignments and tests. By the same token, little effort goes into getting at the truth unless it is 
clear what the consequences will be. Teachers sometimes suspect that every little action is 
done for grades.  A number of learners seem to expect that it is the teacher’s duty to teach 
the material to them by frontal instruction and their role is one of being a recipient of the 
instruction in other words they expect learning to be an easy way of getting the information in 
a digested form, rather than being involved in an active process of discovering and organising 
it for themselves. Their assumption of effective language learning is thus one of teacher-
directed frontal instruction. “ While one student becomes a ratified speaker, other students 
begin to engage in byplay, often acting like bystanders, who are ordinarily obliged to enact a 
show of disinterest, by disattending and withdrawing ecologically to minimize our actual 
access to talk” (Goffman 1981: 132) 

As far as teachers are concerned, many teachers tend to use traditional and objectivist 
techniques. It may prove a difficult transformation. It “requires a paradigm shift” and “requires 
the willing abandonment of familiar perspectives and practices and the adoption of new ones” 
(Brooks & Brooks, 1993:25). Besides, they are overwhelmed be the rigor of the job, and they 
tend to feel vulnerable, so they retreat to the more familiar form of lecture. 

The limited resources  

In Chinese universities, at the level of logistics, English teaching settings often involve large 
classes and limited contact hours. In non-English departments,  although there is 
considerable variation in class size, it is common to have at least 40 students in a class, and 
in some cases, even a hundred. Since English is generally treated as a compulsory subject, 
the contact hours is similar to those of other subjects. Such conditions are not conducive to 
successful language learning; let lone applying student-centred learning strategy. In English 
department, generally, there are 4-6 classes in one year, consisting of about 35-40 students. 
In the first two years, the students are offered so-called elementary subjects such as listening, 
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speaking, reading, writing and grammar, which are respectively taught by different teachers. 
For every subject, they have a textbook, the content of which the teachers are supposed to 
finish at the preset pace. In theory, the lecturers should address the needs of students who 
may be at different starting points. Students’ ideas and questions are welcomed, valued and 
encouraged. But if teachers spend much time and energy on an individual learner, the others 
have to be ignored. Meanwhile, the teachers can’t finish their teaching task as scheduled.  
    

Conclusion 
In general, student-centred learning has been seen to be a positive experience and 
successfully used in teaching by many western universities, but it is not an easy task, given 
present teaching situations of Chinese universities. It is a great challenge for teachers to 
implement it effectively.  
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1 For a critique of the ‘new museology’, see also Ross, 2004. 
2 Meaning, ‘instance of language use’ (Titscher 2000:147). Ernesto Laclau has also commented: ‘By ‘the discursive’ I 
understand nothing which in a narrow sense relates to texts but the ensemble of phenomena of the social production 
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of meaning on which society as such is based. It is not a question of regarding the discursive as a plane or dimension 
of the social but as having the same meaning as the social as such…Subsequently, the non discursive is not 
opposite to the discursive is if one were dealing with two different planes because there is nothing societal that is 
determined outside the discursive. History and society are therefore an unfinished text’ (1981). 
3 (www.rrsdiscovery.com/discoverypoint/archive/index.htm) 
4 Produced in 1996 by the company A Slight Shift for Verdant Works, running time: 13 min, Edinburgh. 
5 Interview with Susan Galloway, 14.1.2005. 
6 Due to space limitations, the whole script can not be included in this paper. After request, a copy can be sent to the 
readers. 
7 In linguistic terms, lexicalisation means the choice of words being used. 
8 Even though the jute history of Dundee is dominated by women’s labour –it was a ‘woman’s town’ after all (Whatley, 
1993)— a male narrator was chosen for this documentary video. Further, at numerous times throughout the duration 
of the film, ‘men’ are the protagonists of this gendered history. The history of jute in Dundee is gendered indeed; it is 
a women’s history. 
9 Italics are used in order to give emphasis to words or phrases of particular interest for the analysis. 
10 ‘Even as late as 1890s children were being beaten in Dundee jute mills to hurry them to earn a premium known as 
“blood money”’. (Scott, 1999:57) 
 
11 During the administration of  G.H.W. Bush, Saddam Hussein was the named threat, whereas in the Clinton 
administration Osama bin Laden gradually filled the major role. Since 11 September 2001, Osama bin Laden has 
continued to be a leading threat, subsequently extended to also re-include Saddam Hussein.   
 
12 Another means of securing the New World Order is by defending it through war (see Lazar and Lazar, forthcoming 
a). 
 
13 As we have witnessed in the historical events concerning Afghanistan and Saddam Hussein’s Iraq, the nature of 
the payback has been punishment by force. 
 
14 It is ironic that “cruel[ty]” and “brutality”, which are orientalist traits of the Other, here describe America’s own 
actions. 
 
xv Using Hallidayan systemic functional linguistics (Eggins, 1994; Halliday, 1994), the concept of verb (be, have, and 
action) is replaced by six types of processes. 
xvi  The actor (the person / thing doing the ‘action’ in the verb) does not always appear in the subject position because 
in passive voice the actor occurs in the indirect object: e.g. “5000 tonnes of bauxite were mined by Comalco”.  
xvii Words in the concept map appear on the basis of co-occurrence with other concepts in the same 3-sentence 
segment, rather than on the basis of frequency. Thus, ‘targets’ (n=154) did not appear on the concept map initially. 
This indicates that it co-occurs with many other concepts. We inserted it ‘manually’ to investigate its impact as a 
concept. 
18 The coding [JL/JH 30/8/04] indicates the initials of the interviewer (JL), initials of the interviewee (JH), followed by 
the date of the interview. 
19 The number of references to the institutional role of Prime Minister are similar in both Howard interviews (1.8 
references per interview) and Latham interviews (1.6 references per interview). However, references to the Leader 
of the Opposition were minimal across all interviews (only 0.07 references per interview). Any references to Latham 
tended to use his name, Mark Latham or Mr Latham. 
20 Anecdotal evidence indicates that the Prime Minister’s office staff are not permitted to use Howard’s first name 
when addressing him. 


